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The establishment of a Model School in Glasgow in 1820, for the moral training of infants from three to six years of age, and also the training of teachers to extend the system, was an experiment so new, that it immediately arrested the attention of the public.  Crowds of citizens and strangers of all ranks visited the school, some to applaud, others to condemn.  The public did not apprehend that the one covered room, which even now is too generally termed ‘a school’, is not a sufficient platform for a moral training one, either for infants or juveniles.

In this Model and Normal School, the necessary additions were made of a contiguous Uncovered room or Play-ground, and a Gallery (in-doors) capable of seating the whole pupils; also the subjects and elementary branches taught were conducted on such a natural and progressive principle, as to enable the master to be the moral superintendent and occasional playmate of his pupils at their sports in the play-ground, during the ordinary school hours of the day, - and thus also time was afforded, to review any particular cases of bad or good conduct on their return to the school gallery.

As the hours set apart weekly for the admission of visitors, could only afford an imperfect idea of the working of the system, it was thought desirable to publish the following Dialogue, in a popular style, as suitable to the parents of the children in attendance.  Several editions were exhausted previous to 1838; and the present, it is still thought, may be acceptable to many friends of early moral school training, especially in towns.  

The principle upon which this school was established, and which continues to the present day in all the departments for infants, juveniles and seniors, is this:- Whatever subjects and elementary branches may be taught, that there should be at least two gallery oral training lessons each day to the whole pupils.   One in the morning taken from the Bible as the text-book, and another in the afternoon on some point of natural science or the arts; the former in a weekly course alternately from Scripture Narratives, Examples, Emblems, Precepts, Promises, &c.; the latter also orally conducted, but chiefly confined to familiar objects, and things in nature and common life.

As to the premises of platform for conducting the system – Without a play-ground for the development of character and natural disposition, and the master moral superintendent and occasional playmate of his pupils, also a gallery in the covered school room capable of seating the whole scholars, it was considered impracticable to make any school fitted for physical, intellectual, religious, and moral training.

It is important to inquire – Is the common school, even with the Bible as a reading book, so formed in its system of teaching as to accomplish the great work of training up the ‘child’, physically, intellectually, and morally?  Is the education imparted calculated directly to mould the children to correct habits of thought and outward action?  Does the common elementary school, without a play-ground and moral superintendence, prove an antidote to the evil tendency of ‘the sympathy of numbers’, in the companionship of the streets and lanes, especially of our large towns?

In ordinary education common schools, even with the great improvements which have taken place within the last thirty years, are not doing the great work of forming the character of the young – of preventing vice and crime, as well as endeavouring to cure and restore the criminals to society; the question is, What has the Moral Training System done?  How little, or how much during thirty years?  What is it calculated to do?  (See Appendix.)

In the present day, the greatest philanthropic zeal is put forth in the work of restoration; but we have still to fill up the gap in our moral economy, the more important work of prevention.  For every hundred criminals that may be cured and restored to society, there are, for want of the requisite moral machinery, at least thrice that number fast sinking into vicious and immoral habits.
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In arguing for Moral Training Schools, we do so for the sake of intelligent Christian parents, as well as for those who may be termed vicious.  Fathers are little with their children, and therefore they cannot train them; and what can mothers do within the confines of a small dwelling, with work constantly in hand, but permit their children to ramble on the streets, for a great portion of the day, without superintendence, and exposed to the evil example of such children as they may chance to meet with?

It is gratifying to be able to state, that the ‘Master’ introduced in this Dialogue, although he has laboured since 1826, is still in full vigour – the highly honoured Mr. Caughie, head master of the Initiatory department of the Normal Seminary – under whose training several thousand infants have passed, and some of whose children, and even grandchildren, now form a portion of his present initiatory class.  During this long period, the Normal students, male and female, to the number of 2700, intended either for infant, juvenile, or senior schools, or foreign missions, have passed through this initiatory department as a most important part of their practical course of study in the seminary.

GLASGOW, August, 1860.

‘To meet objections then urged by some of the working classes, representing difficulties to which not a few in the higher walks of society were constantly recurring, Mr. Stow commenced the publication of a dialogue between “Granny and Leezy” in a small educational magazine which was then issued. 

This dialogue represents, in admirable Scotch, the difficulties in the way of ‘new-fangled schooling’ the habitudes of thought and expression which were then common among a large class of the artisan population, and at the same time, principles and methods in public instruction which until recent improvement have not excelled or rendered unsuitable. It shows, moreover, that Mr. Stow possessed a quick insight into character, but could, on occasion, delineate even its subtler forms with humour and exactness. 

The reluctance of old Granny to admit improvements; the loving industry of Leezy's home, her willingness to promote her children's welfare by any means, new or old, and the glimpses of her husband's character, are photographs of the prevailing opinions of the people; while the profound views which are occasionally given, also in glimpses, of the tendencies of the human mind, and the best means of so moulding it, as to contribute to social beauty and national greatness, excite regrets that Mr Stow did not write much more after the same fashion.’

Taken from Fraser, William (1868) Memoir of David Stow, Edinburgh pp. 95-96
Known editions of ‘Granny and Leezy

· The Glasgow Infant School Magazine. Glasgow: 1832 
The magazines for February, March, and April (pp. 37-42, 63-70 and 79-92) contain the earliest known form of Granny and Leezy. 

· Granny and Leezy published in Infant Training. A Dialogue explanatory of the System Adopted in the Model Infant School. By a Director. Glasgow, 31st August, 1833. 

The Preface states that the Dialogue was published in the Glasgow Infant School Magazine. 
· Granny and Leezy, Chapters IV and V of Moral Training and Infant and Juvenile 2nd Edition, 1834 
· Granny and Leezy Fifth Edition. London: 1858
· Granny and Leezy, Sixth Edition. London: Longman, Green, Longman & Roberts, 6th Edition. 1860
This edition typed by Elspeth Munro.
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GRANNY AND LEEZY:

A Scottish Dialogue

________________

Grandmother’s Visit to the First Infant Training School.

_________________

Saint Mungo’s Parish,

Glasgow, January, 1829.

Granny calls upon her daughter-in-law, LEEZY:

LEEZY:
How are ye the day, Granny?

GRANNY:
Nae war, Leezy, - gayan frail; but what can be expected at my time o’ life. Deed, Leezy, whan a bodie turns se’enty-three, the crazy taubernacle fin’s the cauld gayan sair sic wather as this.  But we shouldna complein – na na, when we hae sae mony mercies, and sic hopes ayont the grave.  This comforts and supports me, Leezy, in my weak state o’ natur’.

LEEZY:
O ay, ye’re aye talking that way, Granny:  I wonder what mercies ye hae to boast o’ – I’m sure ye’re ill enough aff; and although my ain Sandy, puir fallow, is very fond o’ his auld mither, it’s unco little that a weaver lad, now-a-days, can spare out o’ his winnin’, when he has three hungry bairns sic as we ha’e to feed.

GRANNY:
Deed, my ain laddie, puir fallow, is willing enough, gin (if) he had it to gi’e.  But how are the weans, Leezy?  I have na seen them these two-three days but ance, just for a minute or twa, the night before yestreeen; and little Mary then tauld me they’ve gaen to the schule; gin I  mind right, they ca’d it the Infant Schule.  What kind o’ schule is that, Leezy?  Ye’re surely daft to think o’ sending Geordie to a schule – what can he learn, woman?  Puir man, he’s only twa year auld last Mairt.  Would it no be better to keep him at hame in the house, and bring him up in the fear o’ God, and learn him his questions.

LEEZY:
Deed, his father learns him the Mother’s Carritches every Sabbath night afore brose time; but what wi’ keeping the wean, cawin’ the pirns, and ae thing and anither, I have na muckle time to look after him through the week, let alane instruct him.  But he’ll no amaist be instructit by me.  He wouldna bide in the house a minute after his parritch in the mornings, but out he gaed wi’ the nebor ladies down the wynd a’ day, wayding in the burn, and biggin’ glaur (soft mud) dams.

GRANNY:
Weel-a-weel, puir fallow, steerin’ healthy weans canna be expected to be very clean.  But, mind ye, Leezy, see that nane o’ the ladies that he gangs wi’ sweers or tells lees, or else Geordie will grow up in ill ways, and, may be, ere lang, gie ye a sair heart.

LEEZY.
Deed, I rather think the maist o’ them baith sweer and tell lees too, for I – whiles – catch – Geordie – and Mary – baith, - just saying – what they shouldna – just say – at a time.  

GRANNY:
Tak’ tent o’ that, Leezy, - that’s awfu’, woman.

LEEZY:
Now, Granny, ye’re aye sae muckle in the ‘preaching way’ whene’er ye meet a body, that ane can scarcely get in a word o’ plain truth about ony thing o’ importance for ye.  Ye speired at me what schule the weans were at.  Now I’ll tell ye, gine ye like.  It’s an Infant Schule, whaur they learn hymns and sangs, counting wi’ beeds (sic) and clappin’ o’ hands, swinging on ropes, and bigging brigs wi’ bricks, and heaps o’ thae kind o’ things.

GRANNY:
And ca’ ye that a schule, Leezy?

LEEZY:
Weel, our ain man – wasna – very – sure – about it – himsel’; but I wadna let him tak’ them out for a wee, till we saw.  Indeed, Georgie, wee laddie, wadna come out.  He’s now been there amaist a fortnight.  He gangs half afore ten in the morning, and comes back at ane – then he tak’s a  bit o’ bread, and aff like a whitrit again afore twa, syne, back at four-hours (sic), just at the gloamin’ time. 

GRANNY:
Leezy, Leezy, are ye acting right to let Mary and Geordie be sae muckle out o’ your sight, and gang to a playing place like that, and ca’t a schule?  What gart ye send them there, ken ye?

LEEZY:
Weel, I’ll tell ye, Granny:  Ye see, twa-three o’ the neebors’ weans were at that schule, and enteeced them to gang ae day, and they plagued and deav’d my head a’ the next day for siller, just to let them gang, for they got sic grand fun they said, mairchin’, and swingin’, and singin’, and I canna tell ye what a’, that I was just obleeged to let them gang their ain way, - and when they gaed wi’ the baubees in the morning,
 I was like to gang clean gyte (almost mad) wi’ anger, for the maister sent them back wi’ word to me to wash their faces cleaner by the afternoon; and now they daurna big ony dams, for they maun aye gang with clean hands and faces, and their hair weel kamed, nebour-like ye ken.  But – atween us twa, Granny, - I hae na muckle objection to the change, for their bits o’ legs and coat-tails are no sae aften draigled (thoroughly bespattered) as they used to be.

GRANNY:
Ye have tauld me how ye sent them, but what gart ye send them to a place like that to be sae lang out o’ your sicht?

LEEZY:
Didna I tell ye, Granny, that they were amaist a’ day playing down the wynd wi’ the neebors’ bairns, and they’re nae nmair nor that at the schule?  And our Sandy, who has mair sense than me, speired about things the other day for twa minutes, and he finds they learn heaps o’ things about perpcericulars and horzontalls, which the weans sing, and point wi’ the fingers, first straught up, syne straught afore them.  Sandy found out as weel that there was nae leein’ nor swearin’ in a’ the schule, and that the true religion was learned there.  At first, when he looked at them, he thought it was a “gentle” schule’; but the maister said, Wait a wee, and ye’ll may-be see your ain just like the ithers.  Syne the maister said, (and Sandy thought it wasna far wrang,) that cleanliness was neest to godliness.

GRANNY:
I’m no just sure o’ a’ this wark, Leezy:  The schule canna be the right sort, I’se warrant, when they hae sae muckle fun. Ye talk about religion being taught in’t.  Waesuck!  What connection has swinging ropes and clapping hands wi’ religion.  Na, na; and as to the perriculars and horcentails ye speak about, and pointing wi’ the fingers, as if that would mak’  ‘the truth’ mair visible, they’re clean out o’ the question.  My lassie, sic a schule canna be the right sort.  But I’ll gang and see’t mysel’, that will I, gin my rheumatics let me walk, the morn or next day.  I’m really frighted my ain Sandy is beginning to be spoil’t wi’ some o’ thae new fanglesomed notions.


I’ll awa’ than, Leezy – this is my stick, is’t?  May the Lord gie ye mair  grace, and may you and my bonnie Sandy, and my three braw oes, (grandchildren,) be a’ lambs o’ the flock o’ Christ.  This is my prayer for ye a’ every day, LEEZY:  And gin ye be that, ye’ll be a’ that’s worth the being.  To be children of God is infinitely afore being children o’ kings.  Mind-ye that-LEEZY:

Granny moves for home.

LEEZY:
Tak’ tent o’ your fit, Granny; mind the rheumatics – tak’ care, there’s a door step, mind.  Lean on my shouther – that’s it, now – keep the crown o’ the causey,  Granny. Gude morning – gude morning, Granny.

Tuesday morning, January 9, 1829.

Granny raps (knocks) at the outside gate of the Play-ground, which is opened

by the Children at Play.

GRANNY:
Weans, is this the schule?

WEANS.
The Infant School do you mean, Mem?

GRANNY:
Ay, to be sure – let me in, my braw bairns.  – Whaur’s the Maister?

WEANS.
There he’s, Mem, at the other end of the play-ground, near the school; he was just swinging a little with the boys.

GRANNY:
Swinging – swinging – Maister an all – A fine schule to be sure – let me see him.  

WEANS.
Take care, take care, Mistress, else the boys will knock you down, for they’re swinging.  – Twenty-eight – twenty-nine – thirty.

GRANNY:
What’s that they’re saying, Weans?

WEANS.
They’re counting their turns, Mem.

GRANNY:
Counting their turns!  What can that mean? – Let me out o’ the road, Weans.  Ye’re just like a skep o’ bees, ye wee tots – tak’ care my staff disna hurt your taes, ye wee bits o’ things – stand a’ back noo, but ane – ane’s enough to let me see the Schulemaister.  (Mary runs to meet her grandmother.) – 

GRANNY:  
Is this you, Mary, - my bonnie thing?  

WEANS.
Mary says this is her ain Granny.

MASTER:
Come in, Mistress, you seem fatigued – you had better take a chair near the fire, and rest a little.

GRANNY:
Deed, I hae muckle need to rest, there’s sic a crowd in this place; it’s just like a ‘cried fair’.  Deed, I was amaist like to be knockit down, gin it wasna for the flock o’ weans, who were very ceevil, puir things, takin’ me out o’ the road.  

MASTER:
Just rest a little, if you please, while I call in the children from the play-ground.  After each hour or half-hour’s lesson in the school-room, we allow them a few minutes out-of-doors, to play.

GRANNY:
Weel-a-weel, play’s a’richt, but what’s half-an-hour to do in the way o’ perfecting in reading.  In my young days, we sat hale three hours at a time in the schule, and durstna turn the side o’ our head a’ the time, for fear o’ the taws (sic) whiskin’ past our lugs,
 and maybe a loofie
 or twa to the bargain – but we’ll see, Maister.  Now, to be honest wi’ ye, I hae just come this morning to search to the bottom o’ this thing; for I hae twa oes
 in this schule contrar’ to my will, and I ha’e their spiritual welfare constant at heart; - and frae a’ I ha’e heard, I canna say that I’m just owre weel pleased wi’ what I hear.  

MASTER:
Well, Mistress, I like candour; and if you will have a minute’s patience till the children are all in, I shall be happy to – 

GRANNY:
Stop there, Maister – stop.  I see by your een ye’re going to wheez me o’er wi’ a word o’ flattery; but mind ye, lad, that’ll no do. -  Schulemistress, stop the weans frae coming in at the door there, till I get my breath out; that maun I.  Maister, steek (shut) the door gin ye please.

MASTER:
Well, Ma’am, the door is shut.  What important matter is now to be brought under discussion?

GRANNY:
Decussions, or what ye like; I want, Maister, to speir a plain question.  Whatfor do ye, as I’m tauld ye do, bring down a maister’s dignity, and condescend to play wi’ weans, swingin’ and lampin’ round a big  stab there, like a muckly gawky?  What commaun’ can ye expect to ha’e after sic pranks? – Answer me that, Maister, and tak’ care what ye say, for they tell me there’s nae leeing here, and I’ll be a witness to the truth o’ the  observe – that will I.  

MASTER:
Now, Mistress, when you stopped me so abruptly, I was about to have said, that I shall explain every thing to you; and it will afford me much pleasure showing our plan of teaching and training to a person of the venerable age you appear to be.

GRANNY:
Nae glamour noo, Maister, - to the point if ye please.

MASTER:
Well, Madam, respecting playing with the children, you know the first and most important object, in rearing up children ‘in the way they should go’, is to gain their affections.

GRANNY:
O ay, that’s true, but what syne?

MASTER:
And we think this important point is more easily and effectually gained, by being quite at ease with the little ones, rather than by keeping at a distance, and awakening fear in their tender breasts, instead of love.  You will acknowledge, I believe, that the service done to a person you love is more heartily performed, than when fear is the animating principle.  You will recollect, Madam, it is said,

‘Love still shall hold and endless reign,

In earth and heaven above,

When tongues shall cease, and prophets fall,

And every gift but love’.

GRANNY:
Ay, man, I see ye hae gotten some o’ the Paraphrases by heart – that’s sae far, to be sure; but swingin’ on ropes- whatfor that, Maister, ken ye?

MASTER:
Well, I was about to have said, that we conceive one most distinct method for parent or school-trainer to gain the affections of children under their care, is to enter into all their little amusements, at least occasionally.  Children highly value this condescension on the part of their teachers, and the contrast in age is so great, that no child will respect a teacher the less on account of having had a game at ball with him, or even a swing, to which you seem to have such mighty objections; but, on the contrary, I would say, to offend such a master or parent would be a matter of regret on the part of the children. Under such circumstances, he is an object of love, but never of terror.  You know that God in Christ has condescended  to many of our weaknesses and infirmities, in order to gain our affections -  though never to our sins.  With these God could have no sympathy.

GRANNY:
Sins, sins – na, na – God couldna do that.  I was amaist fear’d ye were gaun wrang, lad – but ye brought yoursel’ out no that ill at the hinderend – tak’ tent o’ thae kittly bits: na, na, God never can look at sin but wi’ the outmost abhorrence.

MASTER:
Madam, I find the children must be let in.  They have been quite long enough in the play-round, and I fear it begins to rain.  I shall ring the bell, and the mistress will lead them all in.

GRANNY:
Come awa, - come awa, - ye wee tots –what a flock!  I’se warrant there’s twa hundre’ amaist. – I saw, Schoolmistress, speak a wee: Does ony o’ thae weans greet (cry), when they’re sae lang frae hame?  They’re wonderfu’ quiet, puir things, enow.  

SCHOOLMISTRESS:
Scarcely ever, except the first day or so after they are entered as scholars; when the mother, after paying the quarterly fee, is about leaving the school-room, we have sometimes such a stamping and roaring as you never saw. 

GRANNY:
And how do you seelence them: do ye cuff them weel?

SCHOOLMISTRESS:
No, no, we never cuff them – that is unnecessary.  Every intelligent, prudent trainer finds that firmness, with kindness, in conducting such a natural system of thoroughly training the whole powers of mind and body, renders the rod or corporal punishment quite unnecessary.  Patience in the master, and the ‘sympathy of numbers’ in the gallery, overcome every difficulty in regard to this department in the use of discipline.  But we commonly, after much entreaty, prevail on the child’s mother to leave the school-room.  She, however, generally keeps a sharp look-out after her boy, by peeping in through the windows on the outside – my stormy gentleman in the meantime, most likely sprawling on his back, kicking with his heels, and bawling with all his might.

GRANNY:
And what then, Mistress?

SCHOOLMISTRESS:
Why, my husband takes no notice of him whatever for a little, but goes on with some amusing lesson or other, such as a lively song or marching air, clapping hands &c.  Shortly, his heels will stop beating.  He listens to the music, with his thumbs pressed tightly into his eye-sockets; all the while his mother outside, looking in through the window, in ‘twenty minds’ to come in and take him away; but no sooner does  my husband march two or three classes past the little stormant, beating time  to the tune of ‘Ye banks and braes’, or such like, than up he gets with the fourth or fifth class, toddling after them the best way he can, wishing, no doubt, not to lose all the fun.  Every experienced parent and school trainer knows the powerful effect of a little fun and recreation in managing the young.  But, Mistress, the children are in the gallery; I must run to see the girls all properly seated.

GRANNY:
Half a word, Mistress – How do ye do wi’ the weans when they’re ill wi’ the measles or kinkhost (hooping cough), ken ye?

SCHOOLMISTRESS: Of course they stay at home.  We could not, with propriety, allow an infected child to remain for a moment in school.  We sometimes have ten or a dozen absentees, from such infantile diseases, dependent, no doubt, on the particular season of the year.

GRANNY:
Syne, when they’ve got the turn, they’ll no be in a great hurry coming back, I’se warrant – at least my Sandy, Mary and Geordie’s faither, used to mak’ feint o’ a sair head for a day or twa, for fear of being sent back to the schule; but I aye fand him out by the ‘gleg o’ his ee’, and I whiles had to promise to gie him a bawbee or sae next Saturday-teen, just to gar him gang a little bit.

