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Memoranda for Students and School Trainers

The following hints were primarily addressed to the students in the Normal Seminary, at a time when the state of the author's health prevented him from enforcing the same points during the weekly public and private criticisms. They are added here in consequence of the demand they met with in their less permanent form. 

1. Simplicity is the most distinguishing feature of the training system, and the last and highest attainment of a trainer.
2. Train not the intellect of the child merely, but the child - the whole man - the moral being. Remember that the child is only trained 'in the way he should go' when his physical, intellectual, and moral (of course religious) powers are simultaneously exercised in accordance with the precept and principles of the divine record. 
3. Let everything pass through the understanding, in the first instance, before you lodge it in the verbal memory. In other words, never commit words to memory until the meaning be previously analysed, pictured out, and understood. 
4. Do not omit to exercise the verbal memory of your pupils, only let it be subsequent to the exercise of the understanding. For example, if a hymn is to be committed to memory, reverse the usual method; let it be thoroughly analysed before the children are required to repeat it. 
5. Picturing out is a fundamental principle of the training system. Picture out the outlines first which is the natural. mode, and let the same process be observed in drawing out the minuter points progressively. Re​member what we have often said, the portrait painter does not finish an eye or the mouth, and afterwards the outlines of the face. He gives the out​lines of the whole face in the first instance, and then the outlines of every feature in succession, and finishes none of the filatures entirely until he has painted the outline of all; such is the natural, and, therefore, the efficient process. 
6. If you have drawn the picture properly out in words, which cannot be done without familiar illustrations, within, and not beyond the experience of your pupils, the children must be prepared to give the 1esson, just as they would recognise the likeness of a human face. If they see the picture properly drawn, they must be able to tell what it represents. When we say ‘picture out,' always remember that the children draw the picture with you, and make part of every sentence their own, and this is done not by mere question and answer, but by question and ellipsis mixed. 

7. You will remember, that however highly useful and necessary objects and pictures of objects are, to interest and instruct the young mind, yet the systematic principle of picturing out in words is more varied and efficient - a picture or object represents one condition. In conversation, or at the gallery lesson, therefore, picturing out fills up those innumerable interstices of a quality or subject which no number or variety of real objects or pictures can possibly do. We proceed on the fundamental principle, that every word in the English language either represents an object, a combination of objects, or may be pictured out in words representing objects. 

8. When we speak of picturing out by familiar illustrations, every term before it is used, and every part of a subject you take up, we refer to every lesson in grammar, etymology, geography, natural. history, natural. science, the arts of life, and Scripture in its history, emblem, imagery, doctrines, promises, and precepts. 

9. Allow all or any of the children in the gallery to answer simultaneously. Notice one or two of the answers or fillings up of the ellipse, whether these be right or wrong. Convince the children who give the erroneous answer that they are wrong, and exercise their minds by analogy, illustration, etc., up to a point that shows their error. If you do not notice the wrong answers as well as the right ones, they will continue to be repeated. If you notice no answer till you get the right one, you will only create, or at least perpetuate, confusion and noise. Cause the whole children to repeat the correct answer, not in the precise words formerly employed, but by altering or inverting the sentence. Let this inverting process be frequently done, at every leading point of the lesson. This is a fundamental principle of the system, and unless strictly attended to, much of the power of the gallery will be lost. In order to secure that all acquire the knowledge proposed to be communicated, it is not necessary that all answer at anyone time, in the first instance; but it is necessary that you secure the eye of the whole children, and as a natural consequence, their attention. 

10. Do not say to the child, You are wrong; but endeavour, by exercising his mind, to prove to him that he is wrong, and where he is in error. 

11. You must not expect all the children to answer or fill in the ellipses at the same time; each child will sympathise with that class of questions suited to his own natural cut of mind. 

12. The simultaneous method of answering, and the sympathy of the gallery, is vastly more natural and effective than the individual method. You may very soon, by question and answer, exhaust the knowledge of any one child  (or pump the well dry;) but you cannot so easily exhaust one hundred seated in a gallery, variously constituted as they are, and all being permitted to answer. The master's duty and privilege, is to be, as it were, the filterer, purifying and directing all the answers, and leading them in a proper channel 

13. Let your uniform practice in every lesson· be questions and ellipses mixed, not the mere question and answer system. Remember that the interrogatory system puts the mind too much on the defensive, and is too exciting to lead or train the child easily, naturally, or so efficiently as the union of the two. The question pumps the water, as it were, from the well – the ellipses directs its course; the master, as we have already said, is the filterer, who sends it back, as it were, in one pure stream to All. 

14. A purely elliptical lesson is very tame. Mixed is our principle. The question sets the mind astir, the ellipsis directs what has been set a-moving. 

15. In forming an ellipsis, do not raise your voice so as to give warning that you are making a pause, otherwise the attention will flag, as the child​ren will oftentimes listlessly wait till they hear such elevation or altered tone of voice. 

16. Whenever the children cannot readily fill in the ellipsis, you have not trained them properly up to that point. 

17. Never form an ellipsis in the course of question. 

18. In forming an ellipsis, do not give the first syllable of the word: thus, do not form an el ... lipsis in such a manner. 

19. Question and answer is not training; simple ellipsis is not training; but question and ellipsis mixed is training.

20. An ellipsis is a powerful and very natural link in training, but if not judiciously made, may become very unmeaning and trifling. The ellipsis to be filled in, ought always to be some word or words which the children ought to know, or which they have at the time been trained to, and which, when so expressed by the children, while it awakens the attention, fixes the whole point in the memory. 
21. An ellipsis may be made in mental exercises with pupils of any age. The younger and more ignorant the person is, the more frequently will it require to be made; just as young children require to be more closely led than those of maturer years. The master and scholars sympathise more intimately by question and ellipsis mixed than by any other process. 