SCHOOLMISTRESS: It is quite the reverse with us here; for so anxious are the children to get back to school, that it is with difficulty their parents can keep them at home a whole day, except when very sick.  Indeed, they are obliged to promise them a little picture book or some other gift, if they stay in, till they be quite recovered.

GRANNY:
One word, Maister, afore ye begin – I dinna just understand your ways in this place.  What I cam’ for, was to look after, and see if my taw oes were under richt guidance here, and no brought up in ne’er-do-weel ways; but the wife and you are sae muckle in the fleitching way wi’ me, that ye were amaist gattin’ me forget the errand I cam’ for.

MASTER:
Why, Mistress, although you seem so much afraid of flattery, I must still say it will afford me pleasure to show you the whole of our plan, if you will have patience to listen and look on.  It would be well, indeed, if all mothers and grandmothers took such a lively interest in the religious and moral training of their children; for Infant Training Schools should be assistants to parents, and ought never to supersede their exertions at home, in rearing their tender offspring.


Don’t let us imagine, when children are taught to read, and perhaps to write and count, that they are then perfectly trained or even instructed, and fit to be sent out into the world; forgetting that although they may be acquainted with the art of reading, that this is merely the power of acquiring useful knowledge, and cannot be said to be knowledge itself; for although young people do acquire a deal of knowledge, unless it be properly directed, it will not serve them in after life.  Now, Mistress, in this school there are many things the children are and may be taught, and trained to understand and to practise in their various future occupations in life, but unless they are taught the truths, the plain truths contained in the Bible, they can have no proper knowledge to direct them, and so prepare them for a better world beyond the grave.  

GRANNY:
Say ye sae; really ye speak to that ill, gin your practice corresponds.  My sight’s no that gude, Maister, but just since I put on my spentacles, what kind o’ pictures are these on the wall next us – a monkey, and syne a teeger, and then another board wi L’s and C’s, and black scores scartit hither and thither, like lines in a wean’s first copy.
  How can ye reconceel monkeys, and sic like trash, wi’ religion, and teaching weans richt ways, as they tell me ye do?  And gin ye stock their heads full o’ sic nonsense, what room will there be for the – ‘great and important truths?’ – Man, I’ll be plain wi’ ye – I am very angry; but I ken that’s no richt, for patience is a virtue, they say – is it no?

MASTER:
I shall shortly explain these pictures, and the use of them;  but I must run to the gallery, else the children will get into disorder; for you know children are – children..

GRANNY:
Deed ay, that’s a truth.

MASTER:
My dear, be so good as go on with the children for a few moments, while I am engaged with our visitor.


Now children, sing with me (the master starting the tune, and accompanying them while singing with the physical motion of his hands, &c.)

Lessons on Cleanliness

This is the way we wash our hands,

We wash our hands, we wash our hands.

This is the way we wash our hands,

To come to school in the morning.

This is the way we wash our face, &c.

To come to school in the morning. &c.

This is the way we comb our hair, &c.


Now Mistress, I must say one word.  Whether, think you, is it preferable to keep the children, as you say you were kept, three hours at a time fixed to your seat, and perhaps only twelve or fifteen minutes of which you were employed repeating the mere sound of the words of your lesson, labouring away at a dry subject like the A B C or, as these children are, employed every minute at something that is improving to a body or mind – learning the proper use of every thing, and even what monkeys and tigers are, in their nature and dispositions  Allow me to say, Mistress, our object has been to give to the Infant Training Systems, a thorough Scriptural basis, and this is not a difficult task, if we but consider the wideness and extreme variety of  the range, embracing as it does the foundation and elements of much that is most interesting in nature and art.
  It is true we amuse the little ones, for what child will learn much, or attend to any instruction, without amusement; frequent exercise and activity, you know, add to the children’s health; and I believe you will grant, that the promotion of cheerfulness and health is perfectly consistent with the Scripture precept, ‘Train up a child in the way he should go’.

GRANNY:
Ay, ay, perfectly consistent, to be sure – bears, and lions, and girnin’ wolves, and a’ these kind o’ cruel beasts; there’s a heap o’ Scripture in them, I’se warran’.

MASTER:
Well, Mistress, can you say these animals are not spoken of in the Bible?  Is their creation for the use of man not made a distinct subject of Scripture narrative?  And are the names and dispositions of both wild and tame animals not often used there to illustrate moral and religious subjects?  

GRANNY:
Weel, I’ll no say, but I think, Maister, the less ye teach the weans about sic beasts the better, at least in a schule.  I aye thought they were kept in dens in a show-box.  Let every thing gang to its richt place, Maister; wha e’er heard o’ a schule for teaching about wild beasts?

MASTER:
I entirely differ from you, Mistress; for, as animals of various kinds, not only lions, bears and wolves, which you particularly mention, but other beasts, birds, reptiles, insects, and even fishes, are frequently noticed in Sacred Scripture, in reference to their peculiar qualities, why then should not these children be made acquainted with their nature, dispositions, and use?  For example, ‘Be wise as serpents, and harmless as doves’.  Unless children first know the peculiar character of the serpent, and also of the dove, this passage to them is of no practical use.  The same may be said of a thousand other passages of Scripture.  The Bible refers not only to wild, and domestic animals, but to very many things in nature and the arts, in the common and ordinary affairs of life, - all of which we teach the children.  


But, independently of these considerations, if you don’t employ the children’s time in learning good, they will employ it themselves in learning evil.  Why then, not occupy a portion of it in exploring the power, wisdom, and goodness of God in the animal creation, as revealed in the Bible?  Never forget this, Mistress, that, except when asleep, the mind of a child, as well as his body, is never idle – all is activity.  We would not teach secular science from the Bible, any more than we would teach reading from that sacred book, but we would teach as much as would enable the children to understand the meaning of the passage read and intended to be illustrated by the particular emblem, such as of an animal, for example.


Children are so fond of Scripture training lessons, that when liberty is granted by the Master, they eagerly call out for a Bible lesson.  In reference to the Bear, which appeared in the particular Bible Lesson of this morning, what a variety of interesting and useful lessons may be drawn from that passage, 2 Kings, 2nd chapter, where the two she-bears are represented as tearing forty-two children from limb to limb, who mocked the aged prophet.  We have the natural disposition of the bears which God employed to punish the children – the character of these children, and the character of the prophet Elisha.  You see the lesson, Mistress, which from this history children may receive – Respect to aged superiors, to mock no one on the streets, even though an idiot, for they are God’s workmanship – the power of God in using these animals to fulfil his will – his justice in punishing the little children – and his goodness and love in protecting from insult his aged servant the prophet Elisha.

GRANNY:
Weel-a-weel; but are ye no keeping our muckly amang the beasts, Maister?  I’m sure it’s no beasts the Bible was written for; was it no the glad news of a Saviour provided for puir sinners, like you and me?

MASTER:
Very true, indeed: we take the life of Christ, and after picturing out and illustrating His sayings and doings, we endeavour to draw from the children most important practical lessons.  We also select such passages as these:- ‘Jesus Christ came into the world to save sinners’,  ‘God so loved the world, that He gave His only begotten Son, that whosoever believeth on Him should not perish’.  ‘Him that cometh unto me, I will in no wise cast out’.  At the same time, is He not often revealed to us by emblems and metaphors well suited to arrest the attention of the young, nay, to affect the heart?  Is Jesus not compared to a Lamb, in meekly submitting to suffering; and to a Lion, in destroying his enemies, and protecting his people – ‘the Lion of the tribe of Judah’; in other parts of the Bible to a Shepherd – a Rock – the bright and morning Star – a Sun, or the source of light, and heart, and life – a Shield, &c. – a Light to lighten the Gentiles?  Of course, we are Gentiles.  Formerly there was one nation not called Gentile.  Who were they? and so on.  I ask you, then, Mistress, ought not the whole of these allusions to be made simple and clear to the capacity of children, so that in reading the Bible, or hearing it read, or spoken about, they may be able to understand, and apprehend, the true meaning of the terms applied?


Do not suppose, Madam, that it is only lofty and sublime subjects that the Bible unfolds; we have every variety of illustrations borrowed from ordinary life and things, so that, in truth, we find ‘the foot cannot say to the hand, I have no need of thee’.  Our blessed Saviour is compared, not simply to a Foundation Stone, which all must understand supports the building, but to its ‘Chief Corner-stone’.  Now, the illustration is stripped of nearly all its meaning, until the manner of building and securing the corners of ancient temples is known, for without this we do not see the beauteous comparison, ‘Fitly framed together, and growing into a holy temple in the Lord’.  You see, therefore, Mistress, that the system of Bible Training, is at once intellectual and religious.  And you will please observe, that while we desire to interest, amuse, and instruct the children committed to our care, the purpose of all our lessons is to impress their understandings and hearts with a love for the Bible, the God of the Bible, and the blessed Saviour revealed in the Bible.  And who will restrain the operation of the Divine Spirit upon the heart of even a little child, while thus dealing plainly in regard to the simple statements illustrated in his own words?  A story, Mistress, is the outcry of all children, and not unfrequently stories please big children too.

GRANNY:
Nae doot; but what’s the bits o’ weans singing noo?

MASTER 
Oh, just singing a rhyme with the Mistress, as a sort of exercise, to keep them from wearying during out long chat.

London is the capital –

The capital – the capital;

London is the capital –

The capital of England.

Here we go to Paris –

To Paris – to Paris:

Here we go to Paris –

The capital of France.

Berlin is the capital, &c. &c.

The Prayer

GRANNY:
Ay, but, Maister, ye maun excuse me ance mair, for atwell-a-wat I’m but a poor doitit bodie, and maybe no sae weel learnt as my son, or the like o’ you – but the prayer, man – I was amaist gaun to be as graceless as yersel’ – ye hae forgot it, hae ye na?  Can only blessing be expected to come out-owre this, or ony thing else, if we dinna leuk up and ask a blessing?

MASTER:
Now, Madam, I find you are really very sharp with me, but I excuse your anxiety, and must respect those sturdy principles by which you, unlike some of your younger matrons, appear to be actuated, and therefore I shall also explain this matter as you desire.

GRANNY:
Thank you, Sir – ye’re very discreet, considering.

MASTER:
You must know, Madam, that I always open as well as close the School by prayer and singing a hymn.  We also teach the children to repeat the Lord’s Prayer;
 and, of course, previously exercise them on its meaning.  It must, we conceive, be important that these children, in the dawn of their reason, use that comprehensive prayer, which the disciples of Christ, in their little more than infant knowledge of its great meaning and comprehensiveness, were commanded to use.  I say this, Mistress, lest ye be one of those who say that children ought not to be taught to pray.

GRANNY:
Na, na, ye mustna think that o’ me, Maister.  – No learn weans to pray!  I wonder wha would say that!  Is na prayer ane o’ the ways the sinner gangs to God? and, - gin we dinna teach them to pray, how can we train them up ‘in the way they should go?’ Na, na, dinna think that o’ me, Sir.

MASTER:
You’ll excuse my being particular; for although my attention is not, and would not do to be, taken off so much as at present by every one who pays us a visit, yet you seem so smart, that I am obliged to be very much on my guard what I saw before you, without explaining it.  The prayer, goodwife, was at half-past nine o’clock precisely; after which, and previous to going out to the play-ground, the children had half an hour’s Bible Training in the gallery.  It is now half-past eleven; and as you did not enter the school till twenty minutes before eleven, of course the prayer was over.

Physical Exercises


Now, children, let me se if your hands are all out of mischief.  Up both hands (the master, of course, showing the example) – down again – clap hands – twist hands quickly – that’s right – now get on – sing away – ‘and afterwards whirl them – and afterwards whirl them – and afterwards whirl them – thus quickly about’.

GRANNY:
Now, Sir, in my opinion, ye’re beginning at the wrang end; for, when our Sandy was at the schule, they learnt first, and then played.  

MASTER:
Allow me, Mistress, to explain this matter. You know the attention of infants must be arrested, and kept up in some manner or way; otherwise, in attempting to train them, no good can be done; for you may speak, but they don’t hear.  Now, this attention we acquire by making the children, when all sitting in the gallery, first stand up, then sit down, then up, then down again; or by clapping hands, as you see we have been doing.  This exercise, for a time, keeps their hands out of mischief, and quickens their attention.  Feeling themselves thus not only amused, but actually at liberty, and under no restraint, save a moral one, they are predisposed to receive any lesson we may see fit to infuse into their tender and impressible minds.

GRANNY:
Ay, man, ye hae a very explaunatory waye o’ speaking, to be sure; but maybe their hands will just gang to mischief after that; will they no?

MASTER:
No doubt they will; but we just repeat some such exercises at proper intervals; you see how delighted the children are with them.  Look at your grandson, George; he is as brisk as a bee clapping his hands.

GRANNY:
This is a wee mysterious to me; for at hame, his mother, my gude-dochter (daughter-in-law), I mean, tells me that Georgie’ll no do ony thing but what he likes.  He’s been ae fortnight here, I understand – I wonder what another fortnight will do!  The way may be richt enough for ony thing I ken.  I thought human nature was the same in a’ times; but the chiels noo-a-days tak’ a foolish way o’ answering ony o’ my observes.   They say, ‘Auld Lucky, ye ken naething about it; this is a far more enlightened age than the ane you was born in’. Now, in my opinion, Maister, it’s a very dark ane; for the light o’ the gospel is unco faint, and the works o’ darkness are very manifest. – What think ye, Maister?

MASTER:
I believe what you say is too true; but we must have a chat upon these subjects some other opportunity, or after the school is dismissed, if you please.

GRANNY:
Weel, that’s gude enough as far as it gangs; but ye hae nae Quastions, have ye?

MASTER:
What questions do you mean, Mistress?

GRANNY:
O – ‘Man’s chief end’. – My ain gudeman, that’s dead and gane, honest man! used to catecheeze the weans every Saubbath nicht, frae end to end, and ne’er missed ane o’ them, ‘Petitions’ an a’.

MASTER:
Your daughter-in-law, or your son, I understand from Mary, catechizes her and little George every Sabbath night, which I am happy to hear.  

GRANNY:
Catecheeze – O ay, my son does it sae far, to be sure – honest lad!

MASTER:
My little children, what shall we begin with?  Shall I tell you a story, or what shall we do first?

GRANNY:
Stop, Maister, I thought it was the Shorter Catecheesm ye were gaun to begin wi’.

The Questions

Westminster Assembly’s Shorter Catechism
MASTER:
Well – I shall ask a few questions as you desire it; but of course you know, Mistress, in our Training Schools for Infants the children use no books; but they are taught to read a little from the picture and printed boards, just as they are taught the meaning and use of many objects in nature and art which they have not the opportunity of seeing at home.  The introduction of books tends to subvert the amount of training, and even to injure the health of young children.  We use no catechism books at their early age.  Using catechisms is just burdening the memory of very young children with answers, which, without knowing the exact meaning of words or terms, they cannot understand; at all events, we find that what they are capable of understanding, is better accomplished by our simpler and more natural method of reading or narrating a Bible story, or emblem, or precept, and then, by question and ellipses mixed, picturing and drawing out the ideas of the children on the subject.
    This is done when they are seated in the gallery, as they now are, and all are allowed to answer, and even assist in proposing the questions; in other words, their juvenile powers of mind are exercised and developed, without, in the slightest degree, attempting to force or cram them, as is done in some schools lately established, called ‘Infant Schools’.
 Hence the great extent of valuable information the children soon acquire – the distinct perception they have of right and wrong, of objects and things.  In this model school for Infant training, we do with their minds as is done in feeding their bodies; we give, as it were, ‘milk’, with bread broken into crumbs, and then ‘soup’, before ‘strong meat’. Thus, Mistress, you see, although we use no catechism books till they enter the juvenile department, yet we abound in questions.

GRANNY:
That sounds a’ very weel, Sir; but wha e’er thought o’ a school without Question Books?  Na, na.

MASTER:
I will, with great pleasure, ask the children any question you choose; still, however, I repeat, that we leave the committing of the Shorter Catechism to memory till the children are sent to the Juvenile School.  And, Mistress, I promise you, that if they have been previously trained for two or three years under our system, they will perceive with a clearness and correctness of understanding many truths in that truly valuable little book, which were quite dark and mysterious to you and me, Mistress, under our old system of a well-stocked memory of sounds without understanding.  – Now, children, to satisfy our worthy visitor, I shall ask you one or two questions.  Do you know what questions mean?  Yes, Sir; askings – asking something you wish to…have answered.  Can any of you answer me this question?  ‘What is the chief end of man?’  Silent.  Well, I believe none of you have yet learned the Shorter Catechism.  Is there any of you can repeat any Catechism?  Master, I know the little questions.  What little questions do you mean, child?  The Mother’s Carritches.  Who taught you them?  My Mother.  She is certainly very kind to take such pains to instruct you this way.  What should you give to your mother for this?  I have nothing, Sir, to give her.  Is there nothing you can do to your mother for such attention, when she asks you to do anything?   We should do her bidding.  Can any of you, little children, repeat the little questions?  Jeanie and Mary know them, Sir.  Well, since so very few of you seem to know any questions, will you all promise to ask your mother, when you go home, to teach you the Mother’s Catechism?  Yes.  Now, tell me me what you will say when you go home.  We’ll say, Mother, the Master says will you please to teach us the ‘little Questions’.  Very right, children.  Remember you must not ask rudely, but… prettily.  You should never speak rudely to your parents, nor to… any one.


Now, children, repeat after me, slowly and distinctly, and every word separately, as we should always do.
 ‘Man’s – chief – end’, ‘Man’s – chief – end – is – to – glorify – God – is – to – glorify – God – and – to – enjoy – him – for – ever – and – to – enjoy – him – for – ever.  Repeat it again.  Very well.  Now, the first word of the answer to this question, children, is ‘man’.  What is a man?  You’re a man, Master:  Is that person sitting on a chair near the fir, a man?  She’s a woman – an old woman.  Should you despise an old woman?  No, Sir.  What ought you to do then?  Respect her – you ought to… respect her.  Very right.  Tell me, then, what paying respect to any person is.  Honouring – and thinking - …well of them.  Well, then, children, you say I’m a man, and the answer to this question says, ‘Man’s chief end’ - does it include women as well as men?  Silent – I must tell you that women and men are both included in the word ‘man’ – it means mankind.  Mention what is meant by mankind; are boys and girls like you included?  It means every body – all the… people.  Does that mean young and old?  Every body.  Men, women, girls and boys, may all be called… mankind – quite right.  Now, then, children, we go to the next word – ‘chief’. [What is the meaning of ‘chief’, – is it the lowest or the highest?











GRANNY:
Noo, Sir, I’m really out o’ a’ patience at this way o’t.  Do ye no ken that it’s the glory of God that’s the first thing the weans should understand?  What’s the use o’ saying sae muckle about men, and chief men, that ye was just beginning to talk about?  Gang to the point at once, man, as my ain gude auld man did on the Sabbath night at Quastion time.  He spiered them frae end to end, and ne’er missed ane o’ them – Petitions and a’ – Na, na – we had them all by heart, that we had.

MASTER:
Now, Mistress, if you are to hear, you must have a little patience; but suppose I ere, according to your plan, to leave out the meaning of words altogether, and at once to ask the children what is meant by glorifying God – what answer would they give, think you?  Would it not just be this – To glorify God, is to glorify God? leaving no more lasting impression on their minds than the sound of an empty kettle: - and, in order to show you the truth of this, I shall for the present miss the meaning of words altogether, and repeat the question.  Now, my children, can you answer me this question?  What is it to glorify God?  We don’t know, Sir,  - You see, Mistress, their answer.

GRANNY:
Ay, - but that’s no the answer ye promised they would gi’e.

MASTER:
Well, I must confess, the answer is not exactly a repetition of the question, which every child would give, who is accustomed, like a parrot, to repeat, without understanding the meaning of what they commit to memory;  - but, you will observe, that, under the Training System, when a question is put, if the children don’t know the answer, they remain silent, or hesitate not to say, ‘We don’t know;’ and this has the effect of encouraging openness and candour, also keeping the understanding alive and inactivity.  Always bear in mind, Mistress, that what passes into the memory, as it is called, and not understood, is frequently lost, being merely a tinkle, or sound – exciting no interest, and void of use; but what passes into the memory through the understanding, like every other power of the mind, has a memory of its own – will remain so long as the understanding exists.

GRANNY:
Ye’re far ayont my comprehension noo; wha e’er heard o’ the understaunding having a memory?

MASTER:
We’ll talk about that again.  But here come the elder boys and girls marching from the class-room, where they have been putting the lesson-boards in order; we shall see what they say on the subject.

GRANNY:
Noo, I’m glad to hear that ye’re to get on; for I was just gaun to say, afore ye stoppit me last, that gin ye get nae faster on, ye may keep the weans here till they are auld men and women, afore they get through the Mother’s Carritches, let alane thinking to get through the Shorter  Catecheesm; and as to the Proofs, they needna be printed at a’.

MASTER:
Come, make haste, my little children, strike up and join the marching tune, till this class be properly seated at the top of the gallery.  Now, get on – all is silent.


Children, answer me this question, How can you and I glorify God?  By doing things to please him.  Mention any way by which you children can glorify God?  By doing… what our father and mother bid us.  How do you know that God will be glorified by your doing what your father and mother bid you?  Do you remember the commandment?  ‘Honour thy father and mother’.  Then honouring or doing what your…father and mother bid  - is honouring… God – because it is His will that we should… obey our parents.  God says, in the fifth commandment…honour thy father and mother.  Now, Madam, we might proceed and lengthen the conversation upon this point for hours, if we pleased.  Plain duties, we may say, are plain.  But it might be asked, for example, How can you or I, in taking a walk, glorify God?  Children, how can we do this?  To get health.  Yes, and to do all that… God wishes us to do.


You appear, I think, Mistress, a little tired, and the younger children will, by and by, get restless; suppose, that we sing a hymn.

GRANNY:
Weel, really that’s no that ill sayings, na poor things! they’ve behaved extraordinar’ weel: they’ve just been as quiet as if they were frightened for twa or three loofies.  Whaur’s your tawse Maister, to correct the weans?

MASTER:
We use none here, and we need none; for the little ones are always fully employed whether in the play-ground, or in the school; and when at play, the Mistress and myself are always present, watching their movements – checking them when disposed to quarrel, and animating them in all their little games and amusements.  


Now, then, children, what hymn shall we sing?  Master, sing, ‘Holy Saviour, now before thee’.  Please sing ‘I’m not too young for God to see’.  Master, sing ‘Thou Guardian of our infant days’.  We shall sing two verses of the last one, which this very little girl has chosen.  Come out – you, little fellow, and let me hear how nicely you can lead the tune.

THOU GUARDIAN OF OUR INFANT DAYS
Tune – ‘Oldham’

‘Thou Guardian of our Infant days,

To Thee our prayers ascend –

To Thee we tune our songs of praise –

To Thee – the children’s Friend!

‘Lord draw our youthful hearts to Thee,

From every ill defend;

Help us, in early life to flee

To Thee – the children’s Friend!’     

******************************

BIBLE GEOGRAPHY

MASTER:
Now, Mistress, we must get the children into perfect order and attention, and, therefore, we must have a few physical exercises.  You know the military require drilling; how much more must children require it?  

GRANNY:
Military! military!  Sodgers!  You’re no going to mak’ sodgers o’ them, are ye?

MASTER:
The habit of obedience you know, Mistress, is of mighty importance, especially in infancy, and also in youth, and even with old folks like you and me.  You know, it was by an act of disobedience that ‘man fell’. 

GRANNY:
Aye, aye, awfu’ – truth, Maister.  Train – to be shure!  

MASTER:
Children, now for a little exercise.  Heels… close.
 Toes…out (forming an acute angle).  Shoulders… back.  Heads… up.  Chins… in.  Arms…out.  Hands on… lap.


Now, Madam, I shall willingly let you hear something more of the Bible lessons which the children are in the habit of receiving, as you particularly desire it.  Suppose we go over our last lesson the Bible Geography, in connection with the Israelites… where, children?  Egypt to the Land of Canaan – through the… wilderness.  Very well.

MASTER:
Before we begin, tell me, children, what sort of land Canaan was said to be?  ‘A land flowing with milk and honey’.  What did we say the Emblems, ‘Milk’ and ‘Honey’ meant?  Plenty of milk – and, in order to have plenty of… milk – we must have plenty of … grass growing.  And in order to have honey, what must we have?  Bees – bees make honey, MASTER:  Quite right.  You will remember what is said about the bee – that it gathers… ‘Honey all the day from every opening flower’.  And, in order to have a great quantity of honey, we must also have… a great quantity of flowers.  Canaan having plenty of grass for the cows and flowers for the bees, the land was there called…  a land ‘flowing with milk and honey’.  Now, tell this old lady what we had for our last lesson on Bible Gergraphy.  Let all answer in one voice, &c., &c.

MASTER:
Well, children, be very quiet while we revise our last lesson, and whenever I pause or… stop – a single moment, be sure you help me with the words as you are accustomed to… do.  What was the particular part of the journey?  The Children of Israel crossing the Red Sea.  The part of that history was their walking through…the Red Sea, - on…dry land.  Now give us some account of this nice… story.  Who were the children of Israel?  Descendants of Jacob.  You know what induced them to leave Egypt, and flee into the wilderness?  Because the Egyptians were cruel to them.  Mention any kind of cruelty?  They made them make bricks without giving them straw to make them with.  


Where is the Red Sea?  It joins Egypt – You told us that it divides Egypt from Arabia.  In what quarter of the globe is Egypt?  In Africa, where the black folks live.  Black folks live in…Africa, it is true, but do they live nowhere else?  In Asia.  Anywhere else?  In South America.
  Then black people not only live in Africa, but in… Asia and America.  Well, why is the Sea called the Red Sea, and not the Black Sea?  You told us that the sand or rock at the bottom is reddish, - and the water being… clear, the bottom is seen,  - and makes the water appear… red.  And, therefore, it is called the… Red Sea.  Who passed through the Red Sea?  The Israelites.  Who parted the Red Sea?  Moses.  Do you say Moses parted the Red Sea?  God did it.  Yes, my little children, God… did it.  Could any man divide a deep sea, and make the water to stand up like a wall on each side, till you walked through on dry land?  No man could do that.  Who pursued the Israelites?  Pharaoh and his army.  Had king Pharaoh anything else with him besides fighting men is his army?  He had a heap of coaches.  How were the coaches made?  They were open chariots that the men could fight in.  Did the Egyptians overtake the Israelites?  They were all drowned in the sea, - every… one of them.  Who delivered the Israelites from the Egyptians when they were in such danger of being killed?  God.  Now, my little children, who can deliver you when in danger, and to whom should you pray for assistance?  God.


Never forget, then, my little children, that God can deliver you from every danger and difficulty, and He loves when little children ask His… assistance.  But, at the same time, always remember that it is only when we are seeking to do what is… right – that we can expect God to… help us.  Tell me what that pretty hymn says about children praying:-

‘Satan trembles when he sees

The youngest child upon his knees’.


How do you know that God loves little children to come unto Him?  Because Jesus, when on earth, said, ‘Suffer little children to come unto me, and forbid them not’.  Well, I see you remember so far; but as our time is now short, we must leave the many particulars of this beautiful story till our next lesson on the journey through the wilderness.  You will perceive, Mistress, that Scripture stories are almost inexhaustible, and he is not ignorant who is acquainted simply with what the Bible contains in its various and interesting history – in its precepts – its plainest announcements, and innumerable metaphors and emblems.

GRANNY:
Deed ay, Sir, a’ very richt, to be sure.  I can only say, Maister, that thae bits o’ babbies ha’e extraordinar’ memories, and they seem to understaun’ too, puir things – ca’ cannie tho’.

MASTER:
A very proper precaution, certainly, Mistress; but in this, I believe, we will agree, that Scripture is useless to us unless understood, and practically rendered applicable to the purpose of this life, and the foundation of our hopes in regard to the life which is to come.  We shall sing two verses of a hymn.

O GOD OF BETHEL! BY WHOSE HAND
‘O God of Bethel! by whose hand

Thy people still are fed;

Who through this weary pilgrimage

Hast all our fathers led;

‘Our vows, our prayers we now present

Before thy throne of grace:

God of our fathers! Be the God

Of their succeeding race’.

******************************


Children, in order to cheer you up, suppose we go to the play-ground for a very short time, and it will circulate your blood nicely this chilly weather.

GRANNY:
Noo, Maister, that’s a’ vera  guid, but I should like to hear some mair o’ your Bible lessons, particularly the doctrines.

MASTER:
I suppose you will agree with me, that the Scriptures from Genesis to the Revelation of St. John, whether narratives or precepts, or examples, emblems or parables, are all doctrinal, and that there is no doctrine without a practical lesson.  All is intended by God, the author of the Bible, to be practical and useful.

GRANNY:
Weel-a-weel, sir, --aye, aye, -- nae doot.

After being 10 or 12 minutes in the play-ground, with the Master, at their sports, and again seated in the gallery.

MASTER:
Madam, you are aware, I presume, that our new Bible lesson for the day was given before you came in, that is, soon after we opened this morning, as is the case every morning.  We have only one new Bible lesson each day.   Remember that makes 300 new Bible lessons every year.  We may now, however, have a short

Revisal of Yesterday’s Bible Lesson on

BIBLE BIOGRAPHY
MASTER:
Now, children, we must get on with our… lessons.  What was the Bible lesson of yesterday?  It was about Peter.  Very well.  What sort of lesson do you call it?  Biography.  Do you know what biography means?  It means an account of the life of a person.  There are several distinct portions or incidents in Peter’s life.  What was the particular part of it that we were upon yesterday?  It was denying Christ at the fireside of  the judgment-hall.  Now then, children, I shall see what you remember of the story; be very attentive, and repeat all you possibly can; shall I begin for you, children?  If you please, Sir.  Peter was one of Christ’s chosen… disciples: and he was a very bold…man, - and very much attached to… whom?  Christ; - that is, he loved him very…much; and when Jesus said that all his disciples would be offended because of him this night, that is, children?  That they would be afraid to follow Jesus – that… night – when he was to be… crucified – Crucified?... betrayed by Judas.  What said Peter? –Though every one be offended, I’ll not be offended – and I will lay down my… life for thee.  Very well, children, and did Peter lay down his life for his Master?  No Sir.  What answer did Jesus make to Peter?  This night – before… the cock crow.  How often? twice – that is… two times – thou shalt deny me… thrice.  And did that take place  Yes.  Go on, if you please; tell me all about what took place?


Jesus was first betrayed by… Judas – betrayed – how did Judas betray Christ?  By telling the soldiers that he would kiss Jesus in the Garden, and then they would know him – and then Jesus was taken away by… the Jews, - and the… soldiers.  What kind of soldiers?  Roman soldiers.  Where to?  To the judgment-hall – and where was Peter?  Warming himself at the fire, for it was night; - and who saw Peter?  One of the maids of the high priest said, that he was one of Christ’s disciples – and another maid also… saw Peter.  And what did she say?  That he had been with Jesus.  Now, what answer did Peter give to these two maids? did he appear very bold, and say he was willing to die for Jesus?  He denied, and told a lie, and said, that he did not understand what they were saying.  What else did Peter say?  He said bad words.  He cursed and he…swore.  Yes, children, it was shocking, indeed.  Peter did…swear; but it was not at the time we are speaking about just now that he said bad words; it was a little after, when they that stood by said to him, the third…time, - that he was one of them, and that he was a… Galilean, for his… speech – that is, his tone of voice was like the… Galileans.  And during this time, what did the cock do?  It crowed.  What had Jesus said to Peter about denying him?  After the cock crowed again, Peter was sorry – for denying… Christ.  What made him sorry?  It was Jesus turning and looking upon him – and Peter remembered… what Jesus had said unto him – and Peter went out and… wept bitterly; that is, he was very…sorry.  Did Peter fall into sin because he was one of Christ’s disciples, do you think, or did he deny him because he trusted in his own strength?  You told us yesterday, Master, it was because he forgot to trust in God – that he did all these… bad things.


Children, what lesson does this story of Peter teach us?  Not to be proud – nor too confident in… ourselves.  What commandment did Peter break when he denied his Master, and said he did not know him?  The ninth.  And which commandment did he break on account of swearing?   Don’t you remember, children?  The top seat in the gallery ought to know.  Repeat the words of the commandment, if you don’t know the number of it, - the meaning is the principal thing.  ‘Thou shalt not take the name of the Lord thy God in vain’.  Now, I’ll tell you, children, which it is, - it is the third commandment.  Remember that again if you please.

CHILDREN.
Was Peter a bad man?  I am very glad this little boy asks such a question; some of the scholars will please to answer it.  You know, children, I told you yesterday what the Bible said about Peter.  Girls, please answer this little boy’s question.  Peter was a bad man once, but afterwards Jesus made him a very good man, and a great preacher, and there was – shall I help you my dear – three thousand converted in one day by one of his … sermons.  Very right, my little girl; you see the power and goodness of God in changing the bad… heart – and making it… good.
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Secular gallery training lesson

CHILDREN.
Please, Master, yesterday you promised to give us a lesson to-day about the fire that Peter warmed himself at.  

MASTER:
I promised to give you a lesson on a common fire for the afternoon’s Secular lesson, but not on the fire that Peter warmed himself at:  the Bible does not say what it was made of.  We shall talk, however, about  the school-room fire, and then you will have a better understanding of what is meant by a… fire.  But as my time has been so much occupied to-day, with the examination by our worthy visitor, I must be very short with this lesson.


Now then, children, look where our visitor sits, look at the fire-place, and tell me what a fire is.  It’s coals, Sir. -  Let me see; is this piece of black coal I have got in the tongs a fire, children?

CHILDREN.
That’s a piece of coal.

MASTER:
Did you not say to me just now that a fire was coals?  If so, this piece of coal must be a fire.

CHILDREN.
It’s coals burning.

MASTER:
Very right, children, coals burning make a… fire – then the fire at which the old lady now sits is made of… coals.  Are fires made of anything else, besides coals?

CHILDREN.
No, Sir.

MASTER:
Think now, if you please, and see if fires are made of anything else besides coal.  Last year, children, during our short vacation, I remember being in the Highlands with Mrs.---- and our two little children; and when we entered a Highland hut or… house, - in the middle of the floor there was a nice fire burning.  What was it made of, think you, children?  Peats, Sir, peats ---- My aunt lives in the Highlands, and she burns peats---- Master, my mother sometimes kindles the fire with a bit peat. – Then, it appears, from what you say, that a fire may be made of peats as well as of coals?  Can anything else be used to make a fire? – (silent) – You recollect the other day little Andrew Watson, when he was made monitor for the first time at a counting lesson, did a very naughty trick.  Instead of walking up the steps into the… rostrum, as he ought to have… done – he took this… chair – for the purpose, and being in a great… hurry , - knowing he was doing… wrong, - he… tumbled it over, - and broke the… back of it,  - so I was obliged to go to the joiner’s shop, to ask him… to mend it, - and when I was there I saw the glue pot on the fire – what was the fire made of, think you, children?  Sticks, Master; shavings, - bits of wood.  Then you say what a fire may be made, not only of coals, or… peats, but also of… wood or shavings?  Anything that burns will made a fire, - anything blazing may make a fire, - Master, the sun is a fire, - a tawnle [bonfire] is a big fire.  -  Master, I once saw a house on fire in the Gorbals, and I was frightened.  Well, children, although a house on fire is very dreadful and destructive, yet, in cold winter weather like this, a fire is a very comfortable thing.


We then have…coals – and… peats – and… wood.  And either (sic) of these things… make fires to make us warm and comfortable in winter.  To whom are we indebted for all these?  To God.  How ought we to feel towards God, when he gives us so many good things? – We ought to be very… thankful; -  for… a good fire, - and for… everything else.  It is God who gives you, how much, children?  Everything.  It is God who provides you and your parents with… everything.


You know, children, we were speaking about the fire; can you tell me what everything in nature is very commonly divided into?  Three kingdoms.  Mention these three divisions.  Animal, vegetable, and mineral.  To which of these three divisions does coal belong?  Mineral.  How do you think that?


Coals come out of the ground.  Is every thing mineral that comes out of the ground – potatoes, for example?  Potatoes grow – and therefore are… vegetables; but coals are got far, far below the ground, in a pit, and don’t  grow - and therefore they are very commonly called… mineral.  Do minerals grow?  No, Sir; but vegetables grow; - they have life.  Who causes the vegetables to grow?  God.  What means does God use to make them grow besides the earth or soil?  He makes the sun to shine – and also sends… rain.  How then do you think the coals are minerals?  Because they have no life, and are found too far below the ground to grow.  Well, children, the formation of coals which are found far below the ground, is very curious and wonderful.  Next Tuesday we shall have a lesson upon that subject.


Now then, children, can you tell me to which division peats belong -  are they vegetable or mineral?  We don’t know, Sir.  Well, I will tell you about peats.  It is thought peats grow in some such way as the following:  Large forests of trees – you know what forests are?  A very great multitude of trees together.  Well, then, large forests have been cut down, or have fallen down with age, or from other causes, and after lying many years, perhaps many hundreds of… years, where a kind of moss grows upon them, every year growing higher and… higher – upon the large fallen… trees – until this moss of vegetable substance gets to many feet… up – up?  No, Sir, deep; - and when cut with spades, and shaped and dried, what does that mossy substance form?  Peats.  Of what shape are peats?  Oblong.  They must be vegetable, Sir, when they grow.  Now which way will the trunks of the tree be lying, think you, children?   Horizontal: - that is, straight… along the ground.  And where will the moss be?  At the top above them.  Peats, then, you think are… vegetable.  Very right.


Now you say minerals don’t grow, but vegetables… grow.  What is it that both grows and feels too?  An animal.  Mention the names of some animals?  A dog, horse, cat, mouse, duck.  Anything else?  Man is an animal.  Is man a mere animal?  He has reason.  Then man both… lives, - what more?... feels, - and also… thinks.  Right, thinks or… reasons; then what is man, and what should he be?  You told us that he should be a reasonable being.

MASTER:
Now, children, for a little exercise – Clap hands – Look at me, if you please – Move elbow-joints – shoulders – wrists – finger-joints.  Go on smartly – that’s right – now then – hands on… lap – Silence.  Who’ll start the song of  ‘The Sheep’? 

THE SHEEP

Tune – ‘Ye Banks and Braes’, &c.

Hark now to me, and silence keep,

And we will talk about the sheep;

For sheep are harmless, and we know,
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That on their backs the wool does grow.

The sheep are taken once a year,

And plunged in water clean and clear;

And there they swim, but never bite,

While men do wash them clean and white.

And then they take them, fat or lean,

Clip off the wool, both short and clean;

And this is called, we understand,

Shearing the sheep throughout the land.

******************************

GRANNY:
Now, Sir, you’re awa’ frae the Bible noo I’m thinkin’.

MASTER:
Children, to cheer you up a little, suppose we go to the play-ground for a few minutes, and it will circulate your blood nicely this chilly weather.  – But wait a moment.

Incidental Exercise
MASTER:
Here is a little boy who came to school two days ago; he does not know much yet of what is going on: come here, my little boy, and sit on this chair, and we shall have a lesson together – don’t be frightened, sit down, like a good boy.  Give me your hand; tell me, children, how many hands this boy has?  Two, Sir.  How many fingers?  Ten.  How many little fingers?  Two.  How many feet?  Two.  – Children, tell this little boy who it was who got a new coat from his mother once a-year? It was little Samuel.  Right, - it was Samuel, that good…boy, - who always came when he was… bidden.  When he was called he always ran, - how?... quickly.  What is this little boy’s jacket made of?  Master, was Samuel’s jacket like that little boy’s?  The Bible does not say what it was made of, whether linen, like the ephod, or what is was.  That boy’s jacket is made of wool, Master.  What kind of wool, children, is it made of?  Sheep’s wool.  Who cuts the wool off the sheep’s back?  The sheep-shearers.  Now, tell me what is done with the wool after that, before it comes to be a jacket, children?  It is first washed and  cleaned – Next… spun into yarn – Then… dyed by the dyer – Well, go on. The winders and weavers get it, and then – the cloth is… sent to a mill, and  splashed backwards and forwards, until it becomes thick.  Thick enough for… coats and jackets.  And then it is made by a … tailor – into… jackets – and… coats – and… many other things.


Very well, children; and who pays for all these things?  His mother.  And who gives his mother the money?  His father, Sir.  Then, who gives it to his  father?  He works for it.  And who gives his father health and strength to work for the money?  God.  To whom, then, is this little boy really indebted for his jacket, and for a kind father to work for it, and to buy it for him?  To God.  Yes, it is to the kindness of God that this little boy is indebted for a  kind father and mother to work for him; and what more, children?  For making the wool to grow on the sheep’s back.  Right – and for providing all the other  things for making the… cloth – the dye-stuffs to… dye with – and wood to  make the wheels – and… shuttles.  And what else?  The loom-stead, and building – the… factories.  Right, - and iron too, to make what, think you, children?  What are  the wheels of the machinery for spinning the yarn, and weaving the cloth made of?  Iron.


Who made all these things?  God.  Ought we not, then, to love such a  very kind and good God?  How should we feel towards God for all these things?  Grateful.  Now, my little children, what does this boy sit on?  A chair.  Who made the wood?  God made the wood to grow.  Very right.  God  made the… wood.  Then, who made the chair?  A wright – or… joiner.  What is a wright, children?  A man who makes things out of wood.  Then, God made the… wood – and a man made…the chair.  But did not God make the man too?  God made all things.


That will do, my little boy, for your first lesson.  You won’t forget thislesson that the scholars have taught you just now, will you?  No, no, Sir.

MASTER.
Now, children, let us march into the play-ground for a little.  First class up – off you go – now the second – sing away:-

THE MARCHING AIR

‘What is infant education?