22. Never prepare any particular set of questions on the subject of your lessons to the children. Furnish yourself with the full knowledge of the subject, and leave to the moment of conducting the lesson the style or course of questions and ellipses, according to the system

23. The old teaching system is too much like travelling on a railroad, the objects pass by too rapidly in succession, without being sufficiently impressed on the mind. You mark and digest as you go along, on the training system. 

24. Although RESPONSES, or children questioning each other on a given subject, admit not of training, yet practise them frequently as a revisal of what the children do know, and as an exercise on mental composition and enunciation, in forming and answering the questions. 

25. Remember that the exercise of the faculties is the chief and important part of education, not the mere amount of knowledge imparted. We acquire, after all, little knowledge in school; the important matter is to have the outlines so fully, broadly, clearly, and firmly laid, that the children may have the power of acquiring and filling in the minuter points after they leave school. 

26. Always keep in view that teaching and training are distinct things, and that the former is included in the latter. 

27. Remember the important practical truisms, the way to do a thing is ….. just to do it, and we only do a thing ... when we do it. Training may be doing not merely with the hand or the tongue, but the understanding and affection. Moral training, therefore, means moral doing. 

28. Do not forget that most important practical axiom, A LESSON II NOT GIVEN UNTIL IT IS RECEIVED. It is only offered. You may speak, and your pupils may hear, but your lesson is lost unless they understand. It is true, you must possess the knowledge you mean to infuse, but the manner how is practically paramount. Study, therefore, manner, voice and sim​plicity, as of primary importance. You all know the powerful effect of Whitfield's preaching, but you have only to peruse his discourses to see whether the power lay chiefly in the superiority of the matter or the manner. Indeed, your own experience in the Seminary must at once show you how powerless the possession of knowledge is, without the power of communicat​ing it. 

29. Use no words beyond the comprehension of the youngest child in the gallery or class. 

30. In questioning, avoid using the word what? Such as—it is a what? - you move onwards to what? 

31. In a gallery lesson, your standard of simplicity, whether in the initiatory or juvenile department, is the youngest children, If they cannot draw the lesson, you have overshot their heads, or led them blindfold on the way. The picture has not been drawn true to nature. 

32. In the initiatory or infant department of the system, whether the children are two, four, or eight years of age, commence with analyzing such familiar objects as strike their senses, particularly articles of clothing, furniture, etc., and as they advance, the next step may be the three kingdoms in nature, and then the four elements (popularly considered) in their great outlines, air, earth, fire, and water. 

33. The training system, in its intellectual department, does not present a list of subjects and books, a knowledge of which the pupil is to acquire, but is a key to unlock the subject of any book. That system, however, is not the training system under which the whole moral being, the child, is not trained physically, intellectually, and morally. 

34. A lesson not in accordance with ‘picturing out,’ is not conducted on the training system. What is true in regard to children, is still more apparent in adults. We all admit that the intellect receives its highest polish when the whole affections, as well as the whole understanding, are exercised. On this point, frequently draw your attention to the striking difference in the intellectual elevation of workmen who are acquainted with divine science, and those of equal natural powers, who are acquainted only with secular science, The training system, therefore, as a system applicable to the moral being, in incomplete without Bible training.
35. If the young mind, especially when it remains uncultivated to five or six years of age, resembles a waste field overgrown with weeds and thorns, you must first root them out, and endeavour to pulverize the soil, ere you can hope that the seed you attempt to sow will penetrate the ground, take root, and bear fruit.

36. The training system (intellectually) in its different stages, may be shortly stated as follows:- In the initiatory department, the bold, clear, and well-defined outlines of every subject.  In the juvenile department, some of the more minute outlines. In the adult class, and in the University, minuter still; and in after life, those same outlines may continue to be progressively filled up by reading and observation.

Physical Training.

37. Physical exercises may be used as an end, or only as a means to an end. You  ought to use them in both views, but chiefly in the latter, viz., to secure the attention, to find access to the mind in the exercise of the intellectual and moral faculties.


38. Be exceedingly careful of your children’s health and physical habits in both the covered and uncovered school-rooms. A stronger sympathy exists between the intellectual and moral and the physical powers than is generally imagined.


39. The great secret of securing the attention of children, and thereby training their mental and moral powers, lies in a proper and continued variety of physical exercises.

40. Let physical exercises not only precede, but accompany every mental exercise, otherwise you cannot secure proper attention.


41. Unless you arrest and keep the eyes of all the children in the gallery, you have no security that all are learning. If you do this, the simultaneous answers of the few, purified by the master as a filterer, will be heard by all, and all will learn.

42. On their first admission to school, the children must have a larger amount, and greater variety, of physical exercises than afterwards, just as the drill-sergeant exercises raw recruits.  In other words, the younger the children are, the more physical exercises do they require to keep up the attention. If you mistake as to quantity, at all times let it be by giving too many rather than by giving too few. 

43. Never commence a lesson till you have drilled your troops in the gallery, and obtained perfect silence, and the attention and eye of every child present.

44. If the hand is not properly employed in school, it must be employed in mischief. 
45. A clap of the hands, and a short laugh, are like letting off the steam puffs of the boiler, which enable the engine to work with greater regularity; they prevent those explosions so common at the dismissal of schools.

46. If you find any difficulty in getting the children to repeat a hymn distinctly and without a drawling tone, cause them to repeat by turns the hymn word by word, and then line by line, and they will soon acquire the tone and manner you wish, provided also that you yourself set the example of articulating every syllable slowly, distinctly, and elegantly.
47. Articulate yourself, and cause the children also to articulate every word and syllable separately and distinctly, and the unavoidable accompanying stiffness will soon wear off, and leave a clear and effective enunciation.