Universal information:

Amusement and knowledge well combined’.

GRANNY.
Weel, really. I haena met wi’ ony thing this lang time that has sae dumfoundered me as this.  Whaur did ye find out this way o’ keeping weans quayit, and learning just bits o’ babbies sic wonderfu’ knowledge? Was it ony thing about the Mechanics’ Ha’, in George Street, that put it into your heads, ken ye?

MASTER.
No, Mistress, it was not the Mechanics’ Institution that informed us on the subject; although that, on many points, is an excellent institution, and ought to have the support of every man who wishes well to  his country. 

GRANNY.
Do they ken ony thing about this way there, then, think ye? 

MASTER.
Not much, I believe.

GRANNY.
Do the College gentry; - they’ll ken, nae doubt?

MASTER.
The Professors of the College, you know, are great and learned men; we could not expect them to take much notice of our new system of Infant Training.  But, quietly, Mistress, neither the folks in High Street nor George Street would repent adopting a little more of it than they do: I mean more particularly the religious and moral training, Madam.  

GRANNY.
Deed, gin ye gang on a’ days as I hae seen ye, since I came in, the day, I daresay the callants ‘wi’ the red gowns’ would hae a thocht better manners than a wheen o’ them hae whiles; but, Maister, ye’ll  no say I – said – this, for there’s a vera decent chiel o’ a student bides but-an-ben on our stair-head, he ne’er forgets ‘the one thing needful’.  He’s just a blessing to a’ the neighbourhood, that he is; - he’s a bit gude lad atwell.

MASTER.
Now, since the children are at play, although I am uniformly with the children at play myself, yet for a very few minutes, I will allow the mistress to take oversight by herself, and I shall be happy to  take a few minutes, and walk round the room with you, in order to show our  different apparatus.  we have lesson-posts – arithmetic ball frames – brass figures – pictures of the various trades, and an immense variety of mechanical  and picture lesson-boards.

The Ball-Frame
GRANNY.
Noo, Sir, I hae keepit my een on these beads for a while.  That’s a very suspicious leukin’ thing.  The weans were telling their mother, that ‘they were a’ counting beads’.  Noo, Sir, counting beads some o’ the  neebors thocht was rank popery.  Na, na, count nae beads – dinna think the  ‘man o’ sin’ is now turned a man o’ grace; na, na.  You may put a faus face on a serpent, but it’ll be a serpent still – that it will, Maister. 

MASTER.
Have a little patience, and I shall explain the use of the  ball-frame.  Beads may indeed be shaped like balls, but counting with round balls have no connection whatever with popery.

GRANNY.
Now, Sir, about counting wi’ balls; what’s the use o’  counting wi’ balls?  Ye say that this schule is any chiefly for Scripture knowledge; what connection has Scripture wi’ counting balls, ken ye, Sir?

MASTER.
Why, Mistress, I shall give a very short answer.  Without the knowledge of figures, we could not find out the chapter or verse in any passage of Scripture.  I presume this will satisfy you for the present.  You see there 144 balls, corresponding to the number in the multiplication table; they are placed horizontally on brass wires on the frame – each ball, alternately black and white, attracts the child’s eye.  Thus, when the Master says, twice two are four, the understanding of the child perceives that each unit (or one ball) is represented by something: in fact, that four times one means four balls.  This and other mental exercises in figures, powerfully cultivate the understanding, sharpen the  perceptive powers, and assist in giving a tone of individuality to the child for life.  But, Mistress, take a  peep, if you please, at our other lessons.

GRANNY.
Lessons – lessons; a’right – a’right, to be sure, but ye hae owre mony monkey and ither pictures to learn the weans, I’m thinking.  

MASTER.
Well, Mistress, once for all, I shall give for answer, - if God made every thing, he also made every thing for wisdom, for the contemplation and happiness of his own animate creation: and although we,  short-sighted creatures, like an insect on the fly-wheel of a steam-engine, may not be able to trace the entireness or consistency of that  natural and  moral machinery which he has thought fit to set a-moving, is it right or  proper for us, think you, to withhold from any, even the youngest, those small portions of his works and ways, which are apparent, and from which, limited as they are, we can trace the power, wisdom and goodness of a  God, ‘who is wonderful in counsel, and excellent in working’, and of whose superintending care, the planet and the sparrow are alike the objects?  I may just mention, Mistress, that as we illustrate and ‘picture out to the mind’s eye’ every variety of Bible lessons in words, in most familiar terms, we do not require to use Scripture prints.  --- Children, now for the

PENCE TABLE
Tune – ‘In my cottage near a wood’.

Twenty pence are one and eightpence,

That we can’t afford to lose;

Thirty pence are two and sixpence,

That will buy a pair of shoes.

******************************

GRANNY.
That’s very richt, Sir.  But, Maister, I think I maun be awa, for my rheumatics plagued me a gude wee on the causey stanes afore I came in.  I haena got my crack for half o’er yet.  – Let me, howsomever, gie ye a bit o’ advice.  Ye see, ye’re a young man, and maybe a thocht new-fanglesome enough in your ways about perpetriculars and monkey tricks, and nonsense o’ that kind: noo, Sir, tak’ an auld wife’s opinion.  My opinion is, Sir, that a’ things should be counted naething in comparison wi’ the  knowledge and love of Christ Jesus, my Lord.  

MASTER.
In this sentiment we most heartily agree; but you really ought not to be so prejudiced.  You know, infants, from the moment they can speak, nay, before that period, are learning something, either good or evil.  Now, why should not their minds, from the earliest period, be directed intellectually to know, and rationally to choose, what is right and proper?   Be assured, if parents and teachers neglect to sow good seed, Satan will not omit to sow the tares.  Now, our duty is to toss about the weeds, out-of-doors as well as in-doors, so frequently, that they may have no time to grow.  

GRANNY.
Ye’re really a queer chiel; but next time I come here, I’ll bring my son Sandy wi’ me; he’s weel learned – that he is, and will be upsides with ye, Maister.  He’s quicker in the uptak’ than me, and no sae saft o’ the belief.  He’s been hearing hale three lectures in the Mechanic’s Ha’; - he tells me they’re about Pneumatincs and Hyderstotics; - but I am thinking I must first mak’ out a visit, for twa weeks, to my cousin, auld Luky  Paterson, out at Neilston parish there.

MASTER.
This is a sad season of the year to pay visits.

GRANNY.
Atweel is’t, but my cousin, puir body, we were eil’ens [equals] at the school thegither, and she sends word to me that she’s gaun aff the stage very soon, and if I dinna see her e’enow, that we’ll no maybe meet till we ‘see the King in his beauty’, ‘face to face’, – what a sicht that will that be, Maister!  - wi’ a’ the ransomed friends that hae stept afore us. – I’ll tak’ my stick noo, gin ye please, and aff.  Gude day, Sir. – Gude day, Maister.  

MASTER.
One word, Mistress, before you go; I have been looking at you ever since you entered the school, you put me so much in mind of one of the old wives I used to see so often, when a boy, sitting on Dr. Balfour’s pulpit stair.

GRANNY.
Dr. Ba’four, Dr. Ba’four! – o’ the outer Hee Kirk – did ye ken Dr. Balfour, did ye?

MASTER.
I used to hear him preach sometimes.

GRANNY.
Preach, aye, preach; he was a preacher o’ the right sort, that he was, worthy man o’ grace; my very heart fin’s warm whan ye speak o’ that faithfu’ servant o’ Christ; - mony a rap the book-board got wi’ his neeve (fist), that it did.  Nae cauld harangues did he gie, - na, na, the everlasting Gospel cam’ out sae warm from his mooth, that ne’er ane o’ the  auld frailty e’er fand a puff o’ cold the steevest frost o’ winter.  Warm preachers mak’ warm hearers, that’s the truth, Maister, - ay, ay, that it is.

MASTER.
He was a worthy man, and very accessible, I believe, to all his people.

GRANNY.
Deed ye ne’er tauld a truer story nor that.  Ay, ay, accessible was he at a’ times, ‘in season and out o’ season’, – that he was.  Nae ill anser did a body get at his door, - na, na; mony a spirit has been refreshed wi’ his savoury words, - they cam’ just wi’ power very aften, that they did.  He had a funny, jocular way o’ his ain, to be sure, for the like, - whiles we amaist ettled a word o’ rebuke; but, as it was a’ to the bargain of the spiritual food, words aye failed us against the honest man.  Ay, ay, he’s  awa’ noo, and a’ the crowd o’ the ripe worthies, right and left o’ him, are gathered too; nane left atwell, but ane or twa o’ the green haunds like me.  May we be soon ripe, Maister, for the barnyard, and for our Father’s house; - but we should wait patiently – that we should. 

MASTER.
I fear these subjects must be left to some future opportunity; perhaps when you bring your son with you, we may arrange matters, so as to spend more time.  

Passing through the play-ground
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GRANNY.
Gude day, then, Maister.  – I say, these evergreen busses will stand a lang time amang sic a flock o’ weans, I’m thinking.  

MASTER:
Yes, they’ll stand – and if we had ripe strawberries or currants here for months together, they would, I assure you, never be touched; and both have grown in the play-ground, and ripened untouched.  Allow me to say, that red currants and strawberries were permitted to ripen in those side-borders both last summer and one before.  Our motto is, ‘Look at everything, and touch nothing’.

GRANNY:
Maister, ye’re telling the truth are ye?

[Her daughter-in-law, Leezy, enters the gate of the play-ground.]

GRANNY:
Leezy, is this you; what’s brought ye here, lassie?

LEEZY:
Ye see, I noticed a drap or twa o’ rain fa’ing, and I just daunered this length.  Put this cloak on your shouthers, Granny, gin ye like.  

GRANNY:
Ay, ye’re a bit thoughtsome lassie, atweel.

LEEZY:
Tak’ my arm, Granny, gin ye please, and we’ll walk awa’ hame. ---Weel, Granny, I’ll no say but ye hae seen some fairlies the day --- I wouldna wonder.

GRANNY:
Ye’re just a haveril, Leezy, to talk about fairlies when the best interests o’ your weans are at stake; whatfor did ye no gang into the schule yoursel’, and see and speir about things?

LEEZY:
Deed, I wouldna hae muckle to do gin I was to hunt and look after weans a’ day; they’re weel enough there, I’ll warrand; - and when they’re no there, they must just play about like the lave.  They’ll be nae waur than their neebours, I reckon. 

GRANNY:
What!  nae waur than their neebourgs, Leezy, wha swear -  say bad words – tell lies – play on the Sabbath-day, and whiles mak’ free wi’  things that cross their gait and dinna belang to them! – Ay, ay, Leezy, to be nae waur than them is to be ill enough atweel!

LEEZY:
Now, Granny, you are very unreasonable to blame me for no looking after my weans; I mind them extraordinar’ weel, I think, when I mak’  their porritch twice a-day; no to speak o’ cleeding them, and washing their  hands and face sae often as their maister gars me do; - and ye see, Granny, in  our wee sma’ house, when I hae my turns to put by, I’m glad enough to get them out at the door, puir things; -- what can wark-folk do, think ye, Granny?

GRANNY:
And our Sandy, poor fallow, has little time either; but he tak’s a bit walk wi’ them noos and thans, I’m thinking.

LEEZY:
Deed, ye ken baith Sandy and me are working a’ day – he’s at the loom, and I hae his pirns to wind – but, atweel-a-wat, mony a time they sit on Sandy’s knee at gloamin’, mair particularly since Mary and Geordie gaed to the Infant School.  The bits o’ weans tell a’ the stories they learn there, and my gudeman speirs sae mony questions about the wonderful things they learn there, that I whiles think he’ll no syne gang to his wark at a’; and  he’s sae fond o’ singing, that he gars the weans sing ilka hymn they learn, till my head is like to be deaved every night afore THE READING – and up again wi’ the laverocks (larks) in the morning.

GRANNY:
Ay, ay, Leezy, and should we no pray, that out o’ the mouths of babes and sucklings He may perfect praise.

LEEZY:
Very right, Granny; I wish we were a’ as gude as we should be; deed, a heap o’ us would thole amends, to be sure: but what a comfort Sandy is to me, Granny! coming straught hame frae his wark at e’en; - clubs he  gangs na to, nor a bawbee does he spend in a public-house.  Na, na, like a heap o’ them at our gait-end, keeping their wives and families often starving for a mouthfu’ o’ meat. 

GRANNY:
Deed I dinna doubt but ye bulk big enough in his een, and deserve a’ the attention ye get, lassie, atweel; howsomever, may you and he baith be like the lave that are gone, for ye ken, I hae buried seven in my time, and hae gude hopes o’ them a’, Leezy – sax bairns, bonny bairns, and the father at the hinderend, honest man! he was just the prince o’ men – that he was, worthy man! * * * * Gude day, my bonnie lassie, I’m muckle obleeged for your arm this length – 

LEEZY:
Ye’ll no come then, will ye, Granny?

GRANNY:
I’ll no say what I may do, gin we’re spared in health till the time; but we’ll see.

LEEZY:
Na, that’s no like you, Granny, to be sae muckle affected; -  dinna greet that way, Granny – speak a minutes, gin ye please.  Ye see Peggy Nesbit, the mantua-maker, and me, are at a new Sabbath-day gown; for Sandy says I maun stay in nae longer frae the kirk now, since wee Tammie’s  spained (weaned), and he’s willing to stay in himself, and haud the babbie ae  half the day.  That’ll please you, I’m sure, Granny.  Come your wa’s up the night at seven, gin ye please, and tell a’ about this grand school ye’re sae desperately proud o’; - auld folks maun be excused atweel, for they’re a wee doitit whiles.

GRANNY:
Deed I dar’say I’m doitit eneugh at times, but I hae a gude Guide, that I hae, who will put me on the right road again.  I staucher (stumble), often Leezy, and am doitit too; but He’ll land me safe at last – that He will.  He’ll ne’er leave me, nor forsake me’ na, na, Leezy – Gude day, Leezy, - gude day, my bonnie lassie – thank you for your arm all this length.

PART II.

Grandmother’s return visit to the infant training school

Wednesday forenoon.

[GRANNY, dressed in her cloak, walks to the Model School, and the outer gate being open, she moves along the play-ground, which she finds quiet and still as on a Sabbath morn; peeping, however, through the school-room window, she witnesses something very unaccountable – above one hundred children scrambling on the floor, after something which her aged vision could not discover.]

GRANNY:
Nae doubt there’s a riot here, and a rebellion too, [said the honest woman to herself] – whaur’s the fine discipline, order, and obedience, noo, the Gentleman brags sae muckle about! – but I’ll be at ‘im.  [So, after two hard pulls at the bell, the Master presents himself.]

MASTER:
Good day, Mistress.

GRANNY:
Ay, gude day, it’s a gude quiet day out-by atweel! but what’s this, Maister, what’s this? – ye didna expect to be found oot at this wark, I’m thinking’, - sic a riot ne’er was seen, ane and a’ lampin’ like a wheen rabbits there, hither and thither.  Whatfor do ye no interpose your commands, Maister, and stop this wark? ye’ll be for ca’ing this a lesson too, I wouldna wonder!

MASTER:
Well, Mistress, I shall stop the riot, as you call it, immediately; and you will please observe, the moment I strike this bell with the end of my pencil-case, every child will be on his feet, straight as a rush, and quiet as a lamb, waiting my next order to move to their seats, or to pick up the remainder of the peas still left on the floor.  Obedience, Mistress - instant obedience, to truth, mentally and in practice, in secular and in sacred things, is the first and most important training lesson; obedience should be the daily and hourly lesson.  [The bell is touched, - all is silent.]  To the lesson-posts, children; and you two nearest me will be so good as pick up the scattered peas.  Now, children, I hope you who have got most will give some to the very little children who have got few, or perhaps none at all.  You see, Mistress, their liberality.

GRANNY:
Weel that’s extraordinar’! ye’re a witch o’ a guesser; - Maister, it’s just magical, that it is; but I dinna understaun things, I see.

MASTER:
From this frolic and apparent confusion, by simply throwing two or three handful of peas on the floor, as a reward for previous good behaviour, in addition to the bodily exercise it affords, and that generosity you have this moment witnessed, it also teaches mutual forbearance, and that, even in a scramble, children ought to play without quarrelling.  No doubt, all lasting moral principle proceeds from the love of God, and the proper fear of God: ‘Thou God seest me’, &c.  Still there are many good habits which may be formed in children, both by example and precept, and  the conscience of a young unsophisticated child may be kept alive, cultivated, and trained to a sense of right and wrong, operating like the hoe, the plough, or the harrow, in tossing about the weeds, and preparing the ground for good  seed.  This, therefore, is one of the many plans we take to root out the weeds of nature; for quarrelling, fighting, and selfishness are inherent in us, and it is well that these propensities be early checked; otherwise, they will grow  stubborn and luxuriant.  Change the heart, of course, no man can profess to do – that is the Divine Spirit’s work; but while we endeavour to ‘train up  children in the way they should go’, may we not hope, that, ‘when old, they will not depart from it’.

GRANNY:
Ye speak gay weel to by sure, but you’ll maybe be sae obleeging as state how ye get Scripture for a’ this.

MASTER:
As quarrelling and selfishness are not only natural to all, in a greater or less degree, but must be witnessed by all, in one shape or other, in real life, we therefore hesitate not to place the children in circumstances  in which those feelings will be tried and put to the proof.  We shall suppose they have several times before heard repeated, and pictured out by Scripture and other examples, such Scripture precepts as these: ‘Love one another;’ ‘Forbearing one another;’ ‘Be civil, be courteous, forgiving one another’. Then, as already stated, in the case of the peas, their principles are put to the test, and out of any misdemeanour, want of forbearance, or obvious selfishness on the part of any, we are furnished with practical illustrations, whereby to enforce our plain Bible precepts.

MASTER:
But, Mistress, I’ve not got you asked how you came back so soon; I thought you intended a visit to your friend, Mrs. Paterson, in the country.  I am happy, however, to see you at any time, or any of our friends.

GRANNY:
Thank ye, Sir; but ye see there’s just twa or three questions I want to speir, afore I set off wi’ the coach in the morning; for ye maun ken I was at our Leezy’s last night, and she had ane or twa o’ her cronies there.  Maggy Inchbald and twa or three neebour wives sauntered in, and we had a hot dispute about you and your weans.  Some will no believe a word I say; ithers thought a heap o’ the schule; - for mysel’, I sleepit very little a’ night thinkin’ about it; for gin it was all true that ye said, what a wonderfu’ change it would mak’ amang us labouring folk, if a’ our bairns were keepit aff the street, and trained in the play-ground under you and the wife, and educated to a’ that’s gude, frae the time they’re babbies. 

MASTER:
Your son Alexander might have accompanied you, as you promised.

GRANNY:
Weel, ye see, I cam’ mysel’, for I hadna patience to  wait till I cam’ back frae Neilston.  Sandy’s gaun to a burial, and I left the tea-pat masking at the fireside, ready for ‘the four hours’, and I just  daunered this length: but, Sir, as I am in a great hurry, ye maun hear a’ the objections, and ye’ll please answer, if ye can.

Granny’s objections
MASTER.
I cannot promise this instant to answer many objections, for you perceive the different classes are at the lesson-posts, waiting my orders how to proceed: I shall, however, order them to go on so far.  Children, fix the next set of lesson boards, and your mistress will take my place for a little.


Well, madam, if you please, let me hear what your friends have to say.

GRANNY.
Na, they’re no friends o’ mine; but ane says the weans are no taught to read a book in this schule, and that they do naething but play, clap their hands, and the like.  Another says, it’s owre sair confinement for weans like them – o’ twa, three, four, or even five, and nane aboon six years o’ age.  Another didna see the use o’ singing sae muckle, and marching athort the place here and there, like a wheen sodgers; and there was ane or twa things I couldna just mysel’ answer for.  What’s the use, Sir, o’ flowers and bushes in the play-ground, or cramming the weans thegither in the schule on the tap o’ that seated laft, there?

MASTER.
The gallery, you mean.

GRANNY.
Ay, ay, it’s the gallery I mean – what’s the use o’ the gallery? – would firms and dasks, like as in my young days, no do as weel, if no better, think ye?  

MASTER.
I shall explain this by and by; but please to finish the list of objections.

GRANNY.
Weel; - what’s the use o’ sae mony pictures o’ every kind o’ thing? – But, I maist forgot ae great objections: it was owre dear, they said, for a mother to pay two shillings or two and sixpence every quarter, no to speak o’ the fash o’ cleaning and keeping them decent sae often, as they’re obliged to do by your orders, maister; - but ane and a’ say they’ll tak’ care to hae gude pennyworths o’ the school; for now, since they maun pay wages aforehand, no a day will their weans lost frae the school, that they can help!

MASTER.
I am exceedingly happy your friends are determined to keep their little ones regularly at school.  It’s quite true, Mistress, ‘What’s paid for, is generally possessed’.  I may state to you, that the wages charged do not, in any case, pay more than one-half or two-thirds of the expenses; the remainder must therefore be procured some other way.  Private subscription may, and will do a little towards establishing schools for Bible instruction and training children to Christian habits and proper manners; but, after all, it is but a trifle to the wants of the people.  But, Mistress, have you finished your list of grievances?