48. Speak yourself, and cause the children to speak in a soft and sometimes under-tone in school, and allow them occasionally to extend their voice and their lungs to have fuller scope in the play-ground.

49. Never speak through your teeth – spread or open your mouth well in speaking, articulate every syllable distinctly, and every word separately, but of course emphatically, and cause the children to do the same. The exercise will supple the lips, and assist you in enunciation. Remember to exercise yourself daily for three or four minutes at home, in repeating such words as the follows:- Re-ca-pi-tu-la-tion, re-ca-pi-tu-la-tion, em-pha-ti-cal-ly, em-pha-ti-cal-ly, in-com-pre-hen-si-bi-li-ty, etc., every syllable being fully and clearly enunciated.

50. Enunciation is a much more important part of training than is usually imagined. Clear enunciation is a sine qua non in a school-trainer. It is certainly one-half of the power of a public speaker.
51. Be sure you keep the play-ground, flower-borders, and out-door conveniences, neat, clean, and in the utmost order.

52. Train to cleanliness, by causing all habitually to be cleanly.

53. Let the movements to and from the play-ground generally be accompanied by vocal music – some cheerful, animating rhyme or other. If of a direct moral tendency, so much the better.

54. When you have the opportunity, allow the children, or part of them by turns to weed or rake the ground, or pick up the stones. The more perfectly à  la militaire you give the command, in a firm, soft tone of voice, the more improving is the exercise, and the more delighted are the children.

55. A large, empty, or unfurnished hall may be made a play-ground, when better cannot be had; but health requires that there be the open, fresh-aired, and uncovered school-room.

56. See that the gallery be kept clean, the large room and class-room well swept and occasionally washed and well aired, for the comfort and health of the children.

57. Stand at least seven feet from the gallery – pace along very little – let your position in general be with your left foot rather behind – your head perpendicular, so as to move it easily from side to side, to secure the eye of the children, the rest of your body forming an obtuse angle, quite à la Francaise. 

58. Train your scholars to keep their eyes shut during prayer, and they will acquire the habit of doing so in church.

59. Train the child how to hold his book properly, not with the thumb in the middle, for that will…dirty the leaves. Why?  etc.

60. Check the slightest approach to rudeness or indecency. Permit no one to call nicknames. 

61. Look behind over your shoulder, and march before your pupils; and you may form them into any figure in a line you please, - raise your finger perpendicularly – cause the foremost child to keep his eye on it as you move it in a straight, curbed, or wave line, while walking before him, and let each child in succession fix his eye upon the shoulder of the one walking before him. This can be done without the use of marks on the floor. The habit of marching in order cultivates orderly habits, obedience, attention, and docility.

Religious, Moral and Intellectual Training.

62. Take every opportunity in the course of your lessons of cultivating respect for parents, and all in lawful authority; of course, love to God and paramount obedience to His law, as the rule and standard of obedience.

63. Secular or scientific training lessons may intellectually elevate one man above his fellows; but Bible training morally elevates him in likeness to God. The latter, however, under our system, in not a whit less scientific than the former. Both are equally intellectual in the basis on which the lesson rests – the one only is moral. We cannot refrain from quoting, as memoranda, one passage from Scripture, and one from Cowper:-  

‘Knowledge puffeth up, but charity edifieth:’ (buildeth up.).                                
‘You cottager, who weaves at her own door, 

Pillow and bobbins all her little store,   

.   .   .   .   .   .   .   .   .   .   .   .   .   .   .

Just knows, and knows no more, her Bible’s true –

A truth the brilliant Frenchman* never knew;

And in that charter reads, with sparkling eyes,

Her title to a treasure in the skies.’      

Voltaire.                                                                           

64. Remember that mere Christian knowledge in the head does not morally elevate – practical knowledge alone morally elevates. Doing, in conjunction with the understanding and affections, is moral training.

65. I trust it is unnecessary to remind you that moral and religious instruction may be given, and moral and religious habits formed; yet that, without prayer, one most important ingredient towards success is awanting. If it is right in you to communicate religious instruction, and to train the young to proper habits during those hours when parents cannot be with them, you are bound to pray for success, on the principle of ‘acknowledging God in all your ways.’

66. Be uniformly present with the children when they are at play, and in conjunction with the other influences of the system they will be restrained from much evil, and trained to much good for thus they will simultaneously have in operation the influence of the master, their play-fellows, and their own conscience.

67. It is of little use merely to tell a child not to sin. If you wish to train him not to sin – not to steal, for example, illustrate by such occurrences as Achan in the camp – not to tell lies, by the sad fate of Ananias and Saphhira – not to indulge in pride and vanity, by poor Absalom; and when these and many others are fully and progressively pictured out, the children will be prepared to know, and in some measure to feel, the principle – ‘Be sure your sin will find you out.’

68. No lesson in ordinary science can exhibit the power of the system equally to a scriptural one – an emblem, for example – because in an ordinary scientific lesson the moral powers are not necessarily exercised.

69. Natural science may and ought to be rendered a handmaid to scriptural science; indeed, without a considerable acquaintance with it, much of the revelation of God’s will must remain dark and unmeaning, and, of course, uninteresting to the young mind. In a training lesson in natural science, the master and scholars may or may not draw a moral lesson; but in the natural emblems of the divine word, a moral lesson must be drawn. For example, a moral lesson may be given from the natural history of the rose in an exercise in botany; but in Bible training, a moral lesson must be drawn from the passage – ‘I am the rose of Sharon.’ By this system, you may have, as it is said, a Sabbath school every day of the week; that is, you may infuse, by Bible training in the gallery, as much Bible knowledge every day as you would on a Sabbath, and this without at all interfering with other branches of education. 