GRANNY.
Weel, I maist forgot what ane an’ all insisted on, notwithstanding all I could unravel – that the weans, being sae young, maun forget everything they learn the moment they leave the schule, for I understand ye turn them out whene’er they grow to sax years o’ age, just the time they used  to begin in my young days to be educated. 

MASTER.
To learn to read, I presume you mean, Mistress.  Learning to read unquestionably is good – very good; but simply learning to read, we conceive to be a very small portion of a good education.  Signs without ideas are utterly useless; we prefer, at their time of life, first giving the idea, before we burden with the sign – in other words, we commit nothing to memory until it first passes through the understanding.  The power of reading may be said to be a key of knowledge, but not knowledge itself; and it is important for parents and legislators to keep in view, that this same key which opens the Scriptures to the young mind, also opens up writings of  infidelity.  How truly important, therefore, to turn this power into a right channel!  I assure you, Mistress, I have met with dozens of children, of even ten and twelve years of age, who could read the Bible, but who were ignorant of its contents, nay even of the meaning of the words they read, who could not even answer the simple question, Who was the first man? -  ignorant both of the origin of sin, and the plan of recovery through Christ Jesus.


Bible reading, Mistress, is not Bible teaching, and far less is it Bible training.
  But, Mistress, all the objections and difficulties you have now stated, although common, are, at the same time, weighty and serious, and  I shall endeavour to answer each in the best way I can: we must not, however, be so lengthy in our conversation as we were yesterday; for if a  Trainer’s attention is much taken off his ordinary duty, the scholars are apt to get into disorder, and at this season of the year, you, know, days are short.

GRANNY:
Weel, Maister, I canna mind a’ ye said e’enow; and, as ye say, I reckon our converse maun be short after this: but ye ken, Sir I’m no sae gleg as I used to be, when a lassie.  Ye’ll excuse me at a time, I’m thinking.


Lesson-posts – for fixing various pictures of objects
MASTER:
Now, Mistress, you see five or six children standing and forming half a circle round each Lesson-post, with a little boy or girl sitting on a stool in the middle, and pointing out the objects on the picture-board to each of the class.  Each post has a different board attached to it, of Lessons on Objects, such as Birds, Beasts, Trades, Children’s amusements, &c. Each class, having named the objects after the monitors, and at the same time, to a certain extent, been questioned by them, at the sound of my small bell, or whistle, move from post to post, until all the lessons are gone over; and as each class finishes at the post nearest the door, they then move, singing a marching air, into the play-ground, not however with fury and  confusion, as if breaking loose from a cage, but with propriety and decorum.  Unquestionably a play-ground to them, as to all children, is acceptable; but the lessons and amusements of the school, as well as the play-ground, are so arranged, that it is altogether a moral restraint which is exercised; and  therefore emphatically, and with truth, do the children sing, ‘School is a  pleasure’.  You will excuse this digression, for I had almost forgot my  subject.  Well, then, when the children return from the play-ground, and are seated in the gallery, I occasionally take up some one or other of these  pictures, and endeavour to picture out, and draw forth from the children such useful lessons as they are naturally calculated to impart, and it is surprising  what a powerful influence the training plan has on the minds of infants.  It fixes an individuality on all that is said or done.  We also endeavour to trace their simple elements and composition, classifying each article, or portion of an article, as belonging to the Animal, Vegetable, or Mineral Kingdom.  These distinctions a child of three or four years of age very quickly understands; and while the streams are traced, we do not forget the Fountain, the Grand Source and Centre of all Nature, and of all her springs.   According to your new system, however, whether in secular or Bible lessons, we picture out every term and every subject in words representing objects; which practical and natural discovery, of picturing out by simple and familiar illustrations, enables us to carry forward the same system in the advanced branches of education in juvenile schools.  We are now forming one such juvenile training school as a model, Mistress.

GRANNY:
Ay, ay, that’s a’ very gude.

MASTER:
I was just about to add, that each day we give the children what we term a Secular training lesson on Natural history, or a short lesson on some point of science.  I mean any simple thing – such as coals and their use – gas and its uses, and how made – the uses of a hammer – a screw nail – a saw – a telescope – a microscope – the moon going round the earth, and  both going round the sun every year – the root of a tree, its stem, and its branches and fruit, and how it lives; also, about sewing and weaving, and  making of bricks, with innumerable other things in nature and art that may  be useful to the children in after life.

GRANNY:
Weel, let me see what the bits o’ weans are learning, bonnie things!  - A Tinsmith – A Smiddy – ay – Horse-Shoeing – Clockface – Goosy  Ganders – nae dout – Owls – Turkeys – Grasshoppers – Locusts – terrible beasts to be sure – Frogs – Puddocks, I suppose you mean, Sir? – ye’re no nice in your company here, I think.  -  What’s next us? – let me see what my glasses say, for the print on some o’ thae boards is small enough atweel.  A Sow – nae better yet, Maister? – a Collie Dog – yelping thing – a Leopard – bonny beast! what a bonny skin it has, Maister!

MASTER:
We must not, I suspect, judge either beasts or men always by their appearance, Madam.

GRANNY:
Very right, Sir; I staun corrected – but still it’s bonnie on the outside, whate’er the in may be.  I see there’s ae gude thing I didna notice before – that’s a gae decent-sized Bible, on that stand, Maister.

MASTER:
Yes, that’s a quarto bible, from which I read the lesson of each day to the children, and train them on its meaning.

GRANNY:
What does the next picture say, Maister?  -  The good Samaritan – ay, ay, that’s gude for ance – Names o’ kings – big folk here noo, I think – Crowned heads – ay, ay, a crown o’ glory, that’s the warst wish I hae for ye all – children, and Maister, and the Mistress too – A Joiner’s Shop – ‘deed laddie, I fear ye’re trying to join the world and religion’ na, na, Sir, that’ll no do.

MASTER:
We wish not to join the world and religion, but simply to teach what things in the world are useful, and lawful and right, and what are sinful, of the world, and therefore wrong.  ‘Be diligent in business’, you know, Madam.

GRANNY:
Ay; but, Maister, ye hae forgot the hinder-end, ‘Be fervent in spirit’.  Dinna split the Bible that way – ye’re no the waur o’ being looked after, I see.

MASTER:
Now, Mistress, we shall proceed if you please.

GRANNY:
I’m amaist wearied wi’ standing sae lang, for ye ken I’m older noo than I was ance.  -  What’s this I see – weans playing at the ball -  cawin’ girls – spinning tops – and, if my een serve me right, twa ladies knocking ane anither down – I reckon I mauna say that’s wrang, for a’s right that ye hae, nae doubt.

MASTER:
You know, Madam, as children are apt to quarrel, and even fight, we make such pictures a distinct subject of lesson, by exhibiting to the whole children, when seated in the gallery, the picture of two boys quarrelling, or – should such a thing have possibly happened in the play-ground, then we picture out in words the sad affair, and draw forth (with the solemnity of a  petty jury) their opinion of the practice; and this we find all boys in their cool  moments uniformly condemn.  Thus, through the medium of such pictures as this, and any accidental quarrel which a new scholar may pick with his play-mate, we are furnished with an opportunity, not simply of teaching, but training the children, and their attention being so frequently turned to the evil practice of fighting, it rarely occurs amongst them; and, should a single stroke be given, the boys not engaged instantly stop the quarrel.

Teaching to read
GRANNY:
Ay, ye learn the weans to read, I see, as I go alang. 

MASTER:
Why, Madam, we do not profess to teach reading, nor does it form a necessary part of the system in a school for training infants.  They are taught, however, to read a little from the picture lessons, but we use no books.  Even were we willing, it is not possible to prevent the children going on as far as words or one or two syllables, or proper names.  We do not recommend the practice of teaching reading from books to infants, as powerfully tending to subvert the mental and physical health of the children.  The training of infants to good habits, physical, intellectual, religious, and moral, is of such importance in the early stage of their existence, that little enough time is afforded for such important cultivation.  Why then burden them at their early age with so uninteresting a task as learning their letters, which is too generally knocked into their memories without explanation or reason whatever?  Imagine with what relish and interest the infant scholar of six years of age, in a school for juvenile training, would embark in acquiring the knowledge of reading, that he might read for himself about those natural productions, and important moral and religious duties, to which his attention had been so frequently turned.  Teaching to read is not the difficulty; but we have reason to fear, that a smattering of reading received here, from the FIRST STAGE OF LESSONS printed on sheets, would satisfy some parents in regard to the education of their children.

GRANNY:
So you would rather gie nae reading at all, would ye?

MASTER:
Reading is the most important part of education by far; I mean reading with the understanding of what is read, and reading audibly, in such a way and tone of voice as that the listeners may know what is attempted to be read.  Not in that mumbling – slurring – lisping way, which is so  generally done, with the cheeks collapsed, and the teeth and mouth half shut, as if the reader were afraid he should be heard, or did not care about what he was reading.  It is the same in speaking.  Lately, I listened to a prayer for the Royal family, and all I heard was this – Bless – is Maj – Ke – en’ the Quee’, - all – Royal family.  

GRANNY:
And how should the weans be learned to read and to speak, ken ye?

MASTER:
Why – to read and speak any word distinctly, by opening the mouth well, and making a sensible pause or stop (however short), between each word, just as the children did, you will remember, when they repeated the answer to the first question, - What – is – the – chief – end – of – man? – or, suppose I were reading a text as the foundation of a Bible lesson out of the  Psalms, suppose the 23rd Psalm – I would read it out of the Bible, and the little ones would repeat it in the same tone of voice as I might do.  For example, ‘The, Lord, is, my, shepherd’, and when the whole gallery of children have repeated this – I then would go on – ‘I, shall, not, want’, and so on, as far as I wished to read, and to be repeated for a text for the training lesson of that morning.  I would not allow them, as we were permitted to do while repeating the fourth line of that psalm in verse, ‘The quiet waters by’, to say, ‘The quayt-wait – waters by’, without any sense or meaning whatever.


Children should be made, when young, to speak and read in school as   distinctly as possible - for example, always sounding the d in the word and,  and the t in but, and so on.


Thus you see, Mistress, that whether the little ones can read, or have not been yet taught to read, they receive a little additional Bible knowledge on every day of the year, that is, you know, 300 new lessons at least every year.  Infants, therefore, may have nearly one thousand short lessons from the Bible, before the time that they generally enter school to begin to learn  to read.  Schools on our plan, therefore, double the amount of instruction compared with the ole plan you and I had.  

GRANNY:
The light’s nae doubt opening up a wee as ye proceed, Maister, but my een have just glanced on that inexplicable henscart thing; - bit I’m amaist frightit to speak noo, ye hae sae muckle to say for yoursel – 

MASTER:
Mistress, I presume you mean

Geometrical figures: - Squares, angles, circles, triangles, &c.

GRANNY:
Ay, ay, triangles – triangles, sic a noise they mak’ whiles, at our gait-en’!  -  What’s the use o’ all these kidkmaleerie strokes, like L and C?  Ye’ll maybe be sae obliging as tell me about this, Sir; I think I cast my een on that board ance afore.

MASTER:
I shall shortly show you the use of these figures – lines, or  hen-scarts, as you call them.  If you look at this chair, you will find the legs, seat, back, all form lines.  Look at any article of furniture – a building – a cart, its wheels, spokes, &c.; one and all of these present lines or figures, namely, horizontal, perpendicular, curved, square, circles, angled; all articles of daily use, every piece of mechanism presents one or more of these figures on the lesson-board; and, although it served no higher purpose than amusement, the practice of affording clear and distinct perception of things would not be lost.  You know, children, if they are to be taught and trained, must be amused, and if amusement is rendered improving, so much the better.  Parents do not object to having their children at the task of the compound lines A B C, - would it not, think you, be much wiser first to  teach children the simple lines, and afterwards the compound; such a plan would render learning the letters at once agreeable and intelligent.  This mode of simplification ought to be carried through every branch of education, and if the idea cannot always precede the sign, it ought ever to accompany it.

GRANNY:
Ye’re clean ayont me now; all I ken is, I learned reading before I learned lines; but, atweel-a-wat, it was a dreigh eneugh job, till I got the Testy (New Testament) and could understand what I was about.

MASTER:
Is that not precisely what I say?  Learning to read is a sad task until the meaning, and the reasons why are understood; but it would take more than a week to explain every kind of lessons.  All are now, I observe, in the Play-ground; if you please, therefore, we shall follow, for we must always be there to superintend, and take part in their amusements; keeping the children from quarrelling, and directing, but not unnecessarily curbing them.


As we are now in the Play-ground, I shall say one word, which you may repeat to Maggy Inchbald and her friends, at their next meeting of Council.  


From experience, I hesitate not to state my conviction, that every school, from the infant, up to those for the more advance branches of education, ought to have an enclosed play-ground, of at least 90 or 100 feet long, by 50 or 60 feet broad – that every teacher ought to superintend and train his pupils there, while engaged at their sports; and that a school without an enclosed play-ground and the master moral superintendent, is destitute, not simply of a good, but the only practical means of ascertaining their real character and disposition, and at the same time training to correct physical and moral habits.

GRANNY:
This is really a bonny place, and the weans are unco pleased like and happy, Sir.  Do they no fall, swinging and running sae fast round these twa big poles?

MASTER:
Very seldom, Mistress; and when they happen to do so, from carelessness or inattention, the fall is easy, and safe, and convenient for getting up again.  This kind of amusement is planned so as to afford full and free exercise without danger. 


The gymnastic pole, or circular swing you allude to, you perceive, has  six ropes attached to a circular iron plate at the top, which moves round in a socket.  This plate is at the height of sixteen feet from the ground; the children grasp the rope with both hands, as you see them doing, and their  arms being necessarily extended, has the effect of opening the chest, and  allowing the lungs freely to play; and as their feet reach the ground, the six children, half suspended from the ropes, sometimes on tiptoes, run as fast as possible round the circle, and the centrifugal accelerated force gradually  throws them off their feet, until one and all find themselves whirling in the air to their inexpressible delight; and the motion is continued, by  occasionally extending their toes to the ground, and running a few steps -  the motion naturally throws the blood to the extremities, away from the  head, which the sitting swing does not.  Arms, limbs, and indeed the whole body, is thus exercised and strengthened.  This exercise, or swing, is greatly superior to what is commonly termed a swing, which consists of a rope suspended between two trees or poles, with a seat in the middle; the former, or circular swing, used here, is more healthful, less dangerous, and possesses this advantage, that each, in a great measure, regulates his own movements, independently of the others, and may leave off or continue at pleasure; also when the art is properly acquired, the exercise affords a greater variety, equal delight, and engages a large number of children in the same space of ground.  Compare such amusements, Mistress, with what are to be met with in our streets, lanes, and filthy closses.

GRANNY:
‘Deed and it’s better, too, than obliging puir wee craitures like them to sit at the chimley lug (fire side) whiles, for an hour or twa thegither, and no speaking ae word, for they daurna.  Ye ken, folks have their work to mind; and what can they do but gar awean, no muckle bigger than themsel’s, haud them a wee-bit.

MASTER:
You see these children building arches and pillars with wooden bricks – four or five are building, and twenty or thirty appear quite content to be barrowmen, and carry the bricks; the best builders soon show themselves, and the rest acknowledge their superiority. – What is this you have got, child?  A penny, Sir.  I found it among the gravel.  Very well, I shall find an owner by and by. Mistress, provided you have got over your serious objections to a Master’s playing with his pupils, I shall take a swing now, for unless I occasionally do so with the children, I cannot possibly know the real dispositions and character of some of our boys and girls.

GRANNY:
Off again! – weel that’s strange – round he goes!  I’ll say nae mair, that I winna. – Noo, Sir, since you have got your legs stretched, ye maun excuse me ance mair speiring a quastion.  What’s the use o’ bushes round the play-ground, just to get them torn down and spoiled?  Ye’ll hae flowers in the summer, too, I’m thinking; for I see some roots and bits o’ leaves aboon the ground o’ the borders.

MASTER:
I would give for answer, that we have evergreens, flowers, and bushes, not simply to embellish the play-ground, but that the children may be trained to ‘look at everything and touch nothing’. – to smell the flowers without handling them, and to play, even unguarded, amid ripe strawberries, cherries, and gooseberries, without pulling one, though within their reach.  I assure you, during a whole summer, two hundred children have amused themselves here without touching one, with a single exception or two, in the case of new scholars; but social sympathy and good example, accompanied by the conviction, ‘Thou God seest me’, soon moulded even these into better manners.  What I have now stated, is the professed purpose of flowers and fruit; sometimes, however, they lead us to Scripture stories and metaphors.  You know, Mistress, we may think of the ‘rose of Sharon’, ‘the lily of the valley’, ‘the grass that withereth’, ‘the flower that fadeth’.

GRANNY:
Ay, but ye tak’ the plainest. What mak’ ye o’ the trees, Sir, the saugh-whauns [willows] and plane-trees?

MASTER:
Why, Mistress, it was a plane or sycamore tree that Zaccheus mounted, when he wished to see Jesus passing by on the way; and, as to the willow, think of captive Judah’s plaintive song, ‘By Babel’s streams we sat and wept’, – ‘and hung our harps the willow-trees upon’.  You see that boy and girl with hands behind their backs, smelling, or endeavouring to smell, a Christmas rose, Mistress, do you? 

GRANNY:
Weel-a-weel, Sir, I reckon I maun just say as our Sandy says, ‘quietness is best’; that it is – just so; - but, Maister, Maister! what’s that? Look at that boy stealing that plaything from that ither ane; why don’t ye run and give him a right good skelpin’, Maister?  Have ye nae indignation against that mean laddie walking behind the other sae slyly, and picking the thing up, when he thought naebody saw him?

MASTER:
That certainly is very shocking, and I am sorry to see it; but, you know, human nature is human nature.  Our duty is to instil good moral and religious principles into these young children, and you see very young children in their own way do many bad things.  I shall endeavour to show you by and by how we make conscience speak, when the children go in-doors, and get all seated in the gallery.

GRANNY:
I could amaist whip him mysel’; for if you don’t stop sin in  the very bud, ay, the very minute it’s committed, the heart will get hardened in sin – that it will, Sir – be assured of that.

MASTER:
There is some truth in what you say, but we ought not to be rash: cautious inquiry and investigation have a very powerful influence on the guilty; besides, I wish to hold up this and such like bad actions to the detestation of the whole children, which could not be rendered so obvious were the boy punished on the spot.  I may give you, Mistress, my sentiments respecting the school play-ground, which I got printed and circulated among the parents last year.


The child’s little world


An infant play-ground is the child’s little world, where each man, in miniature, acts his part; where every variety of disposition is fully developed, either amiable in itself, or, on the contrary, hurtful to others.  Fury and revenge, on the one hand, or mildness and gentleness on the other - generosity or selfishness – compassion or hard-heartedness – are all fully exhibited – here a child is known by his doings.  He is trained – not simply instructed; and while the juvenile pickpocket is elsewhere trained to his art, children here are trained to exercise and apply the valuable Bible lessons received at home or in school, which in a great measure affect the character in after life.  Here also the conscience – that faithful monitor – is  kept alive to a sense of the evil of sin in general, and strengthened in all the natural graces.


Let us ever keep this in view, that prevention is at all times better than cure.

GRANNY:
Weel, I’ll no oppose ye ony mair; but afore ye gang into the school, - for I’m ‘sair forfoghten in the breast’, standin’ sae lang amang this crowd; and they’re sae happy, puir things, I amaist forgor my ain weakness, - ye aye speak, Maister, about training; what do you mean by 

Training

MASTER:
By training, we mean not simply instruction addressed to the understanding of a child, or the committal of the mere sounds of words to memory; but an endeavour to reduce the instruction or right principle into practice, and in circumstances where such principles are called into exercise – in other words, practical wisdom – in other words, intellectual, religious, and moral training.


For example, a child may be told by his parent or teacher, that in play it is wrong to be overbearing or quarrelsome with his playfellows; but unless he is overlooked by such guardianship when actually at play – suitably checked, and right moral principles enforced and gradually formed into a habit, the child may be said to have been instructed, but certainly not trained.  Parents or masters may teach children in-doors, and thus, under continued restraint, may accomplish, very completely, an eye-obedience; (as ‘the pickpocket’ does when a police officer’s eye is upon him) but the same child, when out of sight and amongst his playfellows, not having been suitably trained, will generally manifest a disposition to be overbearing and quarrelsome, invidious or deceitful, as inclination naturally disposes him.  


The development of good or bad propensities in children being more apparent at play than anywhere else, the advocates of early moral training, therefore, choose the time and place of healthful physical exercise and play, as the best and principal arena, both for discovering each little man to himself, as he is, and endeavouring to train him to what he ought to be.  Let us ever recollect that while sympathy and example are powerful means in training to good, we see every day, amongst our unrestrained youth, their sad effects in training to evil.