70. Not only is a knowledge of a natural science, to a considerable extent, necessary in the person who would practice the system of daily Bible training, but he must render himself familiar also with the manner, customs, imagery, climate, and productions of eastern nations. We have only to look at the Psalms for a convincing proof of the necessity of this. Consult, therefore, such books as describe these manners, customs, etc. The Religious Tract Society of London has many publications on these subjects, at very moderate prices.

71. You will find excellent practical lessons in commentaries on the Scriptures. For the picture or the simple lesson that should be drawn, however, you must generally depend on the analysis of the meaning of the natural language and emblems used by the Bible itself.

72. In regard to Bible training, think of the importance of storing one new point of Scripture each day in the minds of the children, or 300 points per annum; and how luminous 1500 points would render the pages of divine truth, during the five years before the age children usually can read for themselves. Such would render the child intelligent at family worship and in the sanctuary, and not less so in privately perusing the word of God in after life, when its narratives and promises, its natural emblems and imagery, would be so many bright spots meeting him at every page.

73. One serious objection to the system of Bible training has been stated by some worthy sedate persons, that the children have things made so plain to them in school, that they are not likely to read the Scriptures at home. Facts, however, distinctly prove the reverse; for not only are the children more disposed to read the Scriptures at home, but many a ‘Ha’* Bible’ has been relieved of its dust, and taken down from the shelf by parents, at the request of their children, that they might have read to them (before they could read for themselves) of the ravens which fed Elijah – of Jonathan, who loved David and saved his life – of Saul of Tarsus – and of Jesus at twelve years of age sitting and conversing with the doctors of the law in the temple at Jerusalem. Facts, indeed, fully prove that moral training at school has not only a direct influence on the children, but a powerful reflex influence at home. Next to family training, it is the primary moral lever.
a. *Large Family Bible.

74. The first lesson, and the continued lesson, in a training school is obedience – instant obedience – quite à la militaire. Whatever orders you give – require instant obedience. Obedience, instant obedience, lies at the root of all proper training. By disobedience man fell, and by obedience he exhibits his restoration to the image, love, and favour of God. 

75. Authority is not maintained, far less established, by a loud, harsh, or angry tone of voice; a low, gentle, yet firm tone, is decidedly the most efficient. To female trainers, more particularly, we would simply say, be firm.
76. Never say to a child, you are disobedient – train him to obedience.

77. The moral training, in some respects, is more deep and lasting in a family. The intellectual training is decidedly more effective in the school. An exclusive family moral training can never equal that in which the public school lends its powerful aid. The family wants that which the training school has – sympathy of numbers of the same age. This is the secret of the power of the training school. The school ought to assist, but never supersede, family training; indeed, it cannot, and does not, by the acknowledgement of every parent. *

*See Testimony of Parents, Appendix.

78. Remember that the training system can be examined only from its effects; the amount of intellectual knowledge can, but the moral training cannot. As in a family, so in a moral training school, we perceive the conduct of the child, but the process is, in a great measure, hid from the transient observer.

79. It is quite in your power to train the children to imitate your manner and tone of voice. If, therefore, children are under your care for many months, and enunciate improperly, or are rude in their manners, the fault is yours – you have not trained them – in whatever way you may have taught them.

80. Remember that while bad habits are a barrier to the introduction of good principles, good habits strength and facilitate the exercise of good principles. You are, therefore, by the very term trainer, expected and bound to cultivate good habits simultaneously with good principles.

81. The moral training of a juvenile school is less effective that that of the initiatory or infant; in other words, with young children rather than with those advanced; and for this plain reason, that the younger the child is, the fewer bad habits has the trainer to undo or eradicate.

82. Remember that children of three or four years of age do not sympathise with those of seven or eight, either in the gallery or in the playground.

83. No mistake has been more common of late that the use of the term moral training, when the parties actually mean moral teaching or instruction. They are distinct things, the one being knowledge, the other practice. Practice ought, but does not always follow knowledge.

84. If you are to train your children properly, mentally as well as physically, give them plenty of fun. If you don’t give it they will take it, and that in the form of mischief. Let the natural buoyancy of youth have its full play at proper times. Direct them in, but do not deprive them of sport, and you will secure their confidence and obedience, and also acquire a knowledge of their real dispositions.

85. Devise amusing games for play-ground exercises, and such as will cultivate kindly affections; for example, forbearance, courteousness, etc. Discourage all games of chance – encourage all innocent games of skill and dexterity. 

86. Remember, in training children, that the mode is not to put things out of their way, but in their way. In the flower-border, therefore, we should not place the pink or strawberry, the goose-berry bush, or the cherry-tree, beyond, but within the reach of the youngest child. Such things must come within their reach frequently through life, and it is well that they be trained to the principle – ‘Look at everything, and touch nothing.’

87. Train to forgiveness, by causing the child to do a generous action to another who may have offended him. Discourage the slightest approach to cruelty.

88. Train to benevolence and generosity by making the child practically so - no matter how trivial the action or gift. The principle may be exhibited equally with a penny as with a pound, by a kind look as by great personal sacrifice; by the widow’s mites as ‘by the rich man’s gifts.’

89. Self-love is natural. Do nothing to encourage it in your scholars. Remember self-love is a principle, but self-importance is a habit.

90. Never push a child or pull him out by the arm. To speak ought to be sufficient; and it will be so if you take the natural and proper means, presuming, as we do, that the children have undergone a certain course of training. You will perceive the principle of obedience is involved in this point.

91. Never omit to draw a suitable moral lesson from the daily secular, as well as from the Bible lesson.

92. Remember that the influence of the play-ground is not merely physical and moral, but extends to the intellectual; for if you allow the extra steam to get off there at short intervals, you can, on the return of the children to the gallery, more reasonably command, and actually secure, that undivided attention whereby the whole intellectual powers are more fully exercised. There is a sympathy, therefore, between the covered and uncovered school-rooms. 

93. Remember that the moral effects produced on the children at home, under our system, have been found to be, not merely in proportion to the amount of knowledge communicated, but in proportion to the physical and moral exercises of the play-ground and the gallery.

94. Wherever does not exist a positive objection on the part of parents to boys and girls being trained together up to the age of twelve, do not separate them; and when you are under the necessity of teaching them separately, if possible let them have the Bible lesson together in one gallery; as we have often stated, and as we believe you are all convinced, from experience, that moral training is deprived of one of its important links by the separation principle. 

95. If a child does a thing improperly, or neglects to do a thing it has been bid to do, the simplest way to check such impropriety is to cause the child to do the thing. He may have thrown his cap on the floor, instead of hanging it on a peg; simply call him back, and see that he hangs it properly. You may have told him to walk softly up stairs – you hear him beating or shuffling with his feet as he ascends; call him back, and see that he walks up every step in the way you wish him. This method repeated will produce the habit, when a threat, or a scold, or a cuff, without the doing, may be instantly forgotten. The certainty of being obliged to do, is better for the memory than the longest speech. 

96. Keep the eye of your pupils upon yourself. Let them feel that your eye is upon them. You will secure then their attention – ‘I will guide thee by mine eye.’

97. Demand regularity, precision, direct answers, and order, and you cultivate obedience – ‘Let all things be done decently and in order.’

98. Remember what we have often told you in the Seminary,  that as there is no doctrine in Scripture which is not practical, so there is no duty enjoined that is not doctrinal. The idea of excluding the peculiar doctrines of Scripture from a religious education, therefore, is at once irrational and impracticable.

99. When a pupil disobeys or breaks a rule, do not scold – picture out his fault. If from forgetfulness, it will be enough to cause him – do it. If from inattention, still cause him -  do it. For the first offence, the condemnation of his fellows will be sufficient; but if a second or repeated offence, although not on the same point, still cause him – do the thing, but punish him by depriving him of something he much enjoys. Take care, however, that the deprivation be short, and not such as will tempt his companions to feel more for his punishment than sympathise with you in your displeasure and condemnation of the offence committed.

100. By causing the children to walk, or march, to and from the gallery, and to and from their classes, one after another, in perfect order, you cultivate obedience, and the habit of each giving his neighbour his legitimate and proper place in society. You know that in a training school every new scholar strives either to walk first, or he lingers behind and won’t walk at all. 

101. Do not imagine that you are training when you merely turn and twist the words of a sentence, however adroitly, without picturing out.
102. A constant reference to God’s law stamps on the mind its high authority as a rule of life.

103. Aim at the cultivation of the mind of a child every day, by exercising all his faculties. The memory of words is only one faculty; the memory of comparison, another; the memory of a fact or story, a third; the memory of reasoning, a fourth; the memory of number, a fifth; the memory of conscientiousness, a sixth; the memory of order, a seventh; the memory of music or harmony of sounds, an eighth – every intellectual and moral faculty, etc., etc. The exercise of one power or faculty does not interfere with the exercise of another, but the exercise of all strengthens all; and the exclusive exercise of one does not cultivate the mind of a child, but only a portion of it. Our object under the training system is to exercise every faculty daily, in the most simple, easy, and natural manner, and to keep up the sympathy between mind and body, by exercising both. In other words, to train the child as a compound, physical, intellectual, and moral being. 

104. Let your example in moral conduct, tones of voice, and general aspect, and demeanour, always be what you desire your pupils to become. The observation said to be made by the physician, ‘Don’t do as I do, but do as I bid you,’ won’t do in a trainer.

105. Example is acknowledged to be more powerful than precept, but to the precept and example of the master or parent there must be added the doing by the child. Then, and not till then, is the child under training. Without the doing he is only under instruction.

106. A trainer, whether parent or schoolmaster, by following natural principles, can mould his pupils in manner and in mind almost any way; he feels no barrier save that he cannot change the heart; but he can, and ought, faithfully and prayerfully to use those means by which and through which the Divine Spirit operates, and to which the most solemn promises are attached. ‘Train up a child (not the understanding merely) in the way he should go, and when he is old he will not depart from it;’ he will not depart from the way he should go. 

107. SIMPLICITY. – Do not imagine that you lower your dignity by being simple, you cannot be too simple – the Scriptures are simple – the most cultivated minds are always simple – they use simple terms, but they grasp noble ideas. The most complex machine is simple in its parts. One is simple, and a thousand is simply a thousand ones.

108. NOTHING NEW, SAY SOME. – Young students sometimes object to the system, by saying, O, there is nothing new in it; everything, every part of it, is simple – plain – and obvious. We admit this to be true; we also admit that there is ‘nothing new under the sun;’ but we, at the same time assert, that whilst steam existed in the garden of Eden, and in the days of Noah, and that brass, and iron, and timber, were known in the days of the wise man who uttered the expression just quoted, it is only lately that such materials were so combined and made use of, as to furnish this generation with the simple yet complex steam-engine or locomotive, which renders human effort in our times more effective. Why not admit the possibility of an improved mode, more simple, more natural? Why not an improved mode and improved machinery for training the child?