We make the religion of the Bible the foundation and copestone of the whole system; for although the eye of the Master may train to external habit, his superintendence cannot affect the heart, and out of it, you know, Mistress, ‘are the issues of life’. Prov. iv. 23.  We can only use the means, trusting for the blessing from an Omnipotent and gracious hand.  

GRANNY:
Ay, ay, training!  Weel-a-weel, gang on wi’ training -  train them up ‘in the way they should go’, and, if ye hit the right way o’t, the promise, the faithfu’ promise, will be fulfilled, that when old they will ‘not depart from it’.

MASTER:
You are very right, Mistress; for the Bible does not simply say, teach, but train – ‘train up;’ the public, however, are content with, and say teach, simply teach, and that, too, when the children are half grown; and, at the same time, wonder most marvellously that the promise is not fulfilled.  


Who would expect, for example, that a wall-tree could be beautifully trained were it permitted to grow for five or six years unattended to?  So it would be with a young horse; - so it is with children.  It is a clear principle, founded on experience, and of considerable practical value, that half-a-dozen children of different ages, cannot be so easily nor so well trained, as if the ages of the whole were equal; and the reason is obvious:- in the one case, the power of sympathy is in full operation, in the other it is awanting.  


It is now time to return to the gallery.  I shall ring the bell, and within a very few seconds you will see every one, except the brick gatherers, within the school-doors.  Instant obedience is, or ought to be, the first lesson given in a school for infants; next to that order; and, therefore, those who use the wooden bricks, and enjoy the amusement, must, of course, replace them on the proper shelves or boxes.


I may conclude, Mistress, respecting the play-ground, by remarking, that whilst at the gymnastic poles you see some swinging, others are looking on and counting to the number thirty or forty, when those engaged give way, and they in turn get a swing.  Elsewhere, you see some with wooden bricks, building arches, pillars, or squares, others forming figures with gravel-stones amidst the sand, each according to his taste or natural propensity; whilst three or four others, you perceive, are sitting on the school-door steps in abstract reverie, if not in utter thoughtlessness.  The whole of these parties described, may be influenced with comparative ease; but many – many, indeed, do we find, who are sadly too gross in all their propensities: and regarding whose habits it may almost be said, that teaching is nothing, whilst training is everything.  -  Children, come, sing away, if you please.

INFANT SCHOOL SONG.

Tune – ‘The boatie rows’, &c.

We dearly love, we dearly love, 

We dearly love the place,

Where health and cheerfulness appear

In every little face.

Here may the Infant thought

Be trained to shoot aright;

Here, also, may our hearts be brought, 

In goodness to delight.

GRANNY:
Maister, I think ye’re aye singing hymns or songs – ae kind o’ lesson or another – would it no be just as weel to repeat them by heart, ad we used to do in my young days?  What’s the use o’ sae muckle singing, Maister?

Why sing so many lessons?

MASTER:
I formerly gave you my opinion, I think, Mistress, that what was committed to memory, without being understood, was frequently forgotten, at all events, that it was of no practical value; but I may farther state, that when a lesson, which is committed to rhyme, is first understood, as is uniformly our plan here, then committed to memory, and afterwards sung, we have as a security for its being permanently remembered, not simply the memory and understanding, but the memory of all those feelings of harmony which are brought into play by the power of music; in fact, what is understood and frequently sung in youth is never forgotten.  The number of days in a particular month frequently escapes our memory; but we never forget the simple rhyme to generally referred to, ‘Thirty days hath September, April, June, and November, &c’. When do you find the native songs of a country forgotten? – are they not handed down from generation to generation?  We find any child, how weak soever its natural powers may be, will learn to sing in concert by the power of sympathy.

GRANNY:
Weel, Sir, I’ll no say,  - ye’re far enough ben for me noo, I think.

MASTER:
Now then, children, for a little exercise.  Suppose we have  ‘The Saw-Mill’ – saw away, children – very well – go on rapidly – sh – sh – silence.

MASTER:
Now, children, before walking into the gallery, see that your hats and caps are all neatly hung up, each in its proper place. 

GRANNY:
What a regiment o’ bonnets, cloaks, and keps, Sir!  How do ye get them a’ in sic grand order? The bits o’ bairns are hanging them up just as quiet as if they were gaun into the kirk.  The ladies in my young day used to buff ane anither sweetly wi’ their bonnets when they were coming out o’ the schule; that they did – 

MASTER:
And in mine too. You know, order is a good habit, and training, in that respect, is nearly everything; but, Mistress, I must see that order is kept, as well as tell them to do it.  Amidst my answers to the various queries, Mistress, I completely forgot your serious objections to the simultaneous questioning in the 

Gallery;


And although you may guess the important uses to which it is made subservient, from having witnessed the children in it, and the mental development and training we attain by our system of question and ellipses mixed, and simultaneous answering – yet in order to furnish you with an answer to your friends, the disputants, I shall simply state the importance of the gallery, by showing why we could not do without it.


The Master could not catch or arrest the eyes of the whole children on presenting a print, an object, or picturing out any subject in words, from a book of any kind, or gain, to an equal degree, the assistance of the eye as well as the ear in informing the understanding, neither could he be so distinctly heard, if the children were seated on forms, or on a level surface like the floor.  You know, Mistress, a good story or lecture is best heard when every eye can be easily fixed upon the speaker; and this is best attained, we think, by the auditory being closely seated in a gallery.  In one word, when I tell a story, the child gives but half his ear if the eyes wander, but if the eye is fixed on myself as the trainer, I have not simply the attention of half an ear, but the eye, and with it the whole ear, at one and the same moment, informing the understanding; you need not wonder, therefore, at the powerful influence of a gallery, for the purpose of development, and simultaneous as well as individual answers in a school for  training.

Children’s responses


I know you are extremely fond of this exercise.  -  This is done, Mistress, by two boys or girls being brought out in front of the gallery in sight of all the scholars, and questioning each other on some particular lesson or story; or sometimes only one child is brought out, and any child in the gallery voluntarily may put a question.  This is an interesting exercise in the Juvenile as well as in the Infant department in natural history and a variety of common and familiar subjects and things.
  We shall begin with the girls, if you please; it is their turn, for the boys had it last.

MASTER:
The lessons they may choose are very various, some secular, some sacred.  The one selected by the volunteer is fixed upon, who leaves the gallery to be examined by his or her fellow-pupils.  At other times the child in front of the gallery becomes the examinator, on any variety of subjects he chooses, but which, if the gallery can’t answer, the child must answer itself.  I fear, however, we must postpone this exercise for the present, our time being gone.  Come, if you please, Madam, to-morrow, or next afternoon, for an hour, and you shall see how these little examinators get on with this lively exercise.  

GRANNY:
What kin’ o’ Scripture characters dae ye say these wee things hae gotten – ken ye, Maister?

MASTER:
A good many – at least the older division of the gallery,  from both the Old and New Testament, such as Jonah, Noah, Adam and Eve, Cain and Abel, Goliath, Samuel, Job, Abraham, Isaac, Jacob, Joseph and his brethren, David the King, Solomon and Josiah, and Hezekiah; and above all, the life, and sayings, and doings of Christ and his disciples; also Paul, and John, and Peter, Ananias and Sapphira, Timothy, and so on.  

GRANNY:
What a heap!  that’s a gay (sic – guy?) wheen o’ a’ kinds, to be shure.  

MASTER:
Yes; years might be spent in picturing out these fully and  practically.  

MASTER:
Now, girls, what subject will you choose for next lesson?

GRANNY:
That’s richt – gie the girlies a bit turn.

GIRLS.
The Shunamite’s Son – Little Samuel – Joseph in the pit – Jesus in the Temple with the Doctors – Three god boys in the fiery furnace. – 

MASTER:
Very good.  You girls may try the boys in the gallery on the last of these give, at next RESPONSES.


Review of a play-ground misdemeanour

Now, children, I have a sad story to tell you, about a little boy who stole a plaything, which another little boy had dropped, and he was seen doing this… bad thing – this… afternoon.  Will you try to find out who did this; look about and see who it may be.  This little boy, children, saw other five or six boys playing very… nicely – and quietly, and this old lady and I saw him walk slyly behind the boys playing, and when the boys were not… looking, - he snatched up a little… toy; yes, a little toy, and put it… into his pocket, - and never spoke or said a word.  Now this little boy thought that nobody saw him, I fear, from the way he did it.  It looked as if this was not the first time that he had done such a… bad thing.  Did anyone else see him, children?  God saw him; - and God sees… everything.


Who, do you think, could do such a thing, children? – Master, it’s Willy Waterston that did it, for his face is red, and he’s beginning to greet (sob).


Willy, Willy, what have you to say for yourself? – answer me, boy. 


Master, I have – I have – I – I did – didn’t haven’t it – I haven’t it, Master. – Master, when you were speaking, he threw it behind him; here it is.


Well, I really am sorry to witness such conduct.  What shall we do to him, boys?  Beat him – cuff him – thump ‘m.  Master, tell him what the Bible says.


Well, girls, what shall we do?  Forgive him, Sir, for once, if you please. – You wish, then, that I should… forgive him.


Is this the first time, think you, children, that Willy Waterston was guilty of such a thing?  Yes, for Willy’s greeting and crying, Master:  


Well, girls, I do believe this is the first time that he has been found out doing anything so bad, and no doubt a difference ought to be made between a first and second offence; at the same time, there has been so much duplicity and deceit, both in stealing the boy’s… plaything, - and in trying to hide it, that I must think what punishment should be awarded him; it cannot be easily passed over.  In the meantime, Willy, you must sit in the window-seat along, and not be allowed to repeat any lesson with the other children this afternoon; and, before you leave the school, if you acknowledge your fault in a proper manner, we shall determine whether we take the advice of the girls, or what should be done.  Now, children, when you pray this evening, before going to bed, what should you do?   Pray for Willy Waterston.  


Which commandment forbids stealing, children?  The eighth.  The eighth commandment forbids… stealing – it says… thou shalt not steal.  


And which forbids deceiving or lying?  The ninth.


You see, Mistress, we must leave him to himself a little.  Firmness is absolutely necessary, but severity with boys has one of two effects; it either breaks the spirit, or it hardens.  We prefer training to a right sense and a right understanding of the evil, by every possible way, rather than by corporal punishment.  

GRANNY:
Noo, Sir, I may be wrang, I wadna say, but I wouldn’t have had sae muckle patience wi’ the wee scoundrel.  A right gude skelpin’ (cuffing) first and last, afore them a’, wad hae matched him better, I think.  

MASTER:
I believe, Mistress, we have both the same object in view, but here we desire to soften, to convince, and, if possible, make conscience speak.  For the principle, ‘Thou God seest me’, ‘The eyes of the Lord are in every place’, is infinitely more powerful than any human superintendence can be.  The Bible says to parents, you must not spare the rod; that is, parents must make the child suitably feel, by proper restraint and correction.  A mere animal can be made to feel correction only by the presence or remembrance or the literal rod upon the body; a child, however, ought to be made to feel correction, if possible, from a higher motive and principle.  


You know how little a cuff is sometimes felt or cared for, particularly by boys.  Now, children, we shall sing a Hymn.

I’M NOT TOO YOUNG FOR GOD TO SEE
I’m not too young for God to see;

He knows my name and nature too;

And all day long he looks at me,

And sees my actions through and through.

He listens to the words I say,

And knows the thoughts I have within;

And whether I’m at work or play,

He’s sure to see me if I sin.

******************************

GRANNY:
Ye tauld me, gin I mind right, that oot o’ the Scriptures ye tak’ bad characters to show the weans.  Is that just as it should be, Maister, think ye?

MASTER:
Why, we shall hear what the children say on the subject; we shall take the first criminal after Adam, if you please, and then judge whether a good lesson even may not be drawn, by holding up such bad characters as a beacon to avoid.  But, Mistress, I must be extremely short; our time is quite exhausted, although the children declare they are not tired.  -  Children, answer me this question, Who was the first murderer?  Cain.  -  The whole gallery may answer, as usual, although I address the top seat particularly.  Now, be attentive.  Was Cain a good or a bad man?  Very bad, - a cruel… man.  He killed his brother – this cruel man… killed his brother.


What was the first commandment we are told Cain broke, children?  The tenth.


Why?  Because he envied his brother.


And what commandment next?  The sixth.


Why?  Because he killed Abel, - his… brother.


 Did Cain break any other commandment?  The ninth.  How?  He told a lie, Master:

What did he say?  ‘I know not – am I my… brother’s keeper?’


The first part of Cain’s answer, children, was… ‘I know not’.


What do you call that answer which Cain made to God?  A lie.


And the last part of the answer was… ‘Am I my brother’s keeper?’  


Was that a lie, children?  No, Sir; but he meant to deceive.


Deceiving, you think, then, is… a lie. Is it always necessary to say untrue words before you tell a lie?  Intending to deceive is a lie, - even though the words spoken… be true.  Very right, children.


Clap hands after me – once more – hands on… lap.  -  We might take twenty such bad characters, Mistress, which are noticed in the Scriptures.  Absalom, for example.  I might first read or tell the story, afterwards exercise them, as I now do, and then draw forth from the children that Absalom broke the fifth commandment by disobeying his… father – the tenth, by coveting the throne of… Israel – and the eighth, by attempting to steal, by war, the throne of his… father, David.  Of course, did our time permit, I should endeavour to cause the children, by a slow, yet sure process, as our uniform practice is, to draw the application for themselves and express it to me.

GRANNY:
Weel, Sir, I see it’s very true that ‘all Scripture is profitable’; but I ne’er thought afore that gude could come out o’ bad men, or that beasts and fowls, and all kind o’ things ye bring out o’ the Bible, were amaist in’t at a’; but atweel it’s very true, what’s no in, canna come oot.  Sae lang, therefore, as ye stick to Scripture, my best wishes gang wi’ ye, and my prayers too.  But the weans, Sir; the bits o’ babbies’ knowledge sae dumfounders me; and the way o’ keeping them sae quayt, that’s surely new.  If I hadna read in my Bible somewhere, at hame, that there was ‘nathing new under the sun’, I would hae amaist thought this way o’t, and this place a’thegither, was surely new.  What think ye, Maister?  

MASTER:
Nothing new.  BIBLE TRAINING, which included Bible reading, is not new.  It is as old as the Scriptures of truth.  The Training System, in this respect, is just copied from Christ’s system.  Look at the manner he trained the people.  When the lawyer, tempting him, asked, Who is my neighbour? did he tell, or teach him as we term it?  No; he trained him.  How did he train him?  Why, he related the beautiful and affecting story of the good Samaritan.  Jesus first drew the picture of the whole story, analyzed it, and then left him and all present to draw the lesson.  In the same manner and way did Jesus train John’s disciples, who came and asked, ‘Art thou he that should come, or look we for another?’


Did he tell them?  No; he trained them by referring to the works he did, and said, Go and tell John those things ye have seen – how that the blind receive their sight, the lame walk, &c.  We might say the same of Jesus when he was asked by the Jews, Is it lawful to give tribute to Caesar? No, Mistress, we lay claim to nothing new in principle, in the Training System, we only endeavour to put in practice what has hitherto been sadly too much overlooked in education.  Schools have taught the head, or the verbal memory, without training it, and without training it in conjunction with the affections and habits.  -  Don’t you remember, Mistress, Solomon says  ‘Train up a child?’  Train, not simply teach – up, from the beginning – in the way, not merely put the child on the way, but go with him and train him, in it.  Thus you see, Mistress, the Training System is in unison with the practice and example of the Great Teacher – Christ.  He who, being God as well as man, and had created the mind of man, knew best how to speak effectively to that mind.  The truth is, Christ’s method of teaching is just what we desire to pursue.  

GRANNY:
Ay, ay, Maister.  ‘He has left us an example that we should follow his steps’.  That’s true.  He spoke plain to the capacity o’ puir folk, that he did; and if all nations were taught in his way, they would be trained indeed – trained ‘in the way they should go’, – ay, ay.  

MASTER:
We think all would do well to copy his example, and not adopt the dry uninteresting way that sometimes is done.  Yes; Christ first drew the picture, illustrated and analyzed the picture in a very plain way, and then left the people to draw the lesson; just as we humbly strive to do with our children.

GRANNY:
‘Deed, Sir, there’s a blessing attends the minister that preaches plain, as well as the schulemaister; that’s what I think.  ‘Deed aye, all who preach on the simple plain system are the maist run after ye ken.  Some like deep preachers, but I like clear anes.  I just mind a bit anecdote ee’now.  I asked a neighbour wife to gang ae Sabbath day to hear our minister, and he’s a real plain preacher, and a great orator too, and when she came hame I speir’d what she thocht of him.

MASTER:
And what did she say?

GRANNY:
Say!  she said, Is that your great orator, is it, I actually understude every word he said!!  And I said to her, ‘deep waters may be very clear; and muddy anes shallow enough atweel’.

_____________________________

PART III.

The Master meets Granny on the street.

[Some years after this, Granny meets the Master on the street, and promise to revisit the Infant Training School.]   

GRANNY:
I’m very glad to see you.  My heart warms to see you, Sir – let me – clap – your – shouther, my braw child – my twa oes (grandchildren) are coming on grandly, Sir.  Mary’s a bit tosh strappin’ thing – a great comfort to me atweel – if it wasna for her, I dinna ken what I could do.  She reads to me amaist an hour every nicht out o’ the Bible, and kens her catechism rale weel.  She’s a nice wee lassie, and I think the seed o’ the word’s planted already in her – I think, Maister, the Lord has blessed you wi’ her.

MASTER:
And your prayers too, Mistress – I am hopeful that great good will and must result from BIBLE TRAINING; but I am sure that still greater good will result from a mother’s prayers. 

GRANNY:
Both – baith, sir.  I ha’e seen the gude o’ Bible training, that I ha’e, play-ground and the Infant school a’thegither, for my twa bonnie bairns hae been keepit aff the street, awa’ from sweerin’, ill-behaved laddies, and heaps o’ bad things – and Bible training, as Mary calls it, (for I didna ken what it meant for a while at first,) is very bonnie.  You see, Mary will bring (out?) meaning whaur I thought there was amaist nae meaning in’t at a’.

MASTER:
You mean from the emblems and imagery of Scripture; more particularly, I suppose, such as mounting ‘on wings as eagles’ – and not breaking ‘the bruised reed’, ‘nor quenching the smoking flax’.

GRANNY:
Ay, ay, just so.  I dinna mount very high, I’m afraid; I maun just say with king Dauvit, ‘my soul cleaveth to the dust’ but I’m aye waiting, Sir – and there’s a promise to that, ye ken.  Mary, atweel, just delights my auld days with the bonnie stories she draws out o’ the Bible, the way ye do, ye ken.  She ne’er forgets them, na, na. 

MASTER:
I am happy to hear all these things of Mary; but you don’t say a word about little George.  

GRANNY:
O ay – Georgie, puir fellow, is doing very well too; he’s a bonnie bit red-cheekit laddie, o’ nine years o’ age.  Baith him and Mary had ane or twa sair bits o’ touts (illnesses) since I saw you last, but they cam’ through, puir things; - the Lord be praised.  

MASTER:
George will not read to you so often as Mary, I suppose.  

GRANNY:
Na – puir chiel, he’s o’er rumblin’ for that; but I gar him read a chapter nows an’ t’ans; but I’ll tell you he used to try to skip a paragraph at a time to get it done sune.  

MASTER:
He’ll not manage that with you very readily, I fancy.  

GRANNY:
He manages his mither mair easily, nae doubt; but ye ken mothers – are – mothers, that they are atweel.  But ye’re no to think ill o’ Geordie, for a’ that, for he’s a very obedient kind laddie.  He’s just a wee steerin’.  But he’ll come in o’ that, short syne.  He minds his prayers, and gangs regularly to the kirk, and wouldna tell a lie for the world.  Ye ken he staid wi’ you till he was six years o’ age, and then he gaed to the Juvenile School ye telt me about, close by, whaur’ the Bible training and singin’ and swingin, and things are carried on the ways ye did, ye ken, an’ he’s done real weel, puir thing; I gi’e him mony a bit candy and barley-sugar whiles, for doing sae weel.  

MASTER:
But what have you done with Mary?  did you not send her also to the Juvenile Training School?

GRANNY:
O ay, she was sent up the stair, ye ken, a year or twa afore Geordie.  Ye ken she’s ayont 10 years o’ age noo, and amaist fit for the Industry School, and a fine scholar she is.  Ye ne’er saw sic a scholar, she kents every thing, geography – and graumar, and writing, and counting, and all things about the air, and what water and everything is made o’, - and amaist everything; but aboon and ayont a’ she kens her Bible weel, that she does, puir thing; and she’s sae weel mainnered too, you would amaist tak’ her for a leddie-wean, - that ye would.

MASTER:
Very right, Mistress, wisdom is the principal thing, and that is to be found in the Bible; but you see, Mistress, that the Training System embraces not merely what is useful for this life, but also above and beyond all, for the life which is to come.  You know, Mistress, the Bible says, ‘godliness is profitable for all things’.