109. Tell facts, but not reasons – the children ought to be prepared to give you the reason.

110. In Bible training, in such subjects as ‘Noah was a preacher of righteousness,’ illustrate that by every stroke of the hammer being right in obedience to God’s command, it sounded or preached to the ears of the people the coming deluge.

111. Condescend in manner and simplicity to your children as the best means of raising them up to your level.

112. If you employ your scholars’ time fully, and according to nature, you will not require to scold them for idleness or misbehaviour. Scolding is a poor substitute for training.

113. A monotonous tone of voice never is impressive, it ought therefore to be avoided.

114. You will remember what was often repeated in the Seminary: if we are to make an impression, we must….make an impression. It is the physical mouth and the physical air by which you make an impression on the physical ear. 

115. In causing the children to read a passage or sentence after you, and in your precise tones of voice, at the first start never give them more than two or three words to commence with, otherwise they will not read simultaneously. To read a long point at first, which you expect the children to follow, is quite as unnatural as to trot a horse from the stable door. 

116. ELLIPSES. – You may form a question so that the answer is a mere guess, but an ellipsis ought never to be made so that the answer or filling in is a guess. Every such ellipsis destroys the progress of the training process, which ellipses, properly made, are so well fitted to effect. 

117. MORAL PRECEPTS. – Train your pupils to be kind and courteous, founded on the scriptural precept, ‘Be courteous,’ etc.

Not to engross the conversation – ‘Thou shalt not steal.’

Not to read another’s letter, although left open on the table. From the eighth commandment; and also, ‘ do unto others as you would wish to be done by.’

Evil speaking (‘stealing’).

A look may be a lie (deceiving).

Not to check one who propagates an evil report (injustice).

118. Prove to your pupils, day by day, that every precept in Scripture is a command as well as the Ten Commandments, they being only a summary of all - love to God, and love to man.

119. PRAYER. – (‘In all thy ways acknowledge God.’) Forgetfulness of God is the fruitful source of all evil.

120. LYING. – This, like selfishness, or its fruit, stealing, is almost universal in children. A lie to hide an offence, or a lie from fear, is too common in the world. Picture or draw out, therefore, in conjunction with your gallery, the slightest attempt to deceive in any of your children. This will weaken the propensity, just as the exercise of lying strengthens the evil principle or inclination.

121. Think of the power of habit – the walk of the soldier, the sailor, the shoemaker; the difficulty of overcoming or undoing habits; the old bachelor, the Jew, the idolater, the provincial dialect of a country, snuff-taking, and innumerable other habits exhibited in different countries and by different persons in the same country. How important, therefore, must be early training to proper habits!

122. Picture out the goodness of God in adapting the various animals to the situations in which they are placed; fat to the whale, to suit the cold regions of the north, and long or short wool or hairs to sheep and other animals, according to the heat of the climate, etc. The same wisdom in all the varieties of the vegetable world: each suited to its climate and circumstances. Wisdom, also, in turning the mineral strata of the earth edgeways, or in an angular direction towards the surface. 

123. THE VOICE. – The cultivation of proper and varied tones of voice is most important, so as really to make an impression. Many of the most common words in use seem to express meaning, and without putting any stress upon this point, we may quote a few of such: - roar – thunder – lightning – flash – sombre – storm – hurricane – cataract – up – down – high – low – calm – breeze – tremendous crash – gentle whisper, etc., etc.

124. Throughout the whole course of training the child, stimulate the higher motives of action by a fear of offending rather than from a fear of punishment, etc., etc.

Miscellaneous.

125. I need not remind you of what nearly every student has expressed, that no man can thoroughly understand the training system until he practices it. Although this fact may not be apparent to all, yet the principle of not knowing until we practise, is not only in perfect accordance with every-day experience, but with God’s revealed will. The Scriptures say, ‘He that doeth the will of my Father shall know,’ etc., and again, ‘Add to virtue knowledge;’ in other words, doing good adds to our knowledge of what is good; so the power of moral training, which is doing, is known best by those who practice it. 

126. You will please to remember that development may be understood as merely unfolding a point or subject; education, a leading out; and training, a leading on, or practical habit. Training, therefore, includes all. 

127. Vocal music is an essential part of the system in every department, whether initiatory or juvenile. Cultivate the art yourself, and should you be an indifferent singer, select two or three boys or girls, who sing best, to lead the rest. Nothing tends more to soften, to enliven, and to train your children, than a lively air or verse, at intervals during the day, or an anthem in the middle of a lesson, suited to the subject. Children are fond of singing songs at home, in the streets, at play, and at work. We can only displace worthless and demoralizing songs by substituting others of an opposite tendency, and these are best and most easily acquired in school, by the sympathy of numbers.

128. Remember that twelve or eighteen months’ attendance in the Normal Seminary will not make a perfect trainer – that period merely affords as much instruction and practical exercise as enables the persevering student to train himself afterwards. The training system is a key whereby to unlock any subject; but the knowledge of the subject itself must be had elsewhere. Of course, we speak comparatively; for the mind cannot be exercised upon literary, scientific, religious, and moral subjects, for six months, without greatly adding to its stock of knowledge. In one word, the course of training enables the trainer to communicate all he knows, or may afterwards acquire, in a simple and efficient manner.
129. Evening Classes. – There is so much speaking in a training school, that you ought not to undertake the teaching of an evening class if you can possibly avoid it; for if you faithfully perform your duty, by training the children from nine o’clock A.M. till four o’clock P.M., and be with them on the premises the whole time, you will require the evening for rest, and for preparing the lessons of the following day.

130. Dinner Hour. – Where there is no dwelling-house attached to the school, do not leave the school for dinner, or even for luncheon at mid-day. It is preferable that the children bring dinner or luncheon, or have it provided for them, and remain at play within the premises at mid-day.

131. In estimating or comparing systems of education, be careful not to be led away by mere words, for of late years there has been a very general alteration in the terms used by nearly all teachers and directors, public and private. We have, for example, the term infant training, instead of infant education, when, after all, the parties mean infant teaching, not training – a teaching without development. We have also moral training used, when moral teaching or instruction is all that is meant, and when even the apparatus or platform is awanting, without which the moral training of the child cannot be conducted. 

132. The question has been asked, if children can only sympathise with their equals in years, how do they manage to unite with their teachers in the sports of the play-ground? Does the disparity in age not lay the children under restraints which prevent the trainer in some measure from arriving at a knowledge of their dispositions? Our answer is shortly this – Children sympathise in their sports and mental attainments more readily with their equals in years than with those much younger or older than themselves. Older children generally will not, and do not, put themselves on a level with the younger, either physically or mentally, from pride, ignorance, or vanity; but a schoolmaster or trainer sees it to be his duty to condescend even to the youngest, just as a fond mother would dress a doll, or a father become a riding-horse to his children, on all-fours on the floor; and although he and they do not perfectly sympathise with each other, yet they sympathise enough, by such uniform or frequent condescensions, as to enable them to arrive at a very full knowledge of their real dispositions.

133. Give short lessons, and give a variety each day, which produces the most healthful state of mind, just as the physical powers of the body are rendered more healthy by a simultaneous exercise of all, rather than simply of one or two. Exercising the mind, therefore, daily, on literary as well as scientific and moral subjects, will produce a condition the most healthy and vigorous.

134. In teaching to write, let every movement of the classes be as much as possible simultaneous: Stop writing – clean pens – put away pens – close copy-books – stand up – turn right, left, or whichever way you wish the children to move.

135. Let mental arithmetic uniformly precede as well as accompany arithmetic by rule, and then the study will become a pleasure.

136. In English grammar, the various cases, etc., must be illustrated familiarly. For example: - Objective case – The gift was presented to me – me being the objective. Possessive case – the dog is John’s – the dog being John’s property of possession. Cause the child or children to give illustrations, at every lesson, on each of the tenses, moods, etc., that may form part of that day’s exercises, by one or two short sentences formed at the moment, - on slate, or on paper afterwards in written composition. Each boy will vary the illustrations according to his peculiar cast of mind, and thus keep up an intense interest in the class. Such illustrations, or mental composition, ought to precede the committing of the rules verbally to memory; indeed, the exercise enables the pupils to form rules for themselves. It may be proper, however, in every case, that the children afterwards commit to memory the exact words of the approved rules of accomplished grammarians.

137. As it may fall to your lot to open Juvenile Training Schools of children of all ages, from six years up to twelve or fourteen, we would give you the following hints respecting difficulties which have been experienced in the formation of some of our new schools: - Whatever branches they may be learning, or at whatever state they may be, turn them back to the beginning, and bring out the simple clear outlines first; then return, as before, and draw or picture out the less bold – account the facts and materials the children may haven furnished with, as useful only to be laid on a broad base, and erected into a firm superstructure.

138. For one trainer, without an assistant, 80 children is the preferable number for a gallery lesson; 150 requires great strength and energy, and a full-toned voice; 20 is rather too few for the purposes of developing a sufficient variety of mental power and dispositions. It is much easier to train 40 than 4, just as a large family is much more easily trained than a small one.

139. You will acknowledge that the Infant or Initiatory school is not the lowest, but he highest in the scale. A man who makes a good infant trainer, never fails in making a first-rate juvenile trainer. A rough gardener may raise course plants, but an experienced one can alone be trusted with exotics.

140. In choosing an assistant, unless he be trained like yourself, you are certain to injure your pupils. Assistants generally take charge of the younger classes. If untrained, you will have many bad habits in his pupils, mentally and bodily, to undo before you can carry them forward as your own.

141. PUNCTUALITY. – Be always present in school at the proper time – viz., rather before your pupils – Be punctual in commencing and closing your lessons. It is in the schools as in the church, a congregation always meet in proper time when the minister is punctual.

142. We believe most people experience that they never know a thing thoroughly, until they teach it verbally or by writing on the subject. Teaching others consequently is teaching ourselves.

143. Train your children to give honour to whom honour is due – not by telling merely, but by causing them to do.
144. In the play-ground occasionally engage in the sports of the children – a dull, cold, lifeless superintendence will never inspire life into your pupils, nor confidence in yourself. This is applicable alike to infants, juveniles and adults. 

145. In every moral training school, but in the initiatory department in particular, great patience is requisite, - a quick, hurried tone of voice will destroy your influence – a soft tone subdues anger and ill temper, just as ‘a soft answer turneth away wrath.’

146. When you give reproof, uniformly lower the tone of your voice, and the same when drawing the practical lesson in Bible training.

147. In every department see that the flower-borders are well kept – the children will delight to rake them, and pick up the gravel stones from the play-ground, or, in fact, to do any piece of work, if you only make their doing so a privilege.

148. VOICE. – You all know the difficulty of getting rid of a bad habit in reading or speaking. One may be told of his fault, and be shown how to get rid of the erroneous tone or manner, and yet in nine cases out of ten he does both nearly as before, the moment he reads or speaks. It is therefore, only by frequent attempts and frequent repetition of the same words or sentences, that he can be trained to read and speak well.