GRANNY:
All right; but gin a bodie was coming to ask for you, whaur’ are you to be found noo, Maister; ye ha’e left the auld place they tell me, ha’e ye no?

MASTER:
Yes, we have gone to the other end of the town, to the new Seminary buildings, Mistress, and I shall be glad to see you there; but I fear it may be too far for you to walk, but I shall send a chair or some other conveyance for you, if you will allow me.

GRANNY:
That’s very kind, Sir; I’m muckle obleeged to you.  I ne’er was in a chair in my life; na, na, I’ll just keep to shanks-naiggy, if ye please.

MASTER:
Surely you need not be ashamed to be carried at your time of life.

GRANNY:
‘Deed we should be ashamed o’ naething but sin; but ye ken auld folk like to keep up the speirit as lang as they can.

MASTER:
You look very fresh yet, no doubt.

GRANNY:
‘Deed, Sir, I’m weak eneugh atweel, and mair weak in the mind that the body.  My memory fails me fast, Sir.  I’m now on the borders o’ four score.  I may say like Jaucob of old, ‘few and evil have the days of my pilgrimage been’’ – ‘Deed, Sir, I wait every day for the hindmost knock (call).  It will come at last, that it will – but all’s right, Sir – I stand sure, and am weel guarded by Him who will never leave me nor forsake me.  In a single twinkling the dross will be shooken aff, and oh – then – what – a sicht!  -  Maister, what a sicht!!

MASTER:
Well, whenever yon can come to revisit us, I shall be happy to see you.  Perhaps you will bring your son Alexander, and your daughter-in-law, Leezy, with you.  

GRANNY:
If I’m spared and nae waur, I’ll see you soon: gude day – gude day, Maister - - my best blessings gang wi’ you, Sir.  

MASTER:
Thank you, Madam; good-bye.

[GRANNY, choosing a fine day, sets out to call upon her friend, the master of the Initiatory School for Infants, in THE NEW NORMAL SEMINARY BUILDINGS, which [image: image7.emf]








included all the Model Schools and Students’ Halls.  Arrives at the place.]

MASTER.
Good afternoon, Mistress; I am very happy to see you, and so many of your family.  Allow me to call Mrs ---, my wife, who is upstrairs.  Take a seat till you recover your fatigues.

GRANNY.
I must confess I am sair ‘forfoughten in the breest’ the day, wi’ my auld cough; but I’m no much fatigued; I’m just a wee weariet wi’ the lang road, and thae staye stairs o’ yours.  But, Maister, what a grand new place is this ye hae gotten to noo?  Ye’ll need grace to keep you right, I’m thinking!  This is no a school, surely?  This is a pailace amaist? but we’ll see, we’ll see!  I hope ye’re a’ richt, and that ye’ll be keepit richt.  You used to be content wi’ a below and abon stairs, Maister, but this is a wonderfu’ big place.  Ye hae sic a heap o’ rooms and back coorts, I was amaist wandered afore I found ye oot. 

MASTER.
Play-grounds, I suppose you mean.  These are the play or training-grounds of the four Model Schools, where the children are trained to practise the Bible lessons they receive in the school-room.  

GRANNY.
I understand noo; that’s what ye ca’ Moral Training, I suppose.  Is it? 

MASTER.
Yes, the union and exercise of right thinking and right acting in moral training.  Training, you know, is just doing; just the same as teaching is telling.  Instruction also is receiving something by the child; training is making the child do the thing, whether it be to think rightly, to feel rightly, or to act rightly.  A training school therefore is a doing-school, not a mere telling or teaching-school.

GRANNY.
Ye’re twa steps ayont me, Maister, in this gran’ place. But what kind o’ school-weans hae ye gotten noo?  You used to have wee bits o’ bairnies.  Ye dinna ca’ these infants, - do you?

MASTER.
No, Mistress, my school was dismissed for the day, a few minutes before you came in; these are students who were drilling some of my little children, and exercising themselves with them on the Training System, which they do daily with the children of one or other of the four Model  Schools of the seminary, as we have done in the old place for several years past.  They are now receiving instruction from one of the tutors, in some branch of their profession.  They are students. 

GRANNY.
The lads wi’ the red gowns do you mean?  They surely haena changed the college, have they?

MASTER.
Many a red-gowned gentleman comes here, Mistress, and some who have got the length of black ones too; but the college stands just in the old place.

GRANNY.
Weel, ye see, when I cam’ in first into this grand place, I keekit through the glass-door there, and I saw a wheen big chiels, man-muckle, mair nor half a hundred amaist, sitting like in a kirk gallery.  Your wee weans hae grown big surely since I saw them last.

MASTER.
These, Mistress, are Normal Students.

GRANNY.
What kind o’ students do ye call them?  Norman?  Normans!  They’re no Frenchmen, are they?

MASTER.
It’s not Norman; Normal is the name.  We call this a Normal Seminary.  Some call it a schoolmasters’ college.  

GRANNY.
An’ what call ye Normal then?

MASTER.
Normal means a rule – or rule of teaching.

GRANNY.
Ay, have ye to learn the maisters to teach?  That’s funny, to be sure.

MASTER.
Normal, in its general sense, means a rule, and different Normal seminaries may have a particular rule of their own if they please.  The great object of our seminary is to give the practical powers of communicating knowledge, and superintending the young of all ages in a simple, natural, and effective manner.  But whatever rule or system any may adopt, it is evident that it is one thing to know what to teach, and quite another thing to know how to teach it.  The particular rule in this seminary, from the commencement, and when you first honoured us with a visit, we have called the Training System, including, of course, Moral Training, that is, training applicable to the moral being, because it professes not merely  to teach the head, which is the usual system in almost all schools, but to train up ‘the child’ – or the whole man – ‘in the way he should go’.

GRANNY.
Ay, man, say ye so? I thocht maisters didna need to be taught.  Gin ye had said sic a thing to my auld maister, he would hae crowned you wi’ his auld mooldy wig in a twinkling – that he would – and maybe gi’en ye a loofie (palmie) or twa to the bargain; - schoolmaisters to be taught!  Ye’re no blait the day, I think. Maisters surely were no taught, langsyne, were they?

MASTER.
No, they were not trained to their professions, as is the case in every other profession; every master therefore was left to take his own way.  The greater number never worked out a proper system for themselves, and when worked out it died with them.  This seminary, Mistress, with its four Model-schools, Class-rooms, Miniature School-rooms, and Play-grounds, for training children of from three to fifteen years of age, and also school-masters, was the first of the kind established, and the System pursued within its walls is called the Training System, which, in the religious department, as I told you long ago, is conducted after the simple, plain manner of Christ’s method, the beauty and simplicity of which is best known to those who practise it.  Yes, under our system not only do teachers require to be trained how to train the moral habits of the young, but I may state, Mistress to you, that out of several hundred of teachers, male and female, who have passed through our hands, and some of them had been teachers of schools for ten or a dozen years, I saw out of all of this number I never found one who could conduct a training lesson properly till after they had passed a very considerable time in the seminary.  In order to attain the utmost simplicity (to get pulverised), all students must pass at first through the Initiatory or Infant department of the seminary, and close with it.  The object of this institution is to perpetuate the training system, and to send forth trainers throughout Scotland, and not only so, but a great many to England.  We are regularly sending forth such.  We are also preparing eighteen male and female trainers for the West Indian Islands, to train up the poor Negroes.  

GRANNY.
Very right; there’s muckle need.

MASTER.
And very lately we sent out seventeen trainers with their families, under government, to Australia, or what is commonly called Botany-bay.

GRANNY.
Botany-baye -- Botany-baye – they’ll have stout hearts that gang there amang sic a riff-raff set.  I aye think, Maister, that gin poor neglected weans were trained young in the right way, we shouldna hear sae much about Botany-baye.

MASTER.
Well, Mistress, we try to do the most good we can.  We wish to prepare a number of well educated young men and young women to be school trainers – to give them the practical habit of ‘training up children in the way they should go’.

GRANNY.
But, Maister, should parents no do that themselves?

MASTER.
It is certainly the bounden duty of parents to train their children, personally or by proxy.  Personally, of course, when they can, and when they cannot, that is when necessarily engaged at work out-of-doors or in-doors, they then ought to provide some one to train them aright.  Did not you say that we had been the means of assisting your son and daughter to bring up their children,  and to keep them from the streets and from ‘ne’er-do-weel’ ways?

GRANNY.
Very true, Sir; I staun corrected.  Baith you and the Maister o’ the Juvenile schule hae been a great blessing to my family, for Georgie and Mary baith, might have catched the ill-bardy ways o’ the neebourhood.  I wish all folk’s weans were brought up in training schules; faithers and mothers wud hae mair pleasure wi’ them at night whan they come hame, kind and gentle, then they have e’enow, sae ill mainnered.  They wad ken better what ye say to them – they do what ye say to them – and they ken mair o’ Scripture far, than ony I e’er saw or heard o’, in the ordinary schules.  That’s my opinion, Maister, and the opinion o’ every one at our end o’ the town that hae had their bairns brought up in the training schule.

MASTER.
I wish, Mistress, you would write a book on the infinite importance of training schools for our city youth; it might open the eyes of some of our prejudiced people, high and low, on the subject.

GRANNY.
Books! books! na, Maister, I couldna do that; ye ken what Solomon says, to making o’ books there’s nae end.  But, Maister, I’m thinkin’ frae what I hear, that the folks are weel eneugh pleased wi’ the training schules if they got it for naething, and the righ, poor bodies, are sweert eneugh to put their hands into their pouches; atweel it’s a sair stress to pull the cash out; ay, ay, Maister, the want o’ siller’s a great want, and the love o’t ye ken is ‘the root of all evil’.

MASTER.
Well, I am quite delighted to find that you are now so fond of our system of moral and intellectual training.

GRANNY.
My opinion noo, Sir, is, whate’er it was afore, that your training schules, as ye ca’ them, are just the thing for the working man’s bairns.  They’re amaist all day out at wark, some at the factory, and some at the shop, and ithers I dinna ken how far awa’. The children in a town are no leukit after, Sir, like as they are in the country; na, na.  That they canna be by their faithers or their mothers.  It’s no like the country at a’, whaur every wean plays wi’ itself, or maybe just wi’ a neebor ane.  There’s nae crowds o’ ne’er-do-weels to lead the youngsters astray there, na, na. (But atweel-a-way they would thole amends there too.)

MASTER.
But the mother should endeavour to look after her children.

GRANNY.
Mother, ay, mothers should leuk after them to be sure! but do they? an’ besides, they maun wash the claes, soop the floor, and mak’ the meat, and then they hae sic wee confined bits o’ houses.  Man, - the children winna stay in wee confined places if they be healthy and weel; na, na, they maun be out at the door, and syne direct they gang to the dirt, and to mischief, and to bad mainners, sweering and fighting whiles, ay, and takin’ things that’s no their ain at a time; - atweel do they.  Speir  at oure Leezy, she’ll tell you what she sees, and every bodie else at oure gaine-end.  

MASTER.
Well, Mistress, you have had the experience of the training system in your grandchildren now for half-a-dozen years, and it appears you are well pleased with their acquirements in Scriptural and other useful knowledge.  This knowledge and practical training also appear to have made a favourable impression their manners and character.

GRANNY.
Wonderful! – na, they ken everything – writing and counting, and graumar, and geography – and about naitur’ – pheelosify, and Sheeance – and Shewing a seem too – wee Mary, puir thing, mak’s a’ her ‘daidlies’ till hersel’.

MASTER.
Well, as you seem a person of great observation –

GRANNY.
Nae glamour noo, Maister, gin ye please!

MASTER.
Well, as you appear to observe and think for yourself, may I ask what effects do you consider have been produced on the children in your neighbourhood who have attended the Infant and Juvenile training schools, some of whom I know have attended these schools for the last few years, ever since the system was discovered and established in Glasgow?

GRANNY.
These schools have had a great effect, Sir, ay, a wonderfu’ effect.

MASTER.
I must here remind you, Mistress, that although a play-ground and gallery form component parts of every training school, yet all the schools called Infant or Juvenile, with a play-ground and a gallery, are not conducted on the training system.  Many of these only adopt a little bit of the system; for example, they make use of pictures, without development, on the old infant-teaching plan, and the play-grounds are mischief grounds, very frequently not moral training grounds, for the master is seldom or never there to superintend and take a share in the children’s sports.  The teachers of mere question-and-answer schools, did not, as under the training system, require six months’ constant practical exercise in a Normal Seminary; seldom more than a few days were spent in looking at some good teacher teaching his school.  Now, Mistress, do you think that those children brought up in training schools, are as well behaved as those brought up in ordinary schools? 

GRANNY.
Nae comparison, Sir; the weans are far better behaved, and they ken mair, too.  Ye ne’er saw a bairn trained by telling or ‘shaking your neeve at him’ in your life; na, na; ye must mak’ him do’t, an’ see that he does’t; that’s the way atweel.  I hae thocht much on that observe o’ yours; teaching is no training; that’s trowth, Maister.  We hae teaching gude things in the schules, and training to bad things in the streets.  ‘Teaching is no training’; naething’s mair true than that atwel, I see in makin’ my observes on the weans about the neebourhood.  I hear every mother say, that afore their weans gaed to the training schule, they ay cam’ hame very bardy and ill-mainnered, and dirty too; but noo they come hame at gloaming time clean and weel-behaved.  ‘Deed ay, Maister, if a’ bairns had that kind o’ schulin’ we would hae fewer rogues, and the kirks would get better filled.  The whisky-sellers, too, would soon lose their Sabbath trade; that they would.  Preaching’s real gude, but it’s early training out o’ the door as well as within the doors, with God’s blessing, that’s to do the job correctly with children, Maister.

MASTER.
I quite agree with you, that early training in school is the only antidote to the exposed condition of children in towns, and when we endeavour to train the young morally in the schoolroom, but more particularly in the play-ground, we also train their minds to the outlines of knowledge, both secular and sacred.  We give the mere outlines in the Infant or as we term it Initiatory department, and in the Juvenile department, after six years of age, we fill up a portion of these outlines.

GRANNY.
An’ whan do ye fill up the rest – think ye?

MASTER.
Never in this world, Mistress.  The children through life will always be filling up, and yet they never will have filled up the outlines of knowledge they receive in the Initiatory and Juvenile Training Schools.  You will remember it is said, Mistress,


‘Like children here we speak and think,


Amused with childish toys;


But when our powers their manhood reach,


We’ll scorn our present joys’.

GRANNY.
What a sicht o’ schools ye would need – really.

MASTER.
How much money do you think it would take to provide training schools for the working classes of Glasgow alone? For you see a great good like this can only be procured at a very great expense.  I mean, to turn the ordinary teaching schools into training schools, and to provide a sufficient number of new ones, each with a sufficient sized Play-ground for the proper training of the children of the poor and working-classes?

GRANNY.
I dinna ken; a bonnie soom, nae doubt.

MASTER.
Well, I have been making a calculation, that to provide this new and additional moral machinery for early training, intellectual, religious and moral, with play-grounds and school houses, would actually take half a million of money, for Glasgow alone.

GRANNY.
Ay, man, ye’re no blait  – half a million o’money, what a soom!!!

MASTER.
The want of it what an evil!!  Bashfulness in the begging trade won’t do now-a-days.  A city on fire is not to be extinguished by a few buckets of water; no, Mistress, we have trifled long enough with our towns, without applying any early cure to the never-failing accompaniments of crowded communities of fallen human beings.  Mere surface work won’t do.  Let everything be done for the old and the middle aged, but the young are the hopeful portion of the population; with them rest the peculiar promises.  Without early religious and moral training our efforts are vain.

GRANNY.
Vera true; but what’s the siller, Master?  Whaur will ye get the money?

MASTER.
Think, Mistress, what a blessing such moral machines would prove, as an assistance to parents!

GRANNY.
Ay, just so, Sir, baith’s best, parents and’ a’; my minister, honest man, says he’s just poorless for want o’ something to help him wi’ the young, and ye ken, Maister, schules are just nurseries for the kirk; and then I tauld him a’ about Georgie and Mary, and he’s amaist convinced noo that Moral Training schools are just the thing; but then he said, whaur’s the siller for the big schules and the play-grounds?  Then he said, Sabbath schools will do; and then I said, that’s only one day, and parents should have that with their children at hame; and syne I said, that if God gets only one day in the week, Satan will hae the ither six.

MASTER.
And what said he?

GRANNY.
He said, that’s owre true, Mistress.  Noo, Sir, I wad tak’ his opinion afore ony body’s, and he says that he can do but little gude wi’ the careless and neer-do-weel folks o’ his congregation, and they’re a’ scattered about the toon, fra ‘Dan to Beersheba’. He visits them all from house to house, in his neighbourhood, as often as he can, and he says he doesna see half o’ the family when he visits.  They’re amaist all out at wark, or on the street, or maybe at some kind o’ schule.  

MASTER.
You know, Madam, little or nothing was provided for the young of large towns in the days of ‘John Knox’, indeed, they did not exist then.  Our Moral Training System, is intended, by God’s blessing, to supply the want.  


But many people say, How comes it, that in the country parishes of Scotland, before the existence of large towns, that things worked so well, and that the minister, and the elder, and the school together, worked such wonders on the religious and moral character of the whole population?  The moral influence was very great.  I am quite aware, however, that there is a mighty principle at work in towns for good or for evil, that does not operate, or is not felt in the country, and that is, The sympathy of numbers.  From the operation of this principle, towns ever must regulate society.  Religious societies flourish best in towns, and wicked or infidel societies also.  Upon this principle of social sympathy, moral training schools for the young are the only antidote to the accompanying evil of large towns and public factories.  This is perfectly clear to me regarding the youth of our towns; but the very fact of people living closer in towns, might render, one should think the minister’s visits easier and more influential.

GRANNY.
Weel, ye see, I’m no sae weel learned as you about things, but I mak’ my ain observes as I go alang, and I think a town minister may walk up and down the streets for a month, without scarcely being seen by ony forbye the family he visits.  He’s no sen at all amaist except in the pulpit.  In the town every bodie minds his ain business – they canna leave their wark – and they’ll no tak time to attend the minister’s catecheezing, except the wife, and maybe a bit bairn or twa, or a wheen decent shoemaker chiels; - there’s a gae twa three o’ them up and doun the toun.  In the country, Maister, every farmer and ploughman leaves his wark to meet the minister.

MASTER.
I think you are forgetting the sick, Mistress.

GRANNY.
Ay, Sir, the sick; our minister has a heap to do wi’ the sick, and very faithful he is atweel.  He has sae mony o’ them, and gangs sae often to se them, and sits and prays wi’ them, that he wad hae plenty o’ wark although he had naething else to do.  Honest man, he has a’ the folk’s gude at heart, and he wad like to do what he canna do.

MASTER.
Well, but still it will be asked by some, what advantage has the country minister over the town minister. 

GRANNY.
Noo, Sir, I’m thinking I’ll have – to – instruct – you, although ye’re a Maister, and me an auld wife.  Leuk at the difference: in the toun, let the minister veesit as aften as he likes, he’s scarcely seen at a’, but in the parish I cam’ frae, up in the moor there, the minister couldna steer about, walking or riding, without every bodie kenning whaur he was gaun.  I hae seen the honese man, for five or sax weeks thegither, veesit auld Lucky Johnston, at the back o’ the hill, and Rab the Smith, that keepit the smiddy, and every ploughman and carter saw him on his beast passing the road, ilka day, and kenned whaur he was gaun, that he was gaun to auld Lucky’s, or someither gude errand, and that he was after his Master’s wark, doing gude and veesiting, ye ken, - and he aye speired (?) for ilka bodie that past(sic).  He would say, ‘Tammas, hoo are ye the day?’ and Tammas would say, ‘Brawly; hoo’s the Leddie at the Manse?’ and syne he would ride on, hobbling on his brown beasty, - pooking the snaffle at every step, - and whippin’ up its auld sides wi’ his stick amaist as aften – garrin Browny’s lang tail play weeglewaggle  sae, that ane might have kenned it was the minister half a mile agait.  Honest man, if he hadna been a better preacher than a rider, he wadna been sae muckle thocht o’.  He’s gathered noo’, worthy man – he’s at his rest, - that he is, - honest man!

APPENDIX

A Few Points of History in the Progress of this Infant Institution, the First

Normal Training School in Britain.

After seven or eight years’ practical experience of a particular system of training and teaching, in a private Sabbath-school in the far-famed Saltmarket (the St. Giles’) of this city, and its almost marvellous effects upon the character and conduct of about thirty boys and girls between the ages of eight and thirteen years, drawn exclusively from seventy contiguous families, with the Bible and hymn-book as the only text books, and one teacher alone conducting the exercises – it occurred to that gentleman, that, if such results had taken place from that simple and natural mode of Bible training on one day in the week, that great moral results might be expected were these and such like children withdrawn from the hourly evil companionship of the streets during the other six days, and placed under the surveillance and moral training of a Christian and intelligent schoolmaster.