149. AGRICULTURAL SCHOOLS. – Although very few of you have the opportunity of actually practicing farming, yet you ought to conduct training lessons on its various principles of manure, crops, etc., and ploughing, digging, harrowing, sowing, reapings, etc. etc., which can of course be carried out more practically in country schools. We would recommend the practice of making occasional excursions to the country with the pupils, to collect specimens, thus uniting practice and theory. On the same principle, in teaching geometry, the pupils’ attention ought frequently to be called to the application which may be made of the abstract truths demonstrated. Were the pupil, after demonstrating the propositions on which the measurement and calculation rest, to be required actually to measure a rectangular field, and calculate its contents, his interest in the study would be greatly increased. He would see a meaning and a use in every line he draws, and every figure he sketches.

a. Were every parish or district school furnished with specimens of its peculiar plants, flowers, minerals, and living animals, which might be collected by the children of the school, not only would the minds of the youth be enlarged, by daily training lessons, on each in succession, but the metropolitan museum of such a country might, by the peculiar specimens collected from each parish, present a complete compendium of the natural history of the whole kingdom. 

Hints to Directors of Schools.

Although the following may be gathered from the reading of the work, we may very shortly repeat a few points in this form:-

1.
To overcrowd a school with numbers is always injurious – sometimes ruinous. In the present condition of society a school for the poor and working classes cannot pay itself, else you starve the master or mistress – ruin their health, or give a very imperfect education.

2.
The same trainer cannot conduct an evening class and a day training school. The amount of speaking is beyond the power of any man to reach, if he does his duty to his day pupils.

3.
Do not expect to have an efficient system unless you have –play-ground properly arranged, gallery and a trained master united – otherwise it is a disjointed machine.

4.
Weekly fees ought to be abolished, if possible – they are a loss of time to the trainer – degrading to a certain extent to his own feelings by their frequent repetition, - they also tend to demoralize the parents by the frequent attempts to get rid of the weekly charge. The practice also tends to produce irregularity of attendance. Let the fees be paid quarterly, in advance – each quarter being exactly 12 weeks, calculating a month for the summer vacation, and what is paid for is almost certain to be possessed.  At all events, demand silver, not pence, in advance. In every case this plan will succeed, if prudently managed.

5.
A moral training school always succeeds better when the master or mistress is not dependant on fees. A fixed salary in all cases is preferable. Moral training is involved in every point of this arrangement – directors, trainers, and parents. The master, of course, receives and hands over the receipts to the treasurer.


A trainer ought to be spoken to as little as possible in school, and no director should exhibit the appearance of finding fault, by word or look, in the presence of the children. 

6.  
We do not remember of a school that was managed, or was attempted to be managed, by a large committee of ladies or gentlemen, but what was nearly ruined. ‘What is everybody’s business, is no one’s.’ The committee may be as large as you choose, to get money, etc., etc. – the actual managers ought not to exceed three in any case; and, to insure success, the principal control must centre in one of these three, if unity and efficiency are to be attained. The large committee still hold the power, and can be present at the annual examinations.

7.  
It is of great importance, at the establishment of a new school, or the appointment of a trainer to an old one, that, with the exception of two persons, all parents, and visitors, and directors be excluded during the first two months, until the master drills the children into order and establishes obedience.  These two persons ought always to be the same. This arrangement, in every instance, has been attended with the most beneficial results, and declining to adopt the principle has ruined some schools, and led to the removal of the master or mistress.

8.  
A fixed salary to the master is found more suitable and expedient than part salary and part fees, particularly during the first year or two, when the prejudice of parents is to be overcome, and the master is loaded with difficulties, arising from the rudeness and ignorance of the children. An overcrowded school will prove a certain failure. It is preferable to commence with about 60 children, if above six years of age, and when these are moulded into order a few more may be added until the list rise to 100. If initiatory under six years of age, nearly twice the number may be commenced with.

9.  
In providing education or training for a destitute parish or district, we must not expect all the worst children to come out to school in the first instance. Should there be a sufficient number of children in the whole locality to fill three schools, only a small proportion of the most neglected will come out to the first, - principally the children of the respectable tradesmen and mechanics, - a larger number to the second and the third school alone secures that all are brought out.  Thus what the philanthropist most earnestly desires, which is to get out the most depraved and ignorant in the first instance, or perhaps exclusively, can only be accomplished by taking out or providing for all. This has been our uniform experience in week-day and Sabbath schools. The practical lesson from this fact is apparent.

Sympathy of Numbers.

Directors of schools have of course but one object in view, viz., the individual benefit of the scholars, and eventually, as a consequence, the intellectual, physical, and moral elevation of society. The proper direction of Sympathy of Numbers, therefore ought to hold a primary place in all their plans. Nothing should be omitted in the construction of school premises, or in the choice of properly trained masters, to render the machinery complete. If incomplete, it will be ineffective; when complete, it has never failed in producing striking and most important results – results that might well make the Christian philanthropist hope that the extension of moral training schools throughout the length and breadth of the land would eventually so change the current of society, as that ‘righteousness would run down our streets like a mighty river.’ Such institutions would not interfere with, but rather promote parental and family training, ‘as they walk by the way, as they sit down, and as they rise up;’ ‘line upon line, line upon line, precept upon precept, precept upon precept, here a little and there a little.’


We have only to look at the power and effects of sympathy in a moral training school, based, as it is, on scriptural and natural principles, and, applying the rules of arithmetic, multiply by a thousand or ten thousand times, and carry an eye forward to the time when these children, now under training, shall become the parents of another generation, and the succeeding one also under the same influences, and draw the natural conclusion – imagination itself can scarcely over-estimate the brilliant results.

At present the means are not actually in operation whereby crime can be prevented, and the poor and the neglected physically and morally elevated. Let directors, and all who ought to be directors of schools, seriously ponder these things. The proofs that this assumption is not overcharged, we rejoice to say, are abundantly stable. We, of course, can only use the means which God has promised to bless.
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