It was evident, as a general principle, that parents would not pay a fee for their children in school, simply to receive a Bible training lesson each morning of the week, and at the same time be under the moral superintendence of the teacher during the ordinary school, hours of six days, when they might get religious instruction, free of charge, in the Sabbath School.  It was therefore felt that any attempt to introduce direct MORAL TRAINING into schools, must be in connection with some branch or branches of common education, for which a small fee in general was willing to be paid.

The formation of character or moral training, based on Bible instruction, being the primary object of this practical idea, in order to form the character and prevent the necessity of undoing bad habits which are early and very readily formed, it was thought advisable and more hopeful to make the first experiment of Moral Training with infants between two and three, and not exceeding six years of age, which would not interfere with, but be antecedent and additional to, the ordinary elementary or parochial schools.  

The primary object then, in establishing a Model and Normal School for training infants, in contradistinction to simply teaching or instructing them, was two-fold.  First, To (sic) provide a practical principle of morally training the children of profligate and abandoned parents in towns, at a very early period of life, before their natural dispositions and propensities can have been formed into habits; gradually to form the character, and thus to attempting to cure and reform the criminal; which, although highly valuable, are less efficient and successful than the means of prevention.

Second. – To provide moral training in connection with the common elementary branches of education for the great mass of our labouring and working population in large towns, who, in very many cases are sincerely desirous of training up their children ‘in the way they should go’.  But neither parent can possibly be with their children, except during a mere fraction of the day, to superintend and direct their conduct; the children, therefore, are left to the influence and example of such companions as they may chance to meet with in our lanes, streets, and alleys.

Third. - On the success of this experiment, it was hoped that the system of Infant Training might be extended throughout the land, and the length and breadth of this city.  Also, that the same system of communication and moral superintendence might be carried forward in Juvenile and Parochial Schools, by adding the requisite platform and premises, viz:- A Play-ground, or uncovered room, and a gallery in the old, or covered school-room.  Also, that the variety of branches and lessons in-doors, be so arranged as to enable the master to be in the play-ground with his pupils at least one-fourth of the school hours each day, as moral superintendent, and occasional playmate at their sports.  This was subsequently accomplished, in many cases, throughout the kingdom, under our trained students, and partially by other schoolmasters who adopted portions of the intellectual mode of communication of ‘The Training System’, such as Simultaneous as well as individual answering – Questions and Ellipses mixed – Simultaneous reading and reciting – Picturing out (in words) every subject and point of a lesson, as well as every complex term before being used.

Thus the great object was, to assist parents in fulfilling the Divine command, ‘Train up a child in the way he should go’, which parents are bound to do personally, or by proxy.  And who can be more suitable, or a more likely proxy, than the intelligent Christian schoolmaster, to whom, for a portion of each day, we hand over our children for their varied elementary instruction?

After agitating and endeavouring, for a couple of years, to enlighten the public mind on the subject of early moral training, the first practical step was taken in 1826, by securing a house (on a lease of seven years), consisting of two storeys with a garden.  (See Plate I.)  

The one storey, when the partitions were cleared away, formed a school-room and class-room – the other storey a master’s dwelling-house.  The garden attached was levelled, laid with gravel, and side borders planted with shrubs and flowers, as a Play-ground. A gallery in-doors was afterwards erected, capable of seating 100 scholars.

A master, with his wife as assistant, was then appointed, well able to teach, and willing to pursue the proposed system of intellectual and moral training.  Notices were then circulated throughout the neighbourhood, that the school was to be opened for infants of between three to five, and none beyond six years of age, without fee, for a given period.  About 50 children were presented by their parents, of all sects, or of no sect.  Two teachers on the same day were enrolled as Normal Students, with a view to two schools in Glasgow, in process of being erected in the neighbouring parishes, to be conducted on the same system.

In the course of two or three weeks, a considerable number of Students of different religious denominations were enrolled, with a view to acquire the system practically, but scarcely one of these at first could be convinced that more could be necessary to sacrifice!!! than two, or, at most, three weeks for such an object.

The minimum course of attendance, however, was very soon extended, as a rule, to three months, and only for those whose engagements permitted them to spend the whole school hours of each day under practical training; and as some little security for their continued and regular attendance, they were required to lodge £3 3s, to be returned on receiving a certificate from the Seminary at the end of their course.  This lodgement of three guineas as a security for their continued attendance was absolutely necessary, as the fame of the Institution very quickly spread, and the anxiety of strangers to engage the Students for schools at a distance was such, that sometimes visitors from England, and elsewhere, unknown to the master, or directors, engaged individual students whom they found within the school, to go off immediately, who had only been three or four weeks in the Seminary.

During 1829, this Model School for infants was removed from (Plate No. I Drygate, to (Plate II.,) Saltmarket, for the sale of larger accommodation, and that the Moral Training School might be placed in the centre of the very lowest mass of our city population.  A lease of ten years was taken from the congregation, then erecting a meeting-house for themselves, - the ground floor, with lofty ceilings, forming the school  accommodation, and consisting of a large hall and two very large side class-rooms for children and students, the open (enclosed) ground in front forming  the play-ground.  The entrance to the chapel above was at one end of the building.

During 1830, a Model Juvenile Training School was established for children (boys and girls) above six years up to fourteen – see Plate III – which, for several years, had been used as a common Elementary English School.  The premises were altered to suit the training system, with gallery, &c.  A large area or garden behind was purchased, and fitted up with flower borders for a play-ground.  One first master, and a second master, as assistant, both well educated, and professionally trained, conducted this department of the Normal Seminary.  

These two departments, Infant and Juvenile, Plates II and III, accommodated the Normal Seminary from 1830 till 1837, at which period the buildings, Plate IV., were finished.  The children, during these years, numbered, in the Infant or Initiatory department, 220, and in the Juvenile, 140.  The number of students in attendance varied from about 35 to 60, who spent the whole time of the day, alternately in the two school departments, moving weekly or fortnightly during their whole course of three, six or nine months.

In the year 1836, the number of students received after examination was 54.  Ten or eleven out of the 65 who had applied were refused, their literary attainments being below the required standard.

In 1837, the number of applications greatly increased, so that, after examination, and declining about a seventh of the applicants, 134 male and female students were received and enrolled on a practical course of training, for six, nine or twelve months.  

The New Buildings, Plate IV., the foundation stone of which had been laid in June, 1836, with greatly increased accommodation in class-rooms and play-grounds, were opened in the autumn of 1837.  The five model and practicing schools, enabled from 500 to 600 children, between the ages of 3 and 15, to be in regular attendance.

In September of 1837, the Seminary had the sad misfortune of losing, by fever, the first appointed Rector, John M’Crie (sic), Esq., son of the late Rev. Dr. M’Crie, author of ‘Knox and Melville’, a few weeks after the opening of these Buildings, Plate IV, and only a very few months after his appointment to the office.

Before entering upon his duties, Mr. M’Crie, who was an excellent German scholar, was commissioned by the directors to visit the National Schools of Prussia, France, and the Netherlands, for a few months, and report.    This report was given after his return, on witnessing the working of the system here for a short time, that he would not recommend any alteration.  In fact, that he preferred the system pursued here to that of the Prussian – that in some things we had gone before them.  Our intellectual mode, he considered, preferable to theirs.  Bible and Moral training they had not, either for country or town life – all religious instruction was left to the priest.  The only thing we wanted to equal theirs, was simply a compulsory enactment providing a seven years’ attendance of the students and children. The average number of Students (male and female) attending the Normal Seminary during the first ten years up to 1837, varied from 30 to 50 or 60.

From 1837 to 1848, the number was 85 to 95.  Of this number, besides a few received from Ireland and the Colonies, these were drawn from about 18 counties in England, and 15 counties of Scotland.  The Wesleyan Conference Education Committee alone, sent down at their own expense during seven of these years, 442 Students of both sexes, to be practically prepared as School trainers in England and the Colonies.  Since 1849, they have trained their own Students in their newly erected and magnificent Normal Seminary and College, Westminster, under some of their accomplished Students who had been trained in Glasgow.

From 1836 to 1847, the demand from all quarters, at home and abroad, for trained Students from this Seminary, was at least four times the number who could be brought forward.  This naturally and quickly increased the salaries offered to trainers from all parties from a third to one-half additional to former rates.  The Poor Law Unions of England ordered a large number of trained students.  

Normal Students of both sexes, and children of all sects and parties, continued to be admitted to the benefits of the Institute.  The only requisite from students previous to an examination of their literary attainments and Bible and other knowledge, and enrolment as students, was the presentation of a certificate of character from the minister of the congregation or parish to which they belonged.  

As to pupils desiring admission, who are always greater in number than can be received, no questions are asked of the parents to what communion they belong, only for their children they must pay a small quarterly fee in advance, which has always been made so moderate for each grade of the Model Schools, as to be within the ability of any common workman’s income.

While no questions are asked of the parents as to their communions, the parents know well that the Directors, under whose superintendence the Seminary is placed, are of the same religious views with all evangelical communions.  With the single exception of the Roman Catholic Priesthood, we know of no sect or party whatever, who do (does?) not avail themselves of the benefits of the Institution.

After 1843, the Building and site, Plate IV., by a point in law, became the exclusive property of the Established Church; and as all the directors, masters, and female assistants of the Normal Training Seminary, with one or two exceptions, were of the Free Church, the directors felt it necessary to hand over the keys of the premises, and removed the staff of the Institution to the Buildings, PlateV.  This was done with all the masters, 95 students, and the 500 children in attendance; and these new Buildings continued to accommodate the Normal Seminary in all its departments, including 800 pupils, on the same principle as formerly.

The premises, Plate IV., after being vacant for some little time, were opened as a Normal Institution under the Established Church.


Since 1847, the introduction of pupil teachers in schools generally, throughout the kingdom, has made a decided change in two aspects.  FIRST, Where monitors were formerly employed as assistants to the master, pupil teachers have been a decided improvement.  SECOND, But where, as under the Training System, trained masters alone conducted the lessons, the introduction of pupil teachers, during at least the first three or four years of their apprenticeship, have, on account of their youth and inexperience, formed a decided drawback to the intellectual, and particularly to the moral cultivation of the children attending school.

For 20 years, viz., up to 1837, the moral training system, in unison with practical training in the elementary branches, with the children of the model schools, occupied the almost exclusive attention of the Normal Students, so that their professional preparation as schoolmasters, or method of communication and moral training, occupied their whole time during their course of six, nine or twelve months’ study.  This exclusive attention to practical working enabled young men, who had previously been well instructed, to acquire the training system as perfectly in one-third of the time as it now requires with a two years’ course, since a college or teaching department has been added to, and united with the Normal or practical.  

Sites for school-houses, and play-grounds especially, are extremely costly, and difficult to be procured in large towns, where moral machinery is most imperiously required, therefore directors of schools generally decline to grapple with the difficulty of procuring the requisite funds.

None of the national systems of education of Great Britain or Ireland, or on the Continent of Europe, has proposed any special application to meet the exposed condition of youth in large towns, arising from the sympathy of numbers, and want of moral superintendence.  We earnestly could have wished that £500,000 of the late annual sums expended by the Lord’s Committee of Council on the great object of Education had been granted for the purchase of play-grounds for moral training in schools in large towns throughout the kingdom.
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Appendix.

Individual Success

The reformation of criminals is, of course, more visible than the prevention of crime, although, for every one reformed, there are, at least, four in our towns fast sinking into habits of vice and crime for want of proper means of prevention.

Out of the many hundred of children who have attended our training schools, only three have been known to have been accused of crime or brought before a magistrate, and one of these we discovered in 1845, at Parkhurst, Isle of Wight, who was there under sentence of transportation, and stated that he had been three weeks in the Saltmarket school.  On the contrary, so far as an opportunity has been afforded of ascertaining, those children, who are now grown up, are most respectable members of society, bringing up their own children in a greatly improved manner, and several are eminent for public usefulness, as Christian men and women.

Our space does not permit us stating more than simply referring to a few facts which appear in ‘The Training System of Education’, 11th Edition.

Testimony of above 2000 Parents, (the best examinators of the effects of moral training upon their children,) 
Page 504

Also from Clergymen, Directors, Inspectors, &c., 
Page 515

Testimony from the celebrated Reformatory Prison, Parkhurst, Isle of Wight, respecting 206 prisoners, 
Page 536

 


We might present many proofs of the effects of Moral School training, such as the following:-

In the Saltmarket school play-ground (Infants), strawberries and currants were permitted to ripen in the midst of 200 children daily at play, surrounded by the lowest mass of our city population.

In a school in Cumberland (Infant), with an orchard as a play-ground – as the apples fell in autumn, they were lifted by the children at play, and day after day, handed to the master, who sold them for 20s, to assist the school funds.

In Harrogate, Yorkshire, a training school (Juvenile) having 140 pupils, boys and girls, between the ages of six and 14, the clergyman of the parish (see page 518), after noticing the ‘excellent instruction’ in scripture, reading, writing, arithmetic, both slate and mental, geography, Bible training, &c., writes – ‘I am happy to say, that the Training System, introduced by Mr. --- into my national school, has been attended with the best success …. 

But there are some particulars in which the system appears to produce results almost, I should think, peculiar to itself.  I shall state two or three of these -- 1. Moral effects:- During the whole of the last summer, we have no reason to suppose that, in any single instance, were any of our gooseberries, currants, or strawberries, in our noble play-ground, taken by any of the children (with the exception of one gooseberry).  The fruit – viz., no fewer than ten pints of red and white currants – when ripe, was gathered by the children, and I divided it amongst them in the school-room.

NOTES

David Stow 1793 - 1864





David Caughie – the ‘Master’








� 	This is the general unsuperintended and exposed condition of children in towns, whatever it may be in the country – out-of-doors they get, and out they will go into the lanes and alleys, where they drink in the low ideas, and acquire the habits of such companions they may happen to meet with, and too frequently get initiated in the early stages of what is termed ‘Juvenile Delinquency’.  Grandmother has yet to learn, that the Moral Training School for Infants as well as Juveniles, is the natural and most efficient antidote to this sad and deplorable state of society in towns – and that this school was established in 1826-7, in order to introduce a system of training as well as teaching, expressly as a model for this important object.





� 	Two years before this, viz., in 1827, no fee was charged during the first few weeks after the school was opened, believing that parents would not pay ‘school ages’ for children of two or three to five or six years of age, especially when ‘Reading’ was not the sole professed object.  Then, 1d per week was charged, which rather increased the attendance, although irregularly.  In the course of a few weeks after this, 2d per week as demanded, which decidedly increased the number of pupils.  But, in order to insure (sic) regularity of daily attendance – for the saving of time, and the greater comfort of the master, as a recipient of the weekly pence (which he handed over to the Treasurer monthly – he himself being paid his own salary quarterly) – a quarterly fee of 2s in advance was demanded of the parents, and persevered in. The numbers then quickly increased to the full complement required for the purposes of the institution, and the most perfect regularity of daily attendance was secured. What was paid for by the parents, they naturally induced their children to possess.


	Many of these young children were what now-a-days would be termed ‘Ragged;’ but the physical, intellectual, religious, and moral training of this school system very rapidly dissipated every such appearance of vice and poverty.  Within one month, rags and filth completely disappeared, and such, ever since, is the uniform experience wherever ‘the Training System’ has been established and faithfully pursued, whether Initiatory for infants under six years of age, or Juveniles and Seniors between the ages of six and fourteen.





� 	Politeness and propriety of manners (avoiding all rudeness) are, of course, acquired in every properly conducted Moral Training School.





� 	Those who are not engaged swinging, stand around the circular swing, and sing and count slowly from one to thirty, when the six engaged instantly let go the ropes, to make way for others.  -  Obedience, forbearance, and good order are partially established by this arrangement.





� 	Ears





� 	Palmies





� 	Grandchildren





� 	Geometrical figures





� 	In Initiatory Schools for Infants, the utmost attention is paid to cleanliness and order.  The Trainer regularly inspects the children every morning for several weeks at first, especially while chanting the above lines – the effect of which is, that he seldom afterwards has to reprove any one for being uncleanly or untidy.





� 	The emblems of Scripture, in particular, are conducted two mornings per week, as distinct oral training lessons to the whole pupils in the gallery, and from each of which, valuable practical lessons are drawn.  During the process of picturing out these (in words), innumerable allusions to ordinary life and common things are, of course, brought under review, and analysed in the most simple terms – in the first instance as it were – broken down into crumbs, and in the juvenile and senior departments in rather more complex terms.  We all know that the spiritual teaching of the Bible is communicated through natural objects and things; and practical Christian duty by examples as well as precepts.  The picturing out principle of  Bible training, therefore, is invaluable to the young.





� 	Beating with the feet occasionally, while singing this little rhyme in regard to the principal capitals of Europe, is not only a good in-door exercise in a wet day, but it tends to impress the facts indelibly on their memory.





� 	This is repeated simultaneously in one voice, very slowly, distinctly articulating every syllable, and making a sensible pause between each word – not rapidly rattling it over as is frequently done.





� 	The Physical Exercises, of a varied and proper kind, in the gallery of the Covered School-room, and in the Play-ground, or Uncovered School-room, at short intervals, while greatly favourable to health, tend to arrest and keep up the intellectual attention of the pupils, old or young, in any school.  They also keep the children from wearying, and produce to a great extent good order and willing obedience.  Without such physical exercises, the Initiatory and Juvenile departments of any school establishment must, of course, fall in efficiency.





� 	Viz: - An Oral Training Lesson, in gallery, simultaneously conducted.  See ‘Bible Training’, Ninth Edition.





� 	An Infant School for teaching, and an Infant School for training, are two very different things – the one refers chiefly to the head, the other refers to ‘the whole man’ or ‘child’ as a moral being.





� 	Throughout the whole of this dialogue, every word in Italics [do you mean underline?] may be considered as supplied by the children.  In addition to the mode of questioning, the master, in the progress of the story or picturing-out, pauses for an instant, and affords the children an opportunity of filling up the obvious meaning.  The stimulating power of this mixture of questions and ellipses, is self-evident, particularly in practice; and at the same time, we believe, it cultivates fully more correct feelings than any other principle of emulation.  Three dots thus … mark an ellipsis, while the words in italics [underlined?] are supplied by the children.





� 	This oldest class, or division of infants in the gallery, being nearly six years of age, must, at some former period have had a moral training lesson from the Bible, on ‘What it is to glorify God’.





� 	It is only a small portion of the geography of the globe that is given to infants; but still, the outline of the divisions are shown, in order that they may observe and perceive the position of their own country in its relation to others; and, particularly, in teaching Scripture history, a large map of Palestine and neighbouring countries is presented; thus they very soon acquire the power of pointing out the various spots alluded to during ‘The Picturing Out’ of the Oral Bible Training lessons – long before, indeed, they can read their names or the letters.  This practice is a high delight to the children, and stimulates the ambition of acquiring the art of reading.





� 	The master showing the example at each move, while he very distinctly says, Heels…&c., &c., and the gallery of children filling in the word… close, instantly and simultaneously do the thing which they have expressed in words.





� 	Hands on… knees, however, had it been intended they should rise; every one being in the position for an instant simultaneous and orderly rise.





� 	Infants of 5 to 6 years of age, who have been in attendance a couple of years, of course, readily answer such questions, and the younger ones hear, join in the answers, and learn.





� 	See ‘The Training System of Education’, 11th Edition





� 	The coal formation is too minute a point in physical science for very young children to enter upon, and, therefore, must form a lesson at a more advanced period of life in the Juvenile department.  It is well, however, even at this early age, that the simple art be understood, that in making a fire, by laying the pieces of coal or wood flat, or horizontal, which, of course, their song – ‘horizontal, horizontal – perpendicular, perpendicular’, &c., &c., enables them to understand – will keep burning longer than when  placed on the fire perpendicularly or slanting. In the Juvenile and Senior Training Schools, ‘The proper mode of causing coals to burn slowly or quickly, ‘forms a distinct lesson; and then the knowledge of the ‘Coal formation’, and the principle of ‘fire’, and ‘heat’, and ‘air’, which they may have acquired during their daily training lessons onscience will enable them in after life to practice (sic) intelligently the ‘Economics of fire-making’.  [not sure if the inverted commas are closed after starting at “The proper mode...]





� 	A very eminent and animated preacher in those days of comparative ‘quiescence’ – half a century ago.





� 	See ‘Bible Training, with Illustrations, for Day Schools and Sabbath Schools’.





� 	Each day of the week having its appropriate lesson – Biography – Emblems – Precepts – Parables and Miracles – Promises, &c.


� 	A gallery, with its Training lessons, were first introduced in this Model and Normal School.


� 	A simultaneous song with individual answers, and questions and ellipses mixed, form the uniform process of training. For the practical working, see ‘The Training System of Education’, 11th Edition


� 	This exercise does not show the mode of communicating knowledge, - it amounts merely to a revisal of what they already know,			


� 	The children, when left to choose, almost uniformly select a Bible subject, particularly a Scripture character, from which, and the life, sayings, and doings of Christ, I draw out from the children many useful practical lessons.


� 	A newly established Juvenile Training School will be decidedly less efficient, unless one half of the pupils have been trained in an Initiatory school for Infants.
